Standard One: Mission and Purpose

Description

In May 2010, Wesleyan University’s Board of Trustees approved a formal statement of the school’s mission and a
planning framework, Wesleyan 2020, for carrying this mission forward in the new century. The University’s Mission

Statement — drafted in 2009 with input from faculty, staff, and students — reads as follows:

Wesleyan University is dedicated to providing an education in the liberal arts that is characterized by boldness, rigor, and practical
idealism. At Wesleyan, distinguished scholar-teachers work closely with students, taking advantage of fluidity among disciplines to excplore
the world with a variety of tools. The University seeks to build a diverse, energetic community of students, faculty, and staff who think
critically and creatively and who value independence of mind and generosity of spirit.

The University’s purposes are reflected in its “scholar-teacher” model, open curriculum, and admission policy.

Wesleyan’s scholar-teacher model is based on the premise that a robust liberal arts education is most effectively
provided by instructors who actively contribute to the state of knowledge and practice in their respective fields. This
scholarly engagement is understood to promote students’ appreciation of respect for intellectual rigor and the
processes that yield new insights, ideas, and expressions, while ensuring that academic curricula respond dynamically
to new developments in methods and directions of inquiry and performance. Conversely, the model posits that the
fresh perspectives provided by close interaction with undergraduates can lead to new avenues of inquiry and
expression. To support its faculty’s complementary pursuits of scholarly engagement and effective undergraduate
teaching, the University provides relatively light teaching loads, a generous sabbatical policy, and a program of grants
in support of scholarship and pedagogical innovation. In the sciences, graduate programs facilitate the conduct of
high-level laboratory-based research that further bolsters the connection between scholarship and undergraduate

education.

Wesleyan’s open curriculum replaces traditional curricular “distribution requirements” with “general educational
expectations,” allowing students to take an active role in constructing their own academic programs while encouraging
them to pursue a suitably broad-based liberal arts education. In making their course selections with the guidance of
faculty and peer advisors, students are expected to take at least three courses from at least two different departments
in the respective areas of humanities and arts (HA), social and behavioral sciences (SBS), and natural sciences and
mathematics (NSM). While fulfilling these expectations is not required for graduation from Wesleyan, some majors

and some honors (such as election to Phi Beta Kappa) require their completion.

Finally, the University’s admissions and financial aid policies are designed to facilitate access to a Wesleyan education
and promote diversity within the student body.' The University seeks students who have genuine intellectual curiosity,
the ability to succeed in a rigorous and well-rounded academic program, and concern for the larger community.
Qualities such as a willingness to take intellectual risks, to push boundaries, and to move among remarkably varied
communities are particularly sought in the admission process. Applications of all domestic first-year students are
evaluated without reference to their ability to pay, and once they are accepted for admission their full financial need is

met by the University through a combination of grants, work-study support, and often loans.

Since its adoption in May 2010, Wesleyan 2020 has provided a framework for assessing how Wesleyan has marshaled
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resources in support of its mission, and in particular for thinking about ways in which the mission can be significantly
advanced in the years to come. For example, the University curriculum has been enriched by the launching of the
College of the Environment, the Center for the Humanities is being endowed, and students will be given more
opportunities for putting their ideals into practice under the auspices of the nascent Patricelli Center for Social

Entrepreneurship.i
Appraisal

Although Wesleyan did not adopt an official statementii of its mission until 2010, the University has never lacked a
sense of mission and purpose. In his 1831 inaugural address, Wesleyan’s first president, Willbur Fisk, insisted that
“education should be directed with reference to two objects, the good of the individual and the good of the world.”
Fisk argued for two principles that anticipated the University’s present-day commitments: a broad, non-traditional

curriculum and an emphasis on students playing an active role in their own education.

Wesleyan’s 11th president, Victor Butterfield (1943-1967), oversaw the implementation of a bold vision of Wesleyan’s
future that led to the creation of its first cross-disciplinary colleges and centers, and developed the scholar-teacher
model by introducing graduate programs in science and ethnomusicology. In describing Wesleyan’s approach to
liberal arts education, Butterfield first invoked “practical idealism,” a term conjoining seeming contradictories, to
describe how students might engage ideas in ways that lead to consequential actions when they take their places in the

wortld.

The present mission statement builds on Butterfield’s call for “practical idealism” while recognizing other key
institutional values such as intellectual boldness and rigor, student and faculty diversity, independence of mind and
generosity of spirit. And in Weslyan 2020, Wesleyan’s current president, Michael Roth, reaffirms Wesleyan’s
commitment to “Butterfield’s vision of a university in which professors are expected to advance their fields through
research, publication, and performance, and in which teaching regularly stimulates this productivity,” as well as to his

vision of cross-disciplinary inquiry.

Challenges facing Wesleyan in pursuit of its mission include reconciling: (1) the intellectual independence and focus
fostered by Wesleyan’s scholar-teacher model with the goal of ensuring that students receive a coherent and
comprehensive education in the liberal arts; (2) the need to offer traditional and still vibrant modes of inquiry with the
desire to provide new academic offerings that respond to contemporary innovations and concerns; and (3) the
resource demands of Wesleyan’s admissions and financial aid policies and the scholar-teacher model with the long-
term financial sustainability of the University. As will be discussed in subsequent standards, aspects of these challenges
were noted in Wesleyan’s previous self-study, and some progress has been made in addressing them. For example,
with respect to the first challenge, departments and programs were asked to provide statements of how they assessed
what students learned in their majors, and a pilot program for evaluating the quality of faculty advising was initiated.
With respect to the third challenge, the University has made some progress by cutting costs and increasing revenues
so as to make it possible to rely less on annual giving and endowment support to fund current operating expenditures.

Wesleyan 2020 secks to build on this progress by focusing the University’s priorities going forward.
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Projection

As Wesleyan’s mission statement and the current framework for planning, Weslkyan 2020, were launched together in
2010, it is too eatly to say how the latter has guided and informed the University’s implementation of the former.
Some important initiatives have been realized, such as the College of the Environment, the Allbritton Center for
Public Life, and the Patricelli Center for Social Entrepreneurship. In addition, the University has taken important
steps toward increasing the sustainability of its budgetary commitments. But many of the responses to the three

challenges noted above are still unfolding, and will need to be reassessed from a subsequent vantage point.

Institutional Effectiveness

Over the years Wesleyan had often described its mission and purposes: for instance, in the introduction to President
Bennet’s 1997 paper Wesleyan Education for the 215t Century or implicitly through the list of Essential Capabilities the
University has sought to foster. But these did not serve as an official, concise statement designated as Wesleyan's
“Mission Statement.” The current mission statement may not yet be widely internalized due to its recent adoption, but

it is clearly consonant with Wesleyan traditions

This policy is currently being reconsidered.

Wesleyan’s colleges and academic centers are so much a part of its identity that they deserve some notice in this standard.
They feature collaborative interactions among departments and disciplines that allow students and faculty to discover
common grounds among formally distinct fields and methods of inquiry and chart new avenues of intellectual
exploration that transcend traditional boundaries. The University played a pioneering role in establishing the cross-
disciplinary College of Letters and College of Social Studies in the late 1950s, and has recently expanded its roster of
colleges-within-the-college by the creation in 2010 of the College of the Environment (COE). The John E. Andrus
Center for Public Affairs (typically shortened to the Public Affairs Center or PAC), founded in the mid-1950s, provided

a building and a governance structure to house and promote cooperative efforts among the departments of Economics,
Government, History, and Sociology, along with the CSS. The PAC was joined in 1959 by the Center for the Humanities,
then by the Center for the Arts, and most recently by the Albritton Center for the Study of Public Life.

Other centers established at Wesleyan serve as the academic homes of specific multi-disciplinary majors or programs,
such as the Center for African-American Studies, the Center of the Americas, and the Freeman Center for East Asian
Studies, or provide platforms for developing specific cross-disciplinary skills and experiences, such as the Quantitative
Analysis Center, the Shapiro Creative Writing Center, and the Service Learning Center.
" While there are no plans to revisit the wording of the Mission statement, changes may be proposed at any time to the
President and, if deemed appropriate, implemented by the Board of Trustees.
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Standard Two: Planning and Evaluation

Description

In May 2010 the Board of Trustees adopted Wesleyan 2020 as a framework for strategic planning over the short- and
long-term. Drafted by the President and discussed in various fora, it reflects the input of faculty, trustees, staff, alumni,
and students. The eatly sections give a sense of the principles and purposes that have guided the University over the
last 50 years and that continue to serve us today. The later sections outline our overarching goals, specific objectives,
and the strategies we will use to achieve them. Complementing Weslyan 2020 is the Wesleyan Strategy Map (available
through the e-portfolio), created by the Board of Trustees to guide it in its deliberations. The map serves the purpose

of putting prominent Wesleyan stakeholders “on the same page.”

Select measures from Wesleyan 2020 (and the Strategy map) have been placed on a dashboard for administrative review
and assessment of progress. Cabinet members use Weslyan 2020 in making decisions and report to the trustees on
their accomplishments within its overarching goals. Human Resources asks all employees to develop their own annual
goals within that same rubric. These practices help ensure that administrative energies are focused on institutional

priorities and that employees view their efforts as contributing to a shared mission.

Academic Affairs, led by the Provost, is responsible for overseeing the details of academic planning and evaluation
within the overarching goals of Weslyan 2020. Specific goals and plans are developed and implemented by the three
academic division Deans in concert with other senior administrative staff and department chairs. Regular meetings of
the Provost with the Deans allow for the coordination of planning and evaluation efforts. The Provost often

convenes committees composed of faculty and staff to study specific issues and make recommendations.

The long-range projection, the University’s ten-year financial forecast, serves as both a short-term and long-term
planning tool to help the University maintain financial equilibrium. The planning assumptions reflect the University’s
strategic priorities and serve as the primary drivers in the projection. The Executive Budget Committee — consisting of
the President, Provost, and the Vice President for Finance and Administration — consults with Cabinet and the
Budget Priorities Committee on financial planning. The Budget Priorities Committee, an advisory committee

comprising faculty, staff, and students, was created in 2008 to provide input from the University community.

During the planning process, data on our peer schools is gathered and analyzed to help formulate recommendations.
For example, student charges are compared to those of peer schools. New money requests are submitted through
Cabinet members to the Executive Budget Committee each year. Such requests require justification based on Wesleyan
2020 and must identify metrics for annual evaluation. Approved initiatives ate initially funded as pilot programs, and

only those that consistently demonstrate desired outcomes are permanently added into the operating budget.

At the November meeting of the Board, its Finance Committee reviews planning assumptions in the long-range
projection, and has a preliminary discussion on student charges with the administration. At the February meeting, the
President recommends the proposed student charges to the Board for approval. At the May meeting, the President
recommends a balanced annual budget proposal to the Board for approval. The Board periodically establishes
working groups to review and update financial policies. Two policies, the endowment spending and capital policy, are

currently under review. The working groups are expected to submit a report on their recommendations in May 2012.
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Wesleyan collects and uses a wide variety of data to evaluate our progress in meeting our strategic objectives; many of
these efforts are conducted by or coordinated through Wesleyan’s Office of Institutional Research. Data sources
include sutveys, internal and external databases, and consortia such as COFHE, HEDS, and AAUP. The Office of
Institutional Research also handles most internal and external reporting, including federal and state reporting (e.g.,
IPEDS, HEOA), guidebooks, and University enrollment projections, and works closely with campus offices such as

Admission and Student Affairs to help meet the research and data needs of these departments.

The University also employs decentralized institutional research efforts to gauge the effectiveness of its undertakings,
including evaluations conducted by faculty (see Standard 4), by staff within Wesleyan administrative departments (e.g.,
Admission Reportts, collection of alumni data in University Relations, Student Affairs Learning Outcomes initiative),
and by ad hoc committees which undertake focused inquiry into campus initiatives, policies, and issues. In 2010-11,
committees studied topics as diverse as the evaluation of teaching, the issue of sexual violence, and the instruction of
foreign languages. These decentralized efforts employ both quantitative and qualitative methods (e.g., focus groups)

and have memberships appropriate to the scope of the investigation at hand.

Appraisal

In his first weeks on campus, President Roth in 2007 invited faculty to make brief proposals for new academic
programs or changes to existing ones. More than 50 proposals were reviewed by senior staff, faculty, and student
representatives. The administration decided to focus on six major areas: financial aid (especially reducing required loan
amounts), curricular reform (especially for the first and last years), internationalization, civic engagement, creative

campus, and college of the environment. These were incorporated into Wesleyan 2020.

The use of Wesleyan 2020 in guiding decisions about allocating resources has been especially visible with respect to
new programs. For example: the College of the Environment received support primarily because it promised to help
energize Wesleyan’s distinctive educational experience (goal 1); the Wesleyan Media Project received support primarily
because it promised to enhance recognition of the University as an extraordinary institution (goal 2); the Summer
Session was launched because it promised increased revenue while remaining consistent with core principles (goal 3).
For the President’s review of how planning is being implemented more broadly, see Wesleyan 2020 update and

archive.

Recent Board meetings have approached long-term planning in the broadest sense by focusing on innovation and
changes in the world of liberal arts education. The gist of those discussions has been reported by the President via his

blog.

The last accreditation review of “Planning and Evaluation” recommended that we address course-access difficulties
and the question of educational outcomes. Having determined that too many classes were being offered in the same
time slots, we set guidelines for departments in order to distribute classes more widely across the teaching day. In
response to the question of educational outcomes, we are developing department-level assessment plans; for more on

our response, see Standard 4.

In 2002 Wesleyan developed a more formalized process for the external review of academic departments and

programs, with the aim of conducting three outside reviews each year — one per division'. In the past decade, 23
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departments/programs have undergone external review. Final reports are submitted to the Provost, shared with the

EPC and the relevant Dean, and then discussed with members of the Department.

With regards to facilities planning, there was an organizational change in 2009 — with the Space Committee and
Masterplan Executive Committee reconstituted as a single Facilities Planning Committee. With most masterplan
projects completed at the time, it was no longer efficient for a large, overlapping group of senior staff to hold frequent
meetings. This was also an opportunity for the membership to expand their focus to include all facilities issues,
including an oversight of real estate transactions, ADA projects, and major maintenance annual planning. (See current
masterplan.) Even before the economic crisis, plans were dropped for a new University Museum; plans for a new

complex in the Life Sciences were also dropped in favor of improvements to the current science facilities.

Through careful management of our resources, the University has achieved a balanced budget for 18 consecutive
years. Additionally, the University has set aside a $4 million one-time reserve to address uncontrollable fluctuations in
revenue or expenses. Still, the economic pressures facing the University are substantial. Looking back, a long period of
overspending endowment income and failing to put new gifts or other dollars into the endowment left Wesleyan with
roughly one-third of the economic capacity (measured by endowment per student, net of debt) of the average school
in its peer group. Facing further immediate pressure from reduced endowment returns due to the economic downturn,
the University set forth to reduce its spending habits' and invest more money from the Annual Fund into the

endowment.

To maintain excellence and preserve our academic core, spending cuts have been ameliorated somewhat by increased
tuition revenue provided by an increase in the size of the student body. In many areas where cuts took place,

expectations were not lowered and services and responsibilities were maintained.

The University has almost doubled the percentage of gift income directed to the endowment, and spending from
endowment returns has also been reduced by roughly 2%. Endowment management has been addressed, and in
August 2010 a new Chief Investment Officer was hired to pursue a long-term plan for endowment growth based on

asset allocation, manager selection, disciplined rebalancing, and an equity-orientation.

In the past few years we have witnessed drastic changes within the University and the landscape of higher education
that have increased demands for the dissemination/evaluation of data. We have striven to become more transparent
internally; for instance, we now share data (such as senior satisfaction ratings), once reserved mainly for the
President’s Cabinet and trustees, with the entire faculty.ii And during the economic crisis of 2008, we became much
more open about sharing all budget data with faculty and staff. In fall 2008, the University began constructing
institutional data marts to simplify data structures with the aim of streamlining and decentralizing data access and
reporting, and it now has begun to report off the new structures. However, the University has also experienced the
pains associated with this type of transition and continues to work to improve these systems to meet ever-increasing

data needs.

Projection

Wesleyan’s academic program is constantly evolving, with many new possibilities arising; at the same time, there are
few extinctions, even though we have options on the books that few students choose. The University will continue to
encourage the development of innovative new courses and keep an eye out for areas in which to prune. Active
consideration is being given to developing online and blended learning courses, addressing the growing demand for

continuing education after the undergraduate years, and expanding the academic calendar.
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The University’s ongoing commitment to major maintenance has left the campus looking noticeably more attractive.
In recent years, facilities planning has concentrated on the central campus', but there remain important projects (such

as deteriorating buildings in the Center for the Arts) that cannot be handled through the major maintenance budget.

Wesleyan 2020 has laid out clear objectives with respect to its economic model. Costs are being contained, and so far
the budget has been balanced despite a decreased reliance on annual fund gifts. Endowment performance is
improving, and donations to the University reached an all-time high in FY11. The capital campaign, now in a quiet
phase, aims to direct $225M of a $400M goal into the endowment. However, areas of financial concern for the future
include the affordability of our tuition costs and the increasing need for financial aid; staff retention and morale due to
restricted compensation; and the ability to maintain endowment growth and strong fundraising income in the current

economic context.
Institutional Effectiveness

Wesleyan 2020 is a flexible tool with a self-evident shelf life. There are a variety of ways in which thoughts on planning
can be discussed and communicated, including Cabinet meetings, Senior Staff meetings, faculty meetings, and
discussions with students and alumni. Mass emails and the President’s blog will likely continue to be important

vehicles for disseminating thoughts and reporting progress on planning to the larger community.

Wesleyan is committed to improving collection of, access to, and use of data in decision-making, planning, and
evaluating progress toward our goals. Efficiencies associated with improved data access and dissemination should

enable Institutional Research to spend more time analyzing and employing these data for strategic purposes.

i The three divisions are arts and humanities, social sciences, and natural sciences and mathematics.

i In FY09-10, the University cut the annual budget by approximately $25M by curtailing staff and faculty compensation;
eliminating staff positions largely through attrition and a voluntary separation program; reducing utility costs by investing in
renewable energy sources and improving conservation; refinancing debt to decrease annual debt service and move to
payments based on a fixed rate; and by freezing the major maintenance budget for three years.

i In addition to satisfaction data, we now provide (or are about to provide) teaching evaluation and course grade summaries
and now post our Common Data Set, a “factbook” of basic counts and stats (for an example, see
http:/ /www.wesleyan.edu/ir/data-sets/cds2011-12.pdf). While the whole point of the Common Data Set is public
consumption, there had been reluctance to share it internally in the past.

v The removal of McConaughy Hall and renovations to Allbritton and the old Squash building continued despite difficult
economic circumstances because of the centrality of these buildings to the campus.
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Standard Three: University Organization and Governance

BOARD OF TRUSTEES

Description

Wesleyan University was established in 1831 under the Special Laws of Connecticut, with all corporate powers to be
exercised by the authority of the Board of Trustees (See Charter and By-Laws). The Board is composed of no more
than 33 members. Nine members of the Board ate elected by the alumni and members of the senior class, and serve a
three-year term. The remaining trustees are elected by the Board and serve a six-year term. Since March of 2003 it has
been the expectation that Board-elected trustees will serve a single term; occasionally, a trustee will serve a second
term if there are compelling institutional reasons to do so.i Newly elected trustees participate in an intensive, one-day
orientation program about roles and responsibilities. All trustees are annually provided with a Conflict of Interest

Policy and an opportunity to identify potential conflicts of interest.

The standing committees of the Board are: Audit, Campus Affairs, Finance, Governance, Investment, and University
Relations.i The by-laws afford members of the faculty and the student body the right and responsibility to serve as
representatives to the Board, with voice but not vote at the formal Board meetings, and with voice and voting
privileges on the Campus Affairs, Finance, and University Relations committees, except with respect to personnel

matters. Faculty and student by-laws stipulate which officers sit on which Board committees.iii

The President and the Board take responsibility for strategic planning, with input from faculty, students, and staff.
With the Vice President for Finance and Administration (VPFA), the President presents a budget for consideration
and adoption, as required by the University’s by-laws, to the Board of Trustees each May. An annual endowment
performance report is given to the Board and interim reports are presented at each Board meeting. The Audit
Committee reviews (and annually communicates to the Board) the report of the auditors and advises the Board on the
University’s risk profile and on the adequacy and effectiveness of the University’s risk management policies,
accounting procedures, systems, and controls. The Board receives regular updates from the President and VPFA on

the University budget, long-range planning, and the endowment.

Board materials — including archival information on policies and past decisions, Board and committee minutes and
resolutions, and general information about the role and responsibilities of trustees — are provided through a secure
server to all trustees and emeriti. The President communicates with the Board through regulatly scheduled conference

calls and conversation with individual trustees and emeriti.

Appraisal

In 2010-11, Board Chair Joshua Boger instituted Board “working groups,” smaller subcommittees of the standing
committees that take on particular tasks (e.g., faculty diversity, creation of internships, etc.). These are designed to
encourage Board members to “get their hands dirty,” bringing their skills and energy directly to bear on issues of

importance to the University.

In recent years, the manner in which committee meetings of the full Board are conducted has also changed. In the
past, lengthy reports by staff left little time for trustees to be involved in discussions. Now agendas have fewer items,

and the emphasis has shifted from staff reports to eliciting input from the trustees in the room. Open discussions
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have been particularly lively. One to two weeks before each meeting, a difficult question of special interest to the
University is submitted to the trustees, and toward the end of the meeting the question is opened for discussion.
These questions have included “What makes Wesleyan distinctiver” “What is a liberal arts education today?”
“Wesleyan 2020,” “The relevance of the arts and humanities,” “Inspiring and sustaining innovation,” “Centralization
or decentralization,” and in February 2012, “Reaccreditation — assessment of our education’s impact on life after
graduation.” More active participation by trustees is not only giving the University the benefit of their expertise and

experience, it is also increasing their sense that their time at these meetings is being well spent.

The work of the Board (at Board and Board committee meetings and between meetings) has become more defined
and focused by Wesleyan 2020, which provides a framework for evaluating whatever issues arise. In considering the
distinctive character of Wesleyan’s educational experience, for example, trustees were addressing the first overarching
goal of Wesleyan 2020, and their discussions led to the idea of “intellectual cross-training” — the development of a fluid
intelligence marked by adaptability and creativity. In regard to Weslyan 2020’s second goal of enhanced recognition,
the Board developed a vision of the trustees as ambassadors of the University who help to get the word out about the
exciting things students, faculty, and alumni are doing. Naturally, the third goal of Weskyan 2020 — to work within a
sustainable economic model while retaining core values — has received attention at every Board meeting. President
Roth and the Board Chair have challenged the Board to take on a more significant role in leading the University
through this period of dislocation in our economy. While cuts to capital and annual expenditures have been made,
serious reflection continues to be needed on how to generate the necessary revenue to run an educational program at
the highest level.

The Board and the administration have expanded their oversight of the Chief Investment Officer (CIO) and the
University’s portfolio investment policies. The former Portfolio Subcommittee of the Board’s Finance Committee has
become an independent standing body (the Investment Committee), all its members are now encouraged to raise
concerns about the University’s investment practices as they see fit, and both the President and the VPFA are now

more involved in deliberations of the Committee and in overseeing the work of the CIO.

The Governance Committee (aided by the Office of Institutional Research) conducts a survey evaluating trustee
engagement, the structure and functioning of the Board and its committees, communications, and leadership. The
Committee then reports to the Board on the survey results and submits recommendations to enhance Board
performance. In the 2011 survey, participation was strong, with 35 of 38 current and recently retired trustees taking
part. There was considerable satisfaction with Board communication and leadership, somewhat less satisfaction with
the effectiveness of the working groups and the accessibility of trustees to other campus constituencies during Board
weekends. In response, Board leadership reconfigured the weekend schedule to allow for increased trustee
engagement with students and faculty™ and reshaped the working groups — reducing their number and making the
focus of each more actionable and more closely related to the agenda of the standing committee with which it is

associated.

Projection

The Board will continue to be engaged in fulfilling its governance responsibilities, with the recognition that it should

not become ovetly involved in the daily tasks of management better left to the administration. A simple survey that

STANDARD THREE: UNIVERSITY ORGANIZATION AND GOVERNANCE 2



will now be conducted after each board meeting to understand reaction of trustees to their time on campus may help

with the effectiveness of administration and Board relations.

ADMINISTRATION

Description

The President is ultimately responsible for all aspects of the University: including oversight of staff, policies governing
student conduct, and affirmative action laws; accepting or denying recommendations of student and faculty
committees; presiding over meetings of the Academic Council; submitting a budget for Board approval; and
recommending to the Board tenure and promotion of faculty. The President is advised by Cabinet, which meets
regularly and consists of the Provost and Vice President for Academic Affairs, the Vice President for Finance and
Administration, the Vice President for Student Affairs, the Vice President for Institutional Partnerships and Chief
Diversity Officer, the Vice President for University Relations, the Secretary of the University, the Dean of Admission
and Financial Aid, the Director of Strategic Initiatives, and the President’s Chief of Staff. Cabinet members develop
goals for areas of the University for which they are responsible, present these goals to the Board each fall, and report
on progress at the annual meeting in May. Goal-setting for all administrative staff members is required; these goals

must be in alignhment with Weslyan 2020 and are part of the University’s annual performance review process.

The President speaks at the beginning of each semester to all staff on the “state of the University” and meets later
with the senior administrative staff. The President and Cabinet attend regularly scheduled faculty meetings, and the
President and Provost meet monthly with the Faculty Executive Committee (See Faculty Governance, below). The
President also meets monthly with the leadership of the WSA, briefs the student representatives to the Board prior to
each Board Meeting, and afterwards attends the next WSA meeting.

Faculty, students, and staff consult directly with members of Cabinet through standing committees, such as the
Educational Policy and Student Life Committees, and on ad hoc committees or task forces convened to examine
particular campus issues (e.g., Making Excellence Inclusive and the Sexual Violence Task Force). Reports and
recommendations from these task forces are made to the President and Cabinet. Open fora for faculty, students, and
staff are held when significant issues affecting the general welfare of the institution are being considered to ensure that

decisions are informed by views from across the community.

Appraisal

The financial meltdown beginning in 2008 tested the willingness and ability of groups to work collectively. Faced with
difficult decisions, President Roth declared a policy of complete transparency: information necessary for decision-
making would be available to all. Thus, rather than restricting discussions of reducing expenditures to senior

administrators, the University embraced a broad, collective process.

Transparent and collective decision-making, however, requires reliable data on which everyone can agree. Over the
past few years the administration has endeavored to develop more complete data than had been available previously
and to centralize information in a “data warehouse” accessible to all groups. This turns out to be a formidable

logistical and technological challenge, but as of the spring of 2012, one close to being met.
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There is, of course, a balance that needs to be found between broad participation and efficiency in decision-making.
In the fall of 2011, for example, the library and administration announced a policy of weeding 60,000 volumes from
Olin Library. Faculty protested they had not been consulted sufficiently in what they perceived as a fundamental
change in library policy, while the library and administration felt this was an administrative procedure rather than a
policy change. In this case, the weeding was postponed and a faculty-library committee established to examine the
issue. Differences between faculty and administration will doubtless continue to atise, but the commitment to

consultation and collective decision-making whenever possible seems genuine on both sides.

Projection

As data continue to be made available in the service of transparency in decision-making, it is to be hoped that the
spitit of cooperation that allowed various constituencies to come together in time of crisis will not be lost to the

suspiciousness of entrenched interests so common in university politics.

FACULTY

Description

University by-laws define the faculty as the “professors, associate professors, assistant professors, lecturers and
instructors, and the President of the University, together with such others as may be constituted members thereof by
vote of the Board of Trustees. The faculty includes the full- and part-time teaching staff (including emeriti given
appointments as per course visitors) but not those staff who teach in addition to their primary duties. There are
currently 375 members of the faculty, 339 of whom are counted as full-time Wesleyan employees. These members are
collectively responsible for faculty governance, which chiefly involves matters pertaining to educational policy and
practice on one hand and faculty tenure and promotion procedures and decisions on the other. The structure and
procedures of faculty governance are articulated in the by-laws of the faculty and the Faculty Handbook, available in

individual faculty electronic portfolios.
The faculty carries out its governance duties primarily through two legislative assemblies:

THE FACULTY AS A WHOLE addresses matters relating to the educational policies and practices. It
conducts its business primarily through formal faculty meetings, which take place at least three times a semester
and are also attended by representatives of the administration and the WSA. Faculty meetings are open to all
faculty members — all of whom have voting privileges. Faculty meetings are run by the Faculty Chair or by the
Vice Chair in the Chair’s absence, with the Vice Chair automatically becoming Chair in the subsequent academic

year. Faculty meeting agendas and minutes are available in faculty members’ electronic portfolios.

The faculty has four standing committees: the Educational Policy Committee (EPC), the Faculty Committee on
Rights and Responsibilities, the Committee on Honors and the Compensation, and Benefits Committee (CBC).
Each committee reports on its work at least once a year at the faculty meeting, with the EPC and the CBC
typically reporting more frequently. Four other faculty committees — the Merit Committee, the Academic Review
Committee, the Library Committee, and the Graduate Council — have narrower purviews and are not required to

report to the faculty on a regular basis.
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The Faculty Chair and Vice Chair, the chairs of the four standing committees, the faculty representatives to the
Finance and Campus Affairs Committees of the Board of Trustees, the three academic deans and three elected
representatives of the untenured faculty together make up the Faculty Executive Committee (FEC). The FEC,
which meets regularly (sometimes with the President and Provost) serves as the Faculty Chair’s “cabinet” and

represents the faculty as a whole in working with the administration.

Action items for faculty vote in the form of motions are brought to the faculty meeting by the standing
committees or the FEC. In addition, matters pertaining to educational policy and practice and to University

governance in general are discussed with the administration at the faculty meeting.

THE ACADEMIC COUNCIL, composed of the tenured faculty and three elected tenure-track assistant
professors, addresses matters relating to faculty tenure, promotion, and evaluation. Meetings of the Council are

chaired by the University President. There are currently 187 members of Academic Council.

The Academic Council has two standing committees: the Advisory Committee and the Review and Appeals
Board (RAB). The Advisory Committee, which meets once a week during the academic year, evaluates
recommendations for tenure and promotion brought by individual departments, reviews negative departmental
votes on such cases, and makes recommendations on individual tenure and promotion cases to the President.
Adpvisory also sets guidelines to departments for constructing and presenting cases for tenure and promotion,

and can remand cases back to departments if it determines that its guidelines have not been met.

The RAB, which consists of 30 members drawn equally from the three primary academic divisions (arts and
humanities, social sciences, and natural sciences and mathematics), reviews the recommendations made by
Adpvisory, and hears appeals of negative decisions by Advisory. It has the power to remand cases to Advisory for
further consideration or, under certain conditions specified in the Faculty Handbook, to reverse Advisory

recommendations.

The chart below summarizes the major faculty governance bodies and standing committees:

Faculty Governance Structures

Academic Council Faculty Chair and
President is Chair Vice Chair elected by
all faculty
President, professors, tenured President, professors, tenured
associate professors, three associate professors, assistant
tenure-track assistant professors professors, adjunct faculty,

lecturers, instructors

Two Standing Committees Four Standing Committees

I T

Review and
Appeals Board RS
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The faculty Vice Chair, the members of standing committees of the faculty and of the Academic Council, and the
faculty representatives to the Board are all elected via faculty-wide voting, while the untenured representatives to the
Academic Council are elected by the junior faculty.” The number of elected faculty members serving on formal
University committees is about 65. This number does not include membership on ad hoc committees and task forces
or overlapping membership on an elected committee and another committee such as the FEC that draws its members

from elected committees. In recent years the total number of faculty committee seats has approached 100.

From time to time, the faculty or the administration initiate ad hoc committees to study specific issues. In 2008 the
Academic Council chartered a faculty ad hoc committee to evaluate Wesleyan’s tenure and promotion procedures, and
in 2010 it created ad hoc committees to study the evaluation of teaching and non-traditional scholarship. (Their reports
are provided as appendices.) These committees recommended a number of changes, many of which have been
adopted by the Council.

Faculty governance is supported by the Academic Deans and the Chairs of Departments and Programs.vi The three
Academic Deans, one for each of the primary divisions, are appointed by the Provost and serve on the FEC. Chairs
are elected by the members of their departments or programs and typically serve terms of three years. They have
primary responsibility within their departments or programs for implementing faculty policies with respect to the

construction and evaluation of tenure and promotion cases.

The Office of Academic Affairs administers faculty policies and provides clerical, research, and statistical support for
the faculty as needed. The Deans and the Chair of the EPC meet weekly with the Provost, and the Provost holds
several department/program chair meetings a year. The Provost also is the Chair designate of the President to the

Advisory Committee with voice but no vote.

Changes in the structures and procedures of faculty governance were instituted around the time of the last NEASC
reaccreditation self-study. In particular, in 2001 the Office of the Academic Secretary and the FEC were established,
and, in an institutionally historic move, the by-laws of the Academic Council were revised to shift the responsibility of
overseeing tenure and promotion cases from the Academic Council to the newly established RAB. (The Academic
Council retained its oversight of procedures and by-laws respecting faculty tenure and promotion.) The FEC and
RAB were reviewed in the fall of 2006 by a faculty ad hoc committee on governance, which recommended their

continuation.

In 2005, then-President Douglas Bennet issued a policy statement defining the excellence standards in scholarship,
teaching, and colleagueship for promotion and tenure and the role of the President in that process. His successor,
Michael Roth, has affirmed this policy statement, which is appended. This statement serves as fundamental point of

reference for the evaluation of tenure and promotion cases.

Appraisal

Advances in computer technology have enabled more efficient measures for disseminating information pertaining to
faculty governance and conducting faculty elections. In 2000 the online faculty portfolio became available, and the
faculty governance section of faculty portfolios now contains a number of relevant items: including FEC agendas and
policies, EPC annual reportts, rosters of faculty committees, faculty meeting archives, and the Faculty Handbook.
Electronic online balloting for faculty elections was introduced in 2001, and 12 elections are conducted by this means
each spring semester. The average voter participation rate per election was 35% in 2009, 34% in 2009, 32% in 2010,
and 31% in 2011.
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The Faculty: Of the 62 motions brought to the faculty meeting during the last 10 years, 58 were passed, three were
rejected, and one was withdrawn. On average, six action items per year were passed by the faculty. Several of the
motions were amended in the meeting by the faculty after discussion and before final vote. The faculty legislative log
that catalogues the motions and actions taken by the faculty is provided as an appendix. A few examples are cited here
to illustrate the diversity of issues approved by the faculty: a motion from the EPC to establish a prison education
program in 2011, a Certificate in Civil Engagement in 2010 (one of 11 certificate programs approved in the past
decade), and a motion brought by the FEC in 2009 to establish an ad hoc committee to advise the President on
possible budgetary responses to the economic crisis. This particular ad-hoc committee increased the degree of
meaningful consultation with the administration on budgetary matters. Over the last ten years, the University has

made increased use of such ad hoc committees and task forces.vi

While the faculty as a whole has been actively and effectively engaged in governance, there is a continuing problem
with narrow participation. Despite legislation in 2008 to limit years of committee service by any one faculty member
(thereby opening up opportunities for others), faculty leadership has tended to be elected from the same pool of
“usual suspects.” Attendance at faculty meetings ranges from 25% to 50%. Efforts have been made to encourage
greater attendance via repeated reminders of upcoming meetings and making agendas and accompanying materials
more readily available online. In addition, in the current academic year the faculty chair and vice chair set up an online
“Moodle” page to which all faculty members are invited to submit their comments and concerns about governance
issues, but it is too eatly to determine if such efforts will have a lasting effect on faculty participation. In spring 2012
the Provost, at the request of the Faculty Chair and Vice Chair, convened an ad hoc committee on faculty service and

participation, and the report is forthcoming.

There is an inherent tension between the individual professor’s investments in scholarship and teaching and in
governance inasmuch as both investments require the limited resource of time. Course relief sometimes serves to
mediate the tension, as in the case of department chairs or the chairs of some committees, but this takes teachers out
of the classroom and thus cannot be used to reward all service. Other forms of reward, such as research funds and
merit increases, are under consideration. But clearly there is also some difference in the way individual faculty think

about their careers that lends itself to disparities in taking up the tasks of faculty governance.

THE ACADEMIC COUNCIL AND ITS COMMITTEES: Broader inclusion on Advisory has been encouraged
by reducing terms of service from three years to two; over the last 10 years, 60 different faculty members have served.
In 2006, the composition of Advisory was changed so that only tenured faculty members serve. This has garnered
mixed reactions: on one hand, many appreciated that untenured faculty were spared a major time commitment. On
the other, some senior faculty regretted losing the different perspectives brought by tenure-track colleagues. Members
of Advisory are eligible for one course off over the year, a 25% reduction in teaching, unless their normal teaching
load is 1-1, as is the case with many faculty in the sciences. The faculty handbook states that faculty may not have

course relief for chair or committee service that results in teaching less than one full credit course each semester.

As noted above, in 2001 the Academic Council delegated its power to vote on Advisory recommendations and to
review negative decisions in tenure and promotion cases to the newly-created RAB. Almost all agree that this was a
procedural improvement, ensuring more consistent and thorough assessment of Advisory decisions than was
provided by the much larger (and often poorly attended) Academic Council.vit However, the delegation of the
Academic Council’s voting power to RAB has led many tenured faculty members to question whether the Council has

become irrelevant to decision-making of any importance.
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Faculty governance in tenure and promotion serves to advise the President. In tenure cases the President decides
whether to bring a case to the Board of Trustees for final vote. In the case of promotion to full professor, the
President makes the final decision and informs the Board. In the last 10 years only once has the President has not
taken to the Board a tenure recommendation of the RAB and the Advisory Committee out of a total of 73 positive
recommendations. (During the same period there have been 13 negative recommendations.) In that one case the
President did go to Advisory to seek additional input before making the final decision. Nevertheless the negative

decision caused consternation among some faculty members.

FACULTY ELECTIONS: Although the institution of online voting has made it easier for faculty to participate in
elections, voting rates continue to be highly variable and relatively low overall. Elections of Advisory members and the
Vice Chair of the Faculty enjoy the highest average participation rates, about 50% and 40% respectively, with RAB
election participation rates close behind at about 37%. The average voter participation rates for elections to standing
committees are in the 25% - 35% range. This rate is deemed too low by faculty leadership, and ways to generate more

faculty involvement in the election process are under discussion.

Projection

While the structural and procedural changes enacted over the past decade have improved the machinery of faculty
governance, increasing faculty attendance at meetings, increasing participation in elections, and broadening committee
service remain challenges. In 2012, the faculty met in an “executive session” closed to administrators — the idea being
that this might help in generating a more independent agenda and more active participation. At the same time, the
desire for close consultation with the administration and transparency in decision-making will doubtless remain strong,
especially so when differences arise. One suggestion under consideration is to take a more open, issue-driven

approach in Academic Council meetings that would increase the give-and-take between faculty and the President.

STUDENTS

Description

The Wesleyan Student Assembly (WSA) represents undergraduates and advocates for their interests. The WSA is
composed of 38 members across four class years, among them a President, Vice President, Coordinator, and five
other committee chairs who compose the Executive Committee. Executive Committee members act as the WSA
leadership and serve as student representatives to the Wesleyan Board of Trustees. The WSA holds elections every
semester, in which students vote for their representatives, and the President and Vice President are elected directly
from the student body with a year-long term. The WSA Constitution and by-laws govern the general structure of the

assembly and its elections.

Apart from the Executive Committee, there are six other permanent standing committees: Finance and Facilities,
Community Outreach Committee, Student Affairs Committee, Academic Affairs Committee, Student Budget
Committee, and Outreach and External Affairs Committee. Each representative, excepting the President, serves on
one of these six standing committees. The standing committees have sub-committees, which include WSA
representatives, non-representatives, staff, faculty, and administrators in their composition, varying for each

committee.ix
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Funds collected from students through the Student Activities Fees enable the WSA to support student events and
programs. The Student Budgetary Committee allocates these funds to student groups on a weekly basis. In addition,
the WSA manages a $200,000+ endowment, the first student government endowment in the nation, which is meant

to allow the WSA to eventually lower the Student Activities Fee.

The full General Assembly of the WSA meets every Sunday evening to discuss campus issues, activities, and policies.
These meetings are open to the public, and often guests from the community are invited to present. The WSA
President and Vice President meet every other week with the University President, and the University President visits
the General Assembly once a semester to update students on the state of the school and to field questions from

community members.

Some recent accomplishments of the WSA include founding a student café, introducing new academic certificates,
launching a professor evaluation website, organizing cultural trips, founding a local cheese co-op, reforming the meal

plan, and establishing a green projects fund.

Graduate students are represented by the Graduate Student Association (GSA), which considers issues related to
international students, housing, benefits and health services, the visibility of graduate students in the community,
allocation of student activities funds, green initiatives, and graduate judicial issues. Additionally, the GSA has a

representative to the EPC, who can attend faculty meetings.

Appraisal

A WSA survey from December 2011 indicated that 89% of student respondents approved of the work the WSA is
doing (190 total respondents). The Assembly has undergone minor structural changes through its constitutional
review process and added new committees such as the Financial Aid Committee and the Sustainability Task Force to
broaden its scope and influence. Still, the WSA faces some of the same problems of apathy that the faculty encounter,

such as low rates of voting and low turnout at meetings.

A recurring complaint from some students through the years has been that the WSA is out of touch with “ordinary”
students and not sufficiently accessible. In order to address this complaint, President Zachary Malter *13 and Vice
President Meherazade Sumariwalla *12 rolled out a number of new initiatives in the 2011-12 academic year. In
collaboration with other representatives and concerned students, they created WSA Office Hours, installed a WSA
suggestion box, founded a WSA cabinet of non-members, created a user-friendly website, and shored up canvassing
efforts. The hope is that increased accessibility will lead to more intensive and diverse student engagement in the
WSA’s activities, and ultimately to better policies. The WSA’s move towards greater accessibility will be an on-going

effort, and further work, such as the production of WSA-related video content, is planned.

Projection

It is anticipated that the WSA will continue its recent trajectory towards greater accessibility and financial strength.
The WSA is well equipped to handle financial instability given its endowment and its fixed operating budget, which is
not dependent on or sourced from the endowment. One major financial issue will be the policy governing the WSA
endowment, which currently privileges the long-term over the near-term, and whether such a stance should be re-

examined.
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On the policy front, the WSA will also likely be grappling with issues of financial aid, judicial policy, academic
departments, alumni relations, and technology, all of which seem to be on the brink of re-evaluation at the University
level. In the near future the WSA will take up the theme of “cultivating community” and work to facilitate and

improve collaborations and partnerships among diverse community members in all areas of campus life.

Institutional Effectiveness

Each of Wesleyan’s governance structures — Board, Administration, Faculty, Student Assembly — conducts regular
assessments of its own effectiveness. The coordination of these structures is key. The Board recognizes that it must
balance its oversight of overarching goals with the efficiency of allowing those on campus to decide how those goals
are best pursued on a daily basis. Administration, faculty, and students recognize that making progress on these goals
requires embracing shared objectives and not being distracted by “turf” concerns. Effective cooperation during the
budget crisis was strengthened by the Administration’s policy of transparency, and while there will always be
exceptions (mainly related to confidentiality of individual cases), the policy of transparency will enable the University

to make the most of collaborative efforts.

i At the time of writing, for example, five of 33 trustees were in their second board-elected term; two others first elected by
alumni were serving a second term as board-elected trustees.

i The Wesleyan University Board of Trustees also functions as the Board of WESU, a licensed public-radio affiliate, and the
Board complies with the public disclosure requirements of the Federal Communications Commission.

i The faculty chair sits on the Finance Committee and the vice-chair sits on the University Relations Committee, each with
voting privileges. The faculty chair also sits in the plenary trustee meetings with voice but not vote. In addition, a faculty
representative is elected with voting privileges to the Finance Committee, and an elected faculty representative joins the Vice-
chair of Advisory and the chair of the EPC on the Campus Affairs Committee. All three of these representatives have voting
privileges in the committee.

v In 2010-11 one-hour sessions connecting trustees to faculty and students were introduced into the schedule. One session
focused on the experience of students and faculty in the College of the Environment; another was a roundtable discussion
(trustees, faculty, students) about the experience of faculty-student collaborative research. The trustees feel that these
sessions are giving them a better sense of campus life.

v The election process and procedures are governed by the by-laws of the faculty. Voting is based on approval balloting, such
that faculty members may vote for as many candidates as they wish with the winner receiving the most votes, subject to
receiving at least 50%, or in some cases 40%, of the ballots.

vi The faculty is supported in its governance function by the Academic Sectetaty, who is appointed by the President after
consultation with department/program chairs and the Advisory Committee. The Academic Sectetaty provides guidance,
consistency and continuity to the governance process, advising faculty representatives and committee members on relevant
precedents and procedures. The Academic Secretary codifies and clarifies existing and new legislation and provides
substantive and logistical support for faculty leadership, the Advisory Committee, the Review and Appeals Board and the
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Academic Council. The Academic Secretary also maintains the minutes for Faculty and Academic council meetings, serves as
legislative archivist and parliamentarian and administers faculty elections.

Recommendations from the ad hoc committees have led to changes in the procedures in the Office of Academic Affairs. For
example, the parental leave policy has been recently modified to allow for either one or two semesters of accommodation
with regard to teaching and provides a flexible policy with respect to the tenure clock for review. Changes to the sabbatical
policy for tenure track faculty have been implemented to ensure a semester sabbatical after reappointment and before tenure.
The Office of Academic Affairs, also in response to faculty recommendations, meets yearly with the tenure track faculty to
discuss the tenure and promotion process and meets with the chairs of the departments/programs that will have a tenure
case in the following year.

The Academic Council modified the procedures of the RAB in 2006. For cases where there is disagreement between a
department’s positive vote and Advisory’s negative evaluation, the Academic Council voted to change to a simple majority
(from two-thirds) the vote required for non-concurrence with the recommendation based on a telling procedural error or the
use of inappropriate criteria. The RAB has played an active oversight role, as seen for example in a recent case in which it
remanded a negative decision back to Advisory, resulting in a subsequent change in Advisory’s vote on the case.

Some notable sub-committees where students work closely with administrators include the Student Life Committee, the
University Residential Life Committee, the Dining Committee, the ITS-WSA Committee, the Public Safety Advisory
Committee, the Financial Aid Committee and the Educational Policy Committee. There are also a number of external WSA
committees: the Concert Committee, the Green Fund Committee, the Senior Class Officer Committee, the Committee for
Investor Responsibility, and the Spring Fling Committee.
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Standard Four: The Academic Program

Overview

When students direct their own education, in consultation with intensively engaged faculty advisors, they learn to
think independently, explore questions from multiple points of view, and develop habits of critical thinking that are
hallmarks of a liberal education. Wesleyan upholds the principle that student choice fosters the drive to explore freely
and seek connections across courses, generating the intellectual excitement that can fuel liberal education as a lifelong
pursuit. Wesleyan espouses an open curriculum, admitting students who are poised to thrive in a flexible environment,
who are intensely motivated to study broadly and deeply, and who push themselves and their peers to excel beyond

what they may have thought possible.

The Wesleyan curriculum challenges students to create their own plan for general education. Academic coherence
does not rely on a core curriculum or a set of required courses; instead, students propose their academic plan to their
faculty advisors and recalibrate it with their advisors each semester as their discoveries lead them to pursue new areas

or deepen existing strengths.

With the freedom to sample liberally from across the curriculum, students are able to experience the surprise of
unexpected ability in fields new to them and to make fruitful connections across subject areas that do not traditionally
intersect. This can generate innovative depth of study and new ways of seeing — with students posing questions from

one discipline to the assumptions of another.i

Naturally there are challenges, and not all hopes are realized. Advising, so important, could be stronger still. The
curriculum may be wide-ranging, but some areas are more popular than others, and difficulties of course access may
skew the decisions students make. Nor is the openness of the curriculum always easily reconciled with Wesleyan’s
general education expectations. And while double majors are common here, they tend not to involve disparate
disciplines to the degree many assume.i More on these and other challenges, including the interplay with Wesleyan’s

graduate programs and the vexed question of learning outcomes, below.

Description

UNDERGRADUATE PROGRAM

Wesleyan awards the Bachelor of Arts degree with 47 majors to about 700 graduating seniors yearly, with an

undergraduate population of approximately 2900.

UNDERGRADUATE MAJORS
ARTS & HUMANITIES SOCIAL SCIENCES NATURAL SCIENCES & INTERDISCIPLINARY
MATHEMATICS PROGRAMS
Art History Anthropology Astronomy African American Studies
Art Studio College of Social Studies Biology American Studies
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Classical Civilizations Economics Chemistry Archeology

Classics Government Computer Science East Asian Studies

College of Letters History Earth & Environmental Environmental Studies
Sciences

Dance Philosophy Mathematics Feminist, Gender, &

Sexuality Studies

English Religion Molecular Biology & Latin American Studies
Biochemistry

Film Studies Sociology Neuroscience & Behavior | Mathematics-Economics

French Studies Physics Medieval Studies
German Studies Psychology Russian & East European

Studies

Italian Studiesit

Science in Society

Iberian Studies

University Studies

Music

Romance Studies

Spanish

Russian

Theater

Academic regulations for the B.A. degree require a student to: (1) satisfy the requirements of a major; (2) complete 32
course credits, of which no more than 16 credits in one department can be counted toward the degree requirementsi;
(3) maintain a cumulative average grade of 74 (equivalent to a letter grade of C-); and (4) complete at least six
semesters in full-time residency at Wesleyan (fewer for transfer students). The major in University Studies allows

students to define their own program of study.’

Wesleyan maintains programs with Columbia University, the California Institute of Technology, and Dartmouth for

students wishing to combine the study of engineering with a broad background in the liberal arts.

The University offers 11 interdisciplinary certificates, each of which allows students to study in a coherent manner an
otherwise disparate range of topics. Students who complete the requirements for one or more certificates have a
notation on the transcript. Most certificates require students to complete about seven courses in specific areas or

categories; some require a minimum grade point average; each has a faculty director.

CERTIFICATES

Civic Engagement

Informatics & Modeling

Jewish & Israel Studies

Molecular Biophysics

Environmental Studies

International Relations

Middle Eastern Studies

Social, Cultural, & Critical
Theory

South Asian Studies

Study of Education

Writing

The University by-laws assign responsibility for the Wesleyan curriculum to faculty, and faculty have delegated routine

review to the Educational Policy Committee (EPC), which is an elected, standing committee of six tenured and
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tenure-track faculty plus two undergraduates and one graduate student. The EPC meets weekly during the academic
year, conducts reviews of academic departments and programs, and regularly surveys their practices (most recently

regarding capstones and FYI courses, for example).

The EPC has recently identified and taken actions to improve the system for pre-major advisee assignments
(discussed below), the course access problem (partially resolved by requiring courses to be distributed more evenly
across the time of day and day of week) and the abuse of the option of repeating courses for credit. It oversaw and
regulated the 2008 adaptation of the teaching evaluation form to an online version. The EPC continues to seek to
provide curricular coherence and multiple pathways through the Wesleyan course structure. In 2011, for example,
EPC generated a proposal for minors — a traditional construct in academia but new to Wesleyan. The proposal was
approved by the faculty, and Wesleyan’s first minor has been instituted in Economics. Through the proactivity of the
EPC, faculty governance over the academic program is nimble, responsive, decisive in addressing critical problems,

and focused on long-term solutions through consultation and extensive deliberation with all potentially affected

groups.

GRADUATE PROGRAM

It is unusual for an institution known principally as a liberal arts college to have a graduate program. Eight

departments at Wesleyan have graduate programs leading to a Ph.D. or M.A degree: Astronomy (M.A. only), Biology,
Chemistry, Earth & Environmental Sciences (M.A. only), Mathematics and Computer Science, Molecular Biology and
Biochemistry, Music, and Physics. In addition, any Wesleyan department may admit students and organize a program

of study for them leading to the M.A. degree, although this happens only rarely.

The graduate program is administered by the Graduate Council, which consists of representatives from each of the
eight departments, a Director of Graduate Studies appointed by the Provost, the Director of the Office of Graduate
Student Services (OGSS), and two graduate students. There are currently 123 full-time students in graduate programs.
All of them receive tuition waivers and support for living expenses either as Teaching Assistants or Research
Assistants.Vi The OGSS oversees graduate student compliance with degree requirements and supports graduate

student life at Wesleyan.

Appraisal

GRADUATE PROGRAM
M.A. and Ph.D. Degree Programs

The graduate program is a key part of what attracts many faculty in the sciences, mathematics, and music to
come herevii. Graduate students make it possible for faculty members in these areas to participate fully in the
scholar-teacher model. Grad students perform in music ensembles, serve as tutors in the Math Workshop
program, and work on research teams in the field and in the laboratory. They are vital to science faculty who
face stiff competition for the external funding required to carry on frontier research. The existence of
graduate programs allows outstanding undergraduates the opportunity to do research alongside graduate

students and to take graduate level courses for undergraduate credit.

The administrative structure of the graduate program is decentralized with most power vested in the

departments, which handle admission, recruiting, and management of stipend budgets. The Graduate Council
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exists as the legislative body of the program but leaves most of the actual operations to the individual

departments.

With regards to admission, each department has its own process and deadlines but makes use of a common
application form. The lack of full standardization of the process creates an administrative burden for the
OGSS and some confusion for graduate students. The OGSS is committed to finding ways to improve the

admissions process.Viii

All graduate students engage in teaching activities as part of their service to the University and their training
as future professionals in their fields. The Director of Graduate Studies organizes an annual Graduate
Pedagogy course for arriving students designed to ease their transition from student to teacher. Only rarely do
graduate students teach a course on their own; more commonly they serve as teaching assistants. In either
case, they receive close mentoring from their faculty advisor. (For more on graduate students at Wesleyan, see

Standard 6.)

B.A./M.A. Program

In addition to its regular graduate program, Wesleyan has a B.A./M.A. program for undergraduates that
allows them to stay for a fifth year and earn an M.A. degree. Students admitted to this program receive tuition
waivers for the fifth (M.A.) year but do not receive stipends and do not typically have any teaching duties.
Graduate student housing is available to them. These students must be sponsored by a faculty member who
will serve as the student’s advisor and with whom the student will conduct research. The main purpose is to
provide an extra year of course work and research for students who would benefit from that before moving
on in their academic careers. The number of spaces is limited to 23. A three-person committee of the
Graduate Council oversees admission decisions and administration of the program. While the tuition waiver
is clearly generous, the absence of stipends means that students who are of socioeconomically disadvantaged
backgrounds are not as able to apply for the program as other students whose parents can assist with their
living costs.

Continuing Studies

The Graduate Liberal Studies (GLS) program, established in 1953 and administered by The Office of
Continuing Studies, awards the Master of Arts in Liberal Studies degree and the Master of Philosophy in the
Liberal Artsi* to students who study on a part-time basis in evening and take summer courses. There are
approximately 280 active GLS students during any given year, and the program graduates between 45 - 80
students each spring. The program offers adult students, many of whom completed college several years (or
decades) ago, the opportunity to re-experience academic work, explore the liberal arts, and take courses with
Wesleyan faculty. Approximately half of GLS students are secondary school teachers; the other half come
from a variety of fields including engineering, social work, performing arts, journalism, and information

technology. Students may take up to a maximum of six years to complete the degree.

The GLS cutriculum is an extension of Wesleyan’s model for a liberal education, with concentrations in arts,
humanities, mathematics, sciences, and social sciences. Approximately 70% of courses are taught by regular

Wesleyan faculty, with the other 30% taught by artists and scholars from other institutions. Over the past 10
years the program has become more academically rigorous by increasing the percentage of courses taught by

Wesleyan faculty, by increasing the scrutiny of the non-Wesleyan faculty who propose courses, and by
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instituting stricter admission standards for the degree program. During this same time period, enrollments
have declined by approximately one-third. The students who are in the program today are better able to
handle the academic rigor, but there are concerns about the downward trend in enrollment. Program
administrators are exploring the possibility of offering online components to reduce classroom hours in

response to changing needs and expectations of adult students.

The Office of Continuing Studies also administers the Institute for Curatorial Practice in Performance: a non-
degree post-baccalaureate certificate program for professional artists, arts presenters, and cultural leaders who
want to learn to curate time-based art. The program was approved by the faculty as a pilot project for two
years, to be evaluated in spring 2013. It began in 2011 with 17 students pursuing a nine-month program that

combines intensive on-campus courses with off-campus tutotial/independent study coutses.

UNDERGRADUATE PROGRAM

Wesleyan engages in ongoing review and renewal of the curriculum through many sources: faculty, students, staff, the
Office of Academic Affairs, and the EPC.

Decisions about the cutriculum and resource allocation can be difficult. Should decisions be made on the basis of
student demand (in which case we might double the size of the faculty in film studies, psychology, neuroscience, and
writing — presumably shrinking other traditional staples of the liberal arts curriculum), or should additions to the
curriculum reflect the faculty’s long-term vision for a liberal arts education? The two are not necessarily mutually
exclusive, and decisions take into account both concerns. (However, the result may not mollify students who could

not get spots in the writing course they wanted....)

Renewal and enhancement of the structure of the major may be one of the more important but less noticed aspects of
Wesleyan’s culture of self-reflection and improvement. Over the past ten years there has been systematic restructuring
of majors in American Studies; Dance; East Asian Studies; English; Feminist, Gender, and Sexuality Studies; German
Studies; Government; Neuroscience and Behavior; Psychology; Science in Society; Italian Studies; Spanish and Ibetrian
Studies; and Romance Studies. The Environmental Studies major was added in 2009. The process of major review

commonly involves an internal self-study and an external review by peer faculty.

Teaching and Learning

Wesleyan proudly espouses the “scholar-teacher” model, holding that engagement in scholarship is the
foundation of strong teaching and that a commitment to outstanding teaching is at the heart of the
educational mission for a small liberal arts college. Faculty expect themselves and each other to excel as both
teachers and scholars, and the institution’s generous sabbatical policy, historically deep investment in library
resources, and funding for research provide tangible support for scholarship. Internal pedagogy grants
support faculty-initiated teaching projects such as Science across the Curriculum. Innovations in teaching
have been funded by external grants from Teagle, Mellon, HHMI, and others. And the Center for Faculty
Career Development* provides pedagogy workshops, coaching, video recording of class sessions for self-

evaluation, and confidential consultation on those videos (roughly 10 per year) by Harvard’s Bok Center.

Since the last reaccreditation, increased emphasis has been placed on the admission and retention of students

interested in the sciences.s In 2002, Wesleyan ranked 10th of the COFHE schools in the percentage of
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students receiving a degree in science. (This appeared to be a problem of recruiting rather than retention,
because Wesleyan ranked last among COFHE colleges in the percentage (20%) of entering students who
expressed an intention to major in science and ranked 6th in retention.) From 2002 to 2011, there has been a
46% increase in seniors graduating with a major in the sciences and a 30% increase in enrollments in courses
in astronomy, biology, chemistry, earth and environmental sciences, molecular biology and biochemistry,
neuroscience and behavior, and physics. This growth is, in substantial part, the result of a focused effort by
faculty and the Admissions Office that began in 2005.

Cutrricular Coherence

Wesleyan’s open curriculum presents a challenge for curricular coherence, as has been noted in previous self-
studies and NEASC documents. This is less a problem once students enter a major (typically at the end of the
sophomore year) since majors provide more or less structured paths for much of the remaining two years,
with required courses and in some cases specific sequences of courses. It has been felt, however, that the first
two years and the time spent in the last two years outside the major require some mechanisms for ensuring a
coherent experience. The mechanisms playing the major role in this have been the General Education

Expectations and the essential capabilities.

The General Education Expectations, first adopted in 1968, encourage breadth of education by directing
students to take courses in all three divisions of study; compliance with this general education expectation is
required to earn University honors, Phi Beta Kappa, honors in general scholarship, honors in certain majors,
and is required as a condition of completion of certain majors. The General Education Expectations are
divided into Stages 1 and 2. The expectation for Stage 1 is that all students will distribute their course work in
such a way that by the end of the fourth semestet, they will have earned at least two course credits in each of
the three divisions, all from different departments or programs. To meet the expectation of Stage 2, students
must also take one course credit in each of the three divisions prior to graduation, for a total of nine general
education course credits. Some 78% of students graduating in 2011 completed their general education
expectations.¥i It may be noted that non-compliance with these expectations has few repercussions, leading
some to question the extent of Wesleyan’s commitment to breadth in students’ studies. New efforts to assess

advising and general education here should bring this issue to the fore.

In 2005, the Wesleyan faculty adopted a set of ten “essential capabilities” intended to guide students in the
development of skills for the various social, intellectual, and ethical challenges that they will encounter in their

lives after graduation. The capabilities are:

1. Writing

2. Designing, Creating, and Realizing
3. Speaking

4. FEthical Reasoning

5. Interpretation

6. Intercultural Literacy

7.  Quantitative Reasoning
8. Information Literacy

9. Logical Reasoning

10. Effective Citizenship

STANDARD FOUR: THE ACADEMIC PROGRAM 6



To help students develop these skills, courses are marked in the course catalog to show which capabilities the
course emphasizes. In their electronic portfolios, first-year students do a self-evaluation of their capabilities,
which their faculty advisors can compare to courses taken that emphasize those capabilities. The capabilities

are thus available for use as touchstones in advising sessions.

It was hoped that such a “scorecard” of the skills a Wesleyan education should develop would provide a form
of curricular coherence that would co-exist easily with the open curriculum — students would not be required
to take particular courses but encouraged to master particular skills. In theory, this approach seemed quite
sound, and some students and faculty members still use the capabilities in precisely this way. But research
carried out internally over the past two years has strongly suggested what many already suspected: that the
capabilities are used only by a fairly small segment of the University and that their utility as tools for advising

is, at best, uncertain.

First, a comparison of self-assessments by members of the class of 2010 at the beginning and end of their
careers suggested that self-assessed gains in the essential capabilities were uncorrelated with courses taken.
That is, though half of the reporting students said their skills in the essential capabilities had improved over
their four years at Wesleyan, there was no correlation between improvement in a given capability and having

taken a course that stressed that capability.

In April of 2011, Institutional Research conducted two surveys to appraise student and faculty use of the
essential capabilities.¥i The report concluded that “the essential capabilities hold more of a theoretical than
practical appeal to both students and faculty. Faculty spend significant time and effort designating courses as
addressing specific capabilities, but students seldom consider these labels. Other aspects of the capabilities are
also underutilized. Neither faculty nor students use with regularity the tools designed to facilitate
consideration of the essential capabilities in advising and course-selection,” and 44% of the students

described the capabilities as “not at all useful.”

Even given these results it was possible that the problems with the essential capabilities were a matter of
disuse rather than a lack of usefulness; that is, it seemed plausible that if the capabilities were more
intentionally used, they would be more helpful. This, too, however, was called into question by a third study,
carried out in 2011-2012. In this study, one group of students was asked by their advisors to prepare for pre-
registration advisor/advisee meetings by writing an essay reflecting on the student’s past and future use of the
essential capabilities; another group of students was asked to write a similatly self-reflective essay on their
learning objectives at Wesleyan but with no mention of the essential capabilities. Assessments of the students
and the faculty of the quality of the ensuing advising meetings were then compared to those for students who
wrote neither type of essay. The results further undermined confidence in use of the essential capabilities as a
tool: Student ratings of the quality of advising sessions and their own preparedness were lower for the
essential capabilities group than the essay group (and the essay group showed no improvement over students
who wrote nothing at all). Thus overall, as Institutional Research concluded in one of these reports, “Survey
results demonstrate that the essential capabilities are appealing as a framework for organizing a liberal arts
education. This appeal, however, does not translate into use of the capabilities beyond the labeling of courses

by faculty.”

Many faculty and students, when asked directly, still say that the essential capabilities are an accurate

reflection of what skills Wesleyan hopes to develop in its students. Some minority believe they are useful for
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structuring course selection and aiding curricular planning and coherence. But cleatly the capabilities have
failed to serve that purpose for many; they do not seem to serve the structural role of aiding curricular

coherence.

The problem may lie in the very approach of seeking this kind of structural solution to curricular coherence
instead of thinking about the problem at the level of the individual student. Our belief in the benefits of
“students direct[ing| their own education, in consultation with intensively engaged faculty advisors,” which
began this standard, implicitly suggests that curricular coherence has to be achieved by each student in his or
her own terms rather than through general expectations of courses or capabilities. The General Education
Expectations and the essential capabilities may serve as guides for some, but what is essential at Wesleyan is
that advisors — pre-major as well as in the major — and students work together to define a coherent program

in relation to the students’ aspirations and capacities.

Faculty Advising and Course Selection

In 2007 NEASC indicated that it would follow up on how we are “strengthening the decisions students make
regarding courses so that they achieve a more coherent education at Wesleyan.” The structure and coherence
of the open curriculum comes from interactive, engaged faculty advising. At Wesleyan, all faculty are
academic advisors, responsible for meeting as needed with students to guide them in their academic choices.
Faculty advisors are expected to motivate advisees to pursue depth and breadth of study. Advisors press the
student to choose courses across the full range of the liberal arts and to justify the intellectual coherence of
those choices. Because faculty advisors are responsible for approving student course selection, they are the
linchpins of the open curriculum. But there are problems. Although students are required to meet with their
advisor at least once per semester to register for courses, they are not compelled to do more than this, and
some fail to actively engage with their advisors. Likewise, faculty are not required to meet an advisee more
than once a semester. Students do fill out evaluation forms on their pre-major advisor,X¥ but faculty are not
required to read or act on them. In fact, Academic Affairs is not even privy to the feedback per agreement
with the faculty. Because advising does not figure into tenure or promotion decisions, there are no
consequences for poor advising and no rewards for good advising. There remain no mechanisms to make
faculty accountable for their advising.

Since the last reaccreditation process, Wesleyan has worked on advising in three ways:

1. Assigning pre-major advisees to faculty advisors — In the early 2000s, faculty pressed the EPC to come up with a
new model for allocating pre-major advisees because the system in place was not working: Faculty were
having too many advisees when on rotation to advise, and too many students were being orphaned when
faculty took sabbaticals. The EPC implemented a new model in which every faculty member advises pre-
majors for three years, then rotates off pre-major advising for one year (presumably, the year in which
that advisor would take a semester’s sabbatical)*. This new model has succeeded in balancing pre-major
advising loads across the faculty (more faculty have fewer pre-major advisees than before) and reducing
the number of students who are orphaned by their advisor before they declare the major and become
assigned to a major advisor.

2. Improving the mechanics of advising and online conrse registration — In the eatly 2000s, the online course registration
process was re-invented to allow students to rank courses in the order of highest preference, resulting in
more students getting into the classes that they most want. Because of the fear of faculty that the new
system would reduce the intellectual component of advising (turning the advisor into a button pusher),
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the approval system requires students and faculty advisors to be physically at the same computer. Of
course, even if the system requires them to meet in person, no online system can guarantee the
production of intellectual engagement — that is still the responsibility of the advisor and advisee.

3. Maintaining intellectual vitality in advising — Faculty see two primary threats to the vitality of advising: first,
high advisee loads. While all faculty are assigned equal numbers of pre-major advisees, their number of
major advisees varies widely. Faculty in populous majors have much higher loads, making it harder for
them to give substantial attention to all of their advisees. The second threat is losing the bond based in
shared intellectual interests between advisor and advisee. While the first threat could be reduced by
assigning more pre-majors to the faculty with fewer major advisees, this would contravene the goal of
matching first-year students to advisors based on shared interests.~i A task force is looking into equity in
advising loads.

New Programs

Most curricular initiatives develop through the standard path of faculty meeting together, becoming organized,
and submitting proposals to the EPC. But initiatives can arise from other sources as well. For example, the
disability studies course cluster (dating from 2011) was a student initiative: Students formed a group,

organized meetings with faculty and departments to garner broad support, and wrote a successful proposal.

There are few bureaucratic impediments to implementing new programs at Wesleyan; the challenge instead is
the legwork required to generate faculty support, and this has advantages as well as disadvantages: Non-
controversial initiatives that require no new resources are approved easily, but it can be more problematic to
gain support when faculty hold strongly divergent views over intellectual developments or resource allocation.
Equally problematic is what to do with existing programs that aren’t attracting many students. Discussion

around the “gentle sundowning” of those programs can be particularly delicate.

During the five years since the mid-cycle self-study, Wesleyan has implemented a number of exciting new
programs, several of which are described in sections below. With the College of the Environment, new
certificates, the Allbritton Center for the Study of Public Life, the arts and sciences across the curriculum
initiatives, and the Disability Studies cluster — the faculty wanted Wesleyan to be a leader in the production of
new knowledge in emerging modes of study. With the Certificates in Informatics and Modeling; Social,
Cultural, and Critical Theory; South Asian Studies; and Writing — the faculty created coherent plans of study
that could be pursued concurrently with the major, that (with the exception of writing) required no new
resources, and that made use of existing faculty expertise and curricular strengths whose affinities had not
been fully apparent to students. With the Certificates in Civic Engagement and Middle Eastern Studies, as
well as the Quantitative Analysis Center™i — the faculty strengthened subjects it saw as having increasing

importance in the world.

College of the Environment

In establishing the College of the Environment in 2009, Wesleyan created a new curricular model for the

study of the environment. Its academic spine is the new interdisciplinary major in environmental studies that
(1) requires a primary major in another discipline in order to give depth to this inherently multidimensional
field, and (2) offers students cohort-centered learning emphasizing collaborative research skills, mentoring by
faculty, capstone projects, and internship experiences. The College also nurtures research through its think

tank. Three Wesleyan faculty members move for a year from their departmental offices to the College, teach
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only for the College, receive course relief in order to produce scholarship, and participate in weekly colloquia
to provide peer mentoring on each other’s work. They are joined in the think tank by student fellows,
postdoctoral fellows, and visiting scholars, all working together on a topic critical to international debate

about the environment.

Allbritton Center for the Study of Public Life

Fostering civic engagement is the goal of the Allbritton Center, which currently houses the Patricelli Center
for Social Entrepreneurship, the Wesleyan Media Project, the Working Papers Series, the certificate in civic
engagement, and several endowed lecture series. The Center began offering civic engagement courses in 2012
and will host courses from the Koeppel Journalism Fellow every other year. The Center is still in
development; a search is underway for a senior faculty member to become its director. Next steps include
awarding fellowships to Wesleyan faculty to teach courses in the Center that feature areas of their scholarship
that bear on civic engagement but do not fit into the curricula of their home departments. When fully
implemented, the Center will teach students to translate the liberal arts into action through service learning
courses, volunteer work, internships, and non-credit workshops on the components of running a public
organization. il Likewise, the Center will also teach students to translate their work of social engagement

back into the liberal arts.

Internships

As part of the engagement initiative, Wesleyan is pursuing the goal of providing an internship to every
student who wants one. An internship coordinator was hired in October 2011 to work in both the Patricelli
Center for Social Entrepreneurship and the Career Center to cultivate internships and promote them to
students. The Board’s Campus Affairs Committee is exploring funding for 100 internships to be hosted by
alumni and their organizations. The University is also seeking to interest donors in endowed internship
funding. While most internships will be located outside Wesleyan, some will take place on campus. A few
University offices have redefined student employment positions as internships (where the work is a form of
mentored apprenticeship into a profession and not just making copies and filing papers). These offices
include the Quantitative Analysis Center, the Wesleyan Media Project, and the Wesleyan University Press.
President Michael Roth announced in fall 2011 a contribution to the endowment of an operating surplus
from the previous year that would provide $50,000 per year to fund student research internships with

Wesleyan faculty.

Summer Session

Wesleyan Summer Session (managed by the Office of Continuing Studies) began in 2010. It gives students
the opportunity to gain access to courses that they could not fit into the regular academic year and faculty the
chance to offer experimental and thematically connected courses. Classes meet for an intensive five-week
period, beginning immediately after commencement in spring. Summer Session enrollments grew 44% from
the first year to the second, and the number of students grew by 47%. We believe this growth was the result
of a greater awareness among Wesleyan students of the Summer Session option. In 2011 there were 98
enrollments in 15 courses from 69 students, of which 91% were Wesleyan students. Continued increases in
enrollments are expected over the next few years, and the possibility of offering a second session in July is

under consideration.
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Student feedback has been positive, especially regarding small class size and access to courses difficult to take

during the academic year.xix

Study Abroad

Wesleyan sponsors four study abroad programs and has consortial arrangements with several other programs.
Students also have the opportunity to study abroad through some 145 approved programs in 43 countries,
and to petition the faculty Committee on International Studies for permission to participate in other study

abroad programs; 38% of students spend a semester or academic year studying abroad. For more on Study
Abroad, see Standard 6.

Service Learning

Wesleyan’s engagement initiative placing academic study in experiential contexts began with the establishment
of the Center for Service Learning in 2003. When students see on-the-ground examples of the cases and
theoretical issues they study in class, they can become more invested in both the theoretical concepts and the
community context. A practicum in psychology in which a student participates in clinical evaluations of
psychiatric patients provides a signal example. In administering diagnostic tools to assess the patient, the
student’s engagement with the theoretical assumptions behind those tool increases profoundly and
contributes to an extraordinary environment for classroom analysis. Service learning courses are regular
departmental/program courses that have an additional experiential component: All students in the coutse
conduct some form of structured community-based research or practice that is connected to theoretical and

methodological analyses in the classroom. In past service learning courses students have:

e Conducted the homeless count required by the United States Department of Housing and Urban
Development for the Middlesex Supportive Housing Coalition;

e Examined the effect of local preschools on preparing kindergarteners to be school-ready, for the
Middletown School Readiness Council;

e Studied the North End landfill to determine whether the methane it produced could be harvested
economically.

Beginning this year, students interested in reflecting further on their civic activities can do so by pursuing the

Civic Engagement Certificate.

Certificates

One of the areas where Wesleyan has experimented most in its academic planning is in the creation of
“certificates” — collections of courses from a variety of departments, from which a student can choose in
order to satisfy carefully crafted requirements. The EPC has drawn up a template to assist faculty in planning

new certificates and conducts periodic reviews of existing certificates.

Since the last reaccreditation review, seven new certificates have been approved. Through these certificates,
faculty from multiple disciplines work together to define a coherent course of study so that students
interested in the field can pursue it in a programmatic way and have a credential on their transcript to
document the achievement. Certificates are offered in addition to the major. The recent growth of certificates
offers an unintended but beneficial consequence of providing outlets for emerging and non-traditional forms

of study that might not enter the curriculum at the major level.x
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While most certificates are mounted on a foundation of existing courses and faculty expertise, three new
certificates, approved in 2010, require courses that had to be created in support of the certificate. The Writing
and Civic Engagement Certificates require their own capstone courses, but all other courses are already in the
curriculum. By contrast, the Middle Eastern Studies certificate was created as the fulfillment of a four-year

Academic Affairs initiative to expand curricular strength in this area.
Writing

Wesleyan faculty have long helped students with critical writing in most areas of the curriculum. Some First
Year Initiative seminars (see directly below) are writing-intensive, enabling students to work on their writing
in the context of a subject area (as opposed to learning in expository writing classes taught by a separate
writing staff.) Since 2007 the University has made concerted efforts to enhance the writing curriculum: hiring
two tenure-track creative writing faculty, establishing the Koeppel journalism fellowship to bring visiting
journalists to teach writing, establishing the Kim-Frank Family University Writer in Residence position,
bringing renowned visiting writers to teach for a semester, adding a writing concentration within the English
major, creating the Certificate in Writing, and establishing the Shapiro Center for Creative Writing. The
Shapiro Center administers the writing certificate, organizes public readings and lectures, and provides space

for students interested in writing to meet and work together.

One of the challenges to the writing curriculum is that writing courses need, by nature, to have small
enrollments, but student demand for these courses still outpaces the University’s offerings. Difficulty of
course access can make it difficult to fulfill requirements for the certificate and leads to some student

frustration.

First Year Initiative Seminars

Every incoming first-year student is enrolled (during pre-registration) in at least one First Year Initiative (FYT)
seminar, although the student does have the option of dropping the course. FYI courses are open (initially)
only to first-year students and have a maximum enrollment of 19 students (some are smaller). Over the past
three years, reviews of the FYI program have been conducted by the EPC, an ad-hoc committee of faculty
and students, and most recently by the President and Provost. What is clear is that faculty are divided into
three camps: those who would like programmatic connections among FYT courses, those who see FYIs as
“advanced” research and writing intensive courses (but taught at the first-year level) to introduce students to
university-level work, and those whose FYIs are simply first-year only versions of their regular courses. The
attempt to clarify a vision for the FYI continues, and administration-faculty discussions have led to a focus on
three learning goals for First-Year Seminars: writing, research, and oral presentation. In 2012-2013, we are
running a pilot program to determine how we can be more intentional about planning courses that achieve

these goals. We are also looking to FYIs to strengthen a sense of cohort among first-year students.

The “learning and living seminar” is a new segment (dating from 2008) of the FYI program. Each fall, three
or four FYIs are organized as courses that students take while living together in one residence hall. The goal
of the program is to encourage first-year students to continue class conversations in the more informal spaces
of their residence hall. (For more on this, see FN 5, Standard 6.)

With a two-year grant from the Teagle Foundation, Wesleyan has created a project, in collaboration with

Amberst College, to improve the teaching of expository writing in courses designed for first- and second-year
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students. Eight faculty members who are teaching writing intensive courses participate in a seminar reviewing
recent scholarship on the effectiveness of various teaching methods, engage in peer mentoring, and are
guided by a professional writing associate in syllabus construction and writing assignments. Key to this
project is developing a program for tracking student progress over the span of a writing-intensive course.

The Teagle project may be helpful in evaluating the efficacy of portfolio assessment more generally.

Senior Capstone Initiatives

All majors offer students the opportunity of completing a capstone experience and many require one. In
2008-09, the EPC conducted a survey of departments and programs on their capstone opportunities and
found that of Wesleyan’s 47 majors, 25 require a capstone experience, whether as a final thesis, project, essay,
cohort-centered senior seminar with an extended research-based paper, or culminating research experience.
In 2010-11, the EPC considered whether to press all departments and programs to require capstones, and
concluded that capstones should be encouraged but not necessarily required. Many of those departments that
do not require capstone experiences are those with high numbers of majors and high enrollments in courses —
making it difficult for faculty to supervise theses for all their majors. Students in those majors who want to
complete a thesis often say that they are unable to find a faculty member willing to serve as thesis advisor. If
Wesleyan’s goal is to make it possible for every student to have a capstone experience regardless of the

student’s major, then more capstone experiences outside the major may have to be created.

Over the past three years, at the request of the administration, the faculty have been looking at how to
provide students with more capstone opportunities, and whether to develop more opportunities beyond the
extended research paper or the individual creative arts/scientific project.=i In the Earth & Environmental
Studies Department, for example, students assign themselves to collaborative teams in the fall to develop
research projects that each will be responsible for in the field during January break; then spend the spring
semester analyzing the results of the field research to produce scientific reports. Through this experience,
students learn how to do the work of professionals in this discipline. Faculty in other departments and

programs are considering how to implement similar capstone experiences.

Assessment of student learning outcomes

Assessment of how effectively students learn what the faculty intend them to learn informs decisions in every
area of teaching, advising, and curriculum design. The Wesleyan faculty began systematic discussions of
assessment of student learning outcomes at faculty meetings and department chair meetings in 2008, bringing
together disparate conversations on the topic that had been occurring across campus. In developing
assessment plans, the faculty wished to preserve Wesleyan’s distinctive educational culture and take into
account the fact that different fields use very different metrics and methods. The EPC conducted a survey of
departments on assessment practices in 2009 and then selected faculty from seven majors to discuss and
develop plans for assessment in their respective areas. The Provost and the EPC Chair sent these seven
assessment plans out to the other departments and programs for use as resources in the development of their
own assessment plans. Each department/program was asked to define its own goals for student learning,
publish those goals, define a method for evaluating student learning in relation to those goals, and inform

Academic Affairs annually of how the assessment information is used.

Wesleyan faculty were quite suspicious of the new discourse on assessment (and especially imposition from
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outside) when the issue was raised at a meeting of the faculty in 2008, but resistance to assessment
mechanisms seems to have lessened. It may have been helpful that the assessment plans were designed by

Wesleyan faculty for evaluating learning within the major.

As of this writing, 30 majors have implemented assessment plans. The majority of these (16) use the required
capstone experience as the evidence of student learning outcomes. Four majors require assessment portfolios:
Students create a portfolio of papers written for courses in the major, and in the senior year they write an
assessment of their own intellectual growth as demonstrated by the trajectory of knowledge and competence
in those papers. Four majors focus on faculty advising; in two, students are required to write short papers for
their advisor assessing what they learned, as the basis for their course selection for the coming semester. One
department developed a standardized test for all majors to complete twice, upon declaration and completion
of the major. A few majors use student and alumni surveys or questionnaires, and student participation in

milestones within the major, as the evidence for assessment.

The faculty interpret this evidence in departmental faculty meetings and retreats; in larger departments,
committees of faculty are delegated to evaluate assessment evidence and report to the full department’s
faculty. Departments use the assessment evidence to identify areas of the major requirements and course
offerings needing change, and those changes are made in advance of the annual process for submitting next
year’s courses. Significant changes to major requirements must be submitted to and approved by the
Educational Policy Committee. At the end of each academic year, departments are required to submit an
annual report to Academic Affairs; beginning in 2012, this report will ask each department to identify what it
learned from assessment of student learning outcomes, and what actions were (or will be) taken in response.
In addition to these departmental/program-level assessment plans, which focus on student learning in the
major, Wesleyan is considering whether something like the Teagle funded program focused on writing could

be helpful in assessing general education.

Wesleyan has long participated in the COFHE Suite of Surveys: five related instruments designed to garner
feedback at each point of the student lifecycle, from incoming freshman to alumni. i The recent revision of
this suite will allow us to conduct more sophisticated analysis of the relationship between students’ incoming
characteristics, their experiences as undergraduates, and experiences and trajectories following graduation.
And while we have used data from this suite to a moderate extent™¥, making better use of the data is an

ongoing goal.

Athletics

The Wesleyan Department of Athletics and Physical Education supports a broad range of intercollegiate
teams that encourage scholar-athletes to develop their skills and themselves to their full potential and to
benefit from the lessons learned from perseverance, competition, sacrifice, and teamwork. The Department
of Athletics and Physical Education also provides a wide array of skill activities that encourage students to
develop the habit of leading healthy and balanced lives. Included in the offerings are 29 varsity sports, 14 club
sports teams, 12 intramural activities, and a comprehensive physical education curriculum for credit.
Approximately 1,800 Wesleyan students each year participate in various components of the overall program.

Wesleyan supports varsity sports for men and women on an equitable basis.
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Wesleyan is a member of the New England Small College Athletic Conference (NESCAC) and shares its
premise that athletes are representative of the entire student body and that athletics operates in harmony with
the educational mission of the institution. Although the academic performance of athletes at Wesleyan slightly
trails that of non-athletes, the athletes graduate at a rate equal to (or higher) than non-athletes. Wesleyan
teams tend to rank very high in all of NCAA Division III for overall team GPA’s. Men’s and women’s
swimming, wrestling, field hockey, and cross country are just a few of our teams that have been ranked
nationally in the top five for team average GPA’s. At the end of the fall 2011 semester, all Wesleyan teams
had an aggregate average GPA of 3.0 or better with 14 of the 29 teams having an average of 3.4 or better.
However, there are challenges. A small number of matriculating student-athletes are less prepared than their
peers. These students will be provided academic support and advisors who are experienced in assisting the at-
risk students in course selection. Starting in the fall of 2012, faculty coaches will have permission from
students to access their academic performance records, and increased communication between academic

faculty and coaches will be encouraged.

Wesleyan provides outstanding sports facilities to faculty, staff, and students. In 2005, Wesleyan completed a
55,000 s.f. addition to the existing 220,000 s.f. Freeman Athletic Center. This addition provided the
community with a 7,500 s.f. fitness center, eight international squash courts, an 18,000 s.f. gymnasium and
eight home and visiting team rooms. Also, eight tennis courts were resurfaced in the summer of 2011 and
planning is currently underway to reconstruct the Andersen Track in 2013. At Wesleyan, over 60 percent of
community members use the athletic facilities. Therefore, expectations for quality sports facilities are quite
high. Strong athletic, physical education, and recreation programs require large spaces that are expensive to
build and maintain. Also, our students’ expectation for quality coaching is much the same as it is for superb

instruction in the classroom. In both cases, meeting high expectations requires substantial resources.

Student input is very important in modifying the physical educational and recreational offerings in fitness,
aquatics, lifetime sports, and outdoor education. Each year surveys are used to determine the interests of
students, and changes are made in the programs to respond to the rapidly evolving physical education
activities. For academic year 2011-12, the department added courses in Indoor Cycling and Racketlon to the
existing curriculum. In order to keep the curriculum current, faculty coaches are retooling themselves and
gaining certification in these emerging activities. However, as the interests of the students become more
specialized, it is difficult to train faculty coaches in these specialized areas. Teaching fundamental yoga is no
longer acceptable, for students now want power yoga, hot yoga, and a dozen other forms of the discipline.

The department is discussing how to respond to the explosion of fitness mediums.

(For more on Athletics, see Standard 6.)

ARTS & COMMUNITY PROGRAMS

Center for the Arts
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Wesleyan’s Center for the Arts (CFA) serves as a cultural center for the campus and the region. It presents a
wide spectrum of events and exhibitions featuring the work of students, faculty, and artists from outside
Wesleyan. The presenting program emphasizes international artists and genres, extending the international
focus of the performing arts departments. The CFA offers a broad range of contemporary dance
performances, and artists often give master classes for students. With the support of national foundations,
Wesleyan has commissioned new works from faculty and visiting artists — often with an emphasis on the
exploration of environmental issues. The CFA integrates the arts into student life and across the curriculum
through programs such as Feet to the Fire (a campus-wide cross-disciplinary environmental sustainability
initiative) and the Creative Campus Initiative, which offers a variety of interdisciplinary arts programs,
especially for first-year orientation, and provides for pedagogical and research exchanges between artists and
faculty outside the arts. Among the challenges faced by the CFA due to space constraints is balancing its
commitment to programs that engage the broader community with the curricular needs of the performing
arts departments.

Davison Art Center

The Davison Art Center (DAC) houses a gallery and a nationally renowned permanent collection of 24,000
prints and photographs, which is actively used by faculty and students for teaching and exhibition. Teaching
from the collections here is restricted, in part, by the fact that there is no space that is both appropriate for
rare materials and big enough to accommodate classes larger than 18. The DAC presents 3-4 exhibitions
annually, ranging from traveling exhibitions of contemporary graphic arts and photography to student-curated
exhibitions organized from the permanent collection. Volunteer members of the Friends of the Davison Art
Center contribute to the arts in Middletown by annually organizing tours of the DAC, CFA Zilkha Gallery,
Mansfield Freeman Center, and gamelan orchestra for all fourth grade students in the Middletown Public
Schools.

Green Street Arts Center

This center is a collaboration among Wesleyan, the City of Middletown, and the North End Action Team (a
local neighborhood organization) to bring after-school arts programs to the poorest neighborhood in
Middletown. The Center also offers private lessons, evening and weekend classes, programs for home
schoolers, special events, and community seminars. Wesleyan students volunteer as tutors, and faculty give
classes and talks in programs focused entirely on enhancing the educational opportunities and cultural life of

the local community.

Center for Prison Education

Wesleyan students have long volunteered as tutors at area prisons, as part of the volunteerism initiative in the
Center for Community Partnerships. Several students who tutor prisoners developed a campaign to have
Wesleyan offer courses for credit at the men’s prison in Cheshire, Connecticut. The students cultivated
faculty support, worked with administrators to learn how to draft a proposal, and proposed the Center for
Prison Education to the EPC. The faculty approved the EPC’s recommendation for a pilot project, and in fall
2009 two Wesleyan courses were offered on a non-degree basis to 19 inmates. (The inmates were selected
through a rigorous admissions process in which undergraduates, faculty, and staff read applications and
personally interviewed inmates.) The program review in 2011 demonstrated solid academic achievement, and

the faculty granted the program a five-year extension.
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Projection

The first overarching goal of Wesleyan 2020 is to energize Wesleyan’s distinctive educational experience. Tactics for

pursing this goal include:

1. Complete the implementation of major-level assessment plans by spring 2013; convene a faculty committee

to review outcomes and recommend specific actions by spring 2015.
2. Increase the number of courses enrolling 19 or fewer students to 70% by fall 2013.

3. Complete the full cycle of external reviews of academic departments and programs by spring 2015; convene

faculty to evaluate whether to repeat the cycle or develop a new model, by spring 2015.

4. Give faculty access in their electronic portfolios to department-level data on teaching evaluations, grade
point averages, and a variety of other measures pertinent to course demand, faculty advising load, and

success of students after graduation.

5. Complete a pilot project and implement a program of direct assessment of first-year and sophomore-level
(pre-major) learning by fall 2014.

6. Increase opportunities for students to pursue internships in conjunction with academic courses. Begin
offering internship-connected courses in spring 2013 through the Allbritton Center for the Study of Public
Life.

Wesleyan faces other challenges that will surely be the subject of further reporting to NEASC. For example, we are
not yet satisfied with our efforts to ensure that every student has the benefit of the best advising (so important in
making the most of the open curriculum). We are currently setting up student focus groups to talk about what works
best and worst in advising; the groups will be taped, and edited versions will be provided to faculty in their portfolios.
And a task force is considering the topic of advising loads. Other challenges include making more progress in
identifying shared learning goals for pre-major courses, reducing class size and alleviating course-access problems (the
two are often in tension here), supporting interdisciplinary innovation while relying heavily on a traditional
departmental structure, and reconciling our commitment to broad liberal learning with the recognition that some

aspects seem less relevant to the student of today.

Institutional Effectiveness

Wesleyan will attain a broader and deeper perspective on the academic program by providing a new level of internal
data transparency to faculty and by coming to grips with direct assessment of student learning at the general education
and the major level. The faculty will improve the academic program by analyzing these data and outcomes and
recommending specific and overall changes to bring the outcomes into line with Wesleyan’s mission and goals for

student learning.
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For a report on how faculty view the enhancement of student creativity at Wesleyan, see Creativity

In fall 2011 there were 927 single majors, 601 double majors, 43 triple majors, and 2 quadruple majors. The distribution of
double majors is as follows:

*  12% are between NSM and HUM — these combinations are probably the most ‘disparate’

*  32% are within the same division

*  11% are between NSM and SBS

*  15% are between SBS and HUM

*  61% are within the same division or with one INTD major

Romance Languages and Literatures is phasing out two majors, Spanish and Iberian Studies, and replacing these with
Hispanic Literatures and Cultures.

This “over-subscription policy” has two specific exemptions: double majors in art history and art studio or mathematics and
computer science, for whom the limit is 20 credits.

A University major must be sponsored (and supervised) by three members of the faculty and must be approved by the
Committee on University Majors, a subcommittee of the Educational Policy Committee.

The support lasts for as long as they are active, full-time graduate students. This is normally two years for MA candidates and
six or fewer for Ph.D. candidates. Occasionally, Ph.D.s take longer and the support continues as long as the student is active
and supported in this by the department. Departments have limited numbers of stipends to use and therefore usually wish
not to continue a student for too long because it keeps them from accepting a new one.

At the same time, the fact that graduate students are concentrated in the sciences creates some tension in the faculty around
teaching load issues.

Initiatives include working with departmental administrative assistants to expand their use of PeopleSoft to manage
admissions data, working with the Graduate Council to standardize communications to applicants, and working with
departments on timely sharing of information about student acceptances, arrivals, and stipends. Keeping reliable data,
consolidating deadlines, standardizing processes, and clarifying communication through accurate and up-to-date web pages
and procedural documents will reduce confusion and provide better service to students.

The Certificate of Advanced Study (CAS) has been renamed the Master of Philosophy in Liberal Arts (MPhil). Despite the
fact that the CAS has more rigorous requirements than the MALS (students must have already completed an MA or
equivalent and must complete a significant thesis), the name did not sound as though it was an actual degree and the number
of students who pursued this advanced degree was always very small. Since the announcement of the name change, there is
renewed interest from both current and prospective students. There were no changes to the admission standards or degree
requirement.

The CFCD, administered by a single person who works in coordination with the Library and I'TS, hosts 20-25 Academic
(Technology) Roundtables on a range of pedagogical, technological, and policy issues per year. (The complete archive of the
ATR calendars can be found here. Average attendance at a roundtable is 28 people: 12 faculty; 7 librarians; 5 administration
or staff; 3 I'TS; and 1 student, grad student or other. Over the past 3 academic years, 26 faculty members have made use of
the video recording and consultation program.
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The faculty work deliberately on retaining students in introductory science courses, where drop-off in students can be
steepest. Faculty in Biology and Molecular Biology and Biochemistry, for example, work in concert to design and team-teach
the introductory biology course. With support from the Hughes Foundation, over the past four years they added, in addition
to the large (unlimited enrollment) lecture section of introductory biology, five small sections that focus on a problem-solving
approach to learning. Faculty have found that fewer students drop the small sections and that retention of underrepresented
minority groups was significantly higher there. With these data, they are now working to offer more problem-based learning
— breaking up large lecture course into smaller problem-based-learning sections. The challenge here is that more faculty are
needed to teach more sections, but the departments are committed to teaching in this new model with existing resources
because the data convinces them of its success.

Gen ed completion has been very stable over the past six years, with rates ranging from 77.6% to 79.5%. As a group, science
majors have the highest rates of compliance. The following stats are based on students in the graduating classes of 2006-10
who entered as frosh:

Division of major Gen Ed compliance rate
HUMA 69%
SBS 79%
NSM 88%
INTD 78%

However, there are non-science fields where the compliance rate is higher than in some sciences. For example, 90% of
classics and economics majors were in compliance, surpassing physics (88%) and biology (85%).

Surveys were sent to random samples of 144 faculty and 1,399 students (faculty response was 45%, n = 144; student
response was 19%, n =260).

In 2009, Wesleyan implemented an online system by which pre-major advisees would, upon being admitted to a major,
submit an evaluation of their pre-major advising experience. With these evaluations, faculty can understand how students
experience their advising, assess how their advising fulfills the faculty member’s own goals for it, and have a basis for
changing how they advise in order to better achieve those goals. These evaluations are accessible only to the individual faculty
member and are not intended to be used for administrative assessment (e.g., as teaching evaluations are used for tenure,
promotion, and annual salary review).

Under the new model, the rotation is as follows:
1. Year 1: 6 new first-years/transfers
2. Year 2: 6 new first-years/transfers (alongside year one’s cohort, now sophomores)
3. Year 3: 0 new first-years/ transfers (continue advising yeat two’s cohott, now sophomores)
4. Year 4: sabbatical; no pre-major advisees

To enhance advising at the pre-major level, for the first-year students entering in fall 2011, a committee from Academic
Affairs and Student Affairs revised the questions asked of incoming students on the form they fill out to help us select their
advisors. The improvement in the usefulness of students’ responses was impressive, and made for much more informed
matching on the part of Academic Affairs. Click here for a link fo the old and new form. [Link to be added]

The Quantitative Analysis Center (QAC) prepares students for success in an information-driven future through the close
collaboration of Wesleyan’s faculty with the Center’s staff. It provides support for quantitative analysis across the curriculum.
In addition, the QAC provides opportunities for students to develop a practical quantitative analytical skill set, supports
students and faculty whose work involves data analysis, and enhances Wesleyan’s appeal to new faculty engaged in
quantitative research.

The QAC offers extensive tutorial services in the form of course-specific workshops and one-on-one or small group tutoring,.
The QAC also offers a summer apprenticeship designed to engage students in research projects, train student research
assistants, and train students who can serve as tutors during the academic year. Examples of projects undertaken by students
include: “The Earned Income Tax Credit and the Changing Face of Welfare Provision”; “Nocturnal Eating: Association with
Obesity, Binge Eating and Psychological Distress”; “How Efficient is Your Bank? A Stochastic Frontier Approach”; and
“What Influences the ‘Private School Effect’?”
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In the fall of 2009, the QAC offered a new course in Applied Data Analysis, developed by faculty from Economics, Biology,
Neuroscience, Government, Psychology, and Sociology.

The exemplary social entrepreneurship of Wesleyan students, such as those who created the Kibera School for Girls in
Nairobi, has buoyed support for the vision for the Allbritton Center.

Surveys indicated that students found that the best aspect of Summer Session was small class size. The most common
reasons students cited for taking Summer Session courses were to take credit requirements for their major, to focus on a
specific field of study, and to take courses that would be difficult to fit into their schedule during the regular academic year.
In general, students indicated satisfaction with the academic side of Summer Session but some dissatisfaction with the non-
academic side, in particular, the limited dining.

In only one case so far has approval of a certificate been followed by the approval of a major in that area (Environmental
Studies).

Until 2009, only one faculty member worked directly on this area, although others had related expertise. To begin the process,
a committee was formed of those faculty with expertise related to the Middle East, Islam, and Jewish and Israel studies.
When Wesleyan was awarded grants from the Mellon Foundation and the Education Department, this committee distributed
small grants to faculty who were interested in expanding their courses to include the Middle East. Four new faculty who are
Middle East specialists were hired; two to fill existing vacancies and two into new positions created for this initiative. One of
the goals of this initiative was to enhance curriculum, integrating it with Jewish and Israel studies.

To be awarded honots, a student must complete a senior thesis/project.

The specific surveys (and the frequency of administration) at Wesleyan are as follows: the Cooperative Institutional Research
Program (CIRP) sutvey of incoming freshmen/The COFHE Sutvey of Entering Students (annually); the COFHE Enrolled
Student Survey (every five years; but now biennially); the COFHE Senior Survey (annually); the COFHE Alumni Survey
(every five years); and the COFHE Parent Survey (every five years).

COFHE survey data has been used to understand the composition of our incoming class for Student Affairs planning

purposes, to track Wesleyan’s performance in areas ranging from course access and academic advising to dining and housing,
and to discover graduate education and employment patterns among alumni.
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Standard Five: Faculty

Description

Wesleyan has 238 tenured and tenure-track faculty, with 121 full, 63 associate, and 69 assistant professors. In a typical
year an additional 90 faculty are present as adjuncts, full- or part-time visitors and artists-in-residence. The

student:faculty ratio is 9:1.

HIRING AND RETENTION

Wesleyan is committed to hiring and retaining an outstanding and demographically diverse faculty with a strong

commitment to both research and teaching.

The faculty recruitment process begins with specific requests from departments or programs based on their curricular
need. These requests are evaluated and selectively approved by the Provost and Associate Provost in consultation with
the academic deans. Departments or programs with approved requests subsequently form search committees that
meet with the provosts, deans, and the Vice President for Diversity to discuss appropriate practices for advertising
and contacting potential applicants for posted positions. Mechanisms for assuring the recruitment of the most diverse
applicant pool possible are reviewed. An online application and review process has recently been instituted in
response to the concerns expressed by faculty and administrative staff about the time commitment required to carry

out a thorough search.

Once the applicant pool for a given position has been established, the search committee and department or program
review the application files and in some cases conduct an initial round of interviews with preferred candidates. On the
basis of this initial filtering process, the department or program identifies a short list of candidates, whom it proposes
to invite for on-campus interviews. The short list and the search report are then carefully reviewed by both the
divisional academic dean and the Vice President for Diversity, who then make recommendations for final approval by

the Provost.

Candidates invited to campus are interviewed by the department’s faculty (and in some cases, student representatives),
the academic dean, and a representative from the University Advisory Committee. After all of the candidates on the
short list have been interviewed, the department or program decides whether to request that an offer be made. The
divisional dean recommends a hiring request to the Provost for approval, and if it is approved, then extends the

University’s offer to the chosen candidate.

Junior faculty are strongly encouraged to choose one or more tenured faculty as mentors. These mentors guide the
professional development of junior faculty and offer them suggestions regarding effective pedagogy, productive
scholarship, and engaged colleagueship. Tenured faculty formally review the progress and performance of junior
faculty in the department in their second, third, and fifth years in order to provide feedback prior to the tenure review,
which typically occurs in the seventh year. Because the divisional deans are not involved in the formal process of
evaluating cases for promotion and tenure, they are in a particularly good position to act as non-threatening sources of

advice for junior faculty.

The University also provides support for junior and senior faculty through the Center for Faculty Career

Development: including one-on-one consultation with experienced faculty, videotaping and assessment of classroom
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performance, and consultation with outside experts on pedagogy. Scholatly productivity is enabled and encouraged by
Wesleyan’s teaching loads, generous sabbatical policy, in-house Grants in Support of Scholarship, and its Office of

Foundation and Corporate Relations, which provides assistance in obtaining extramural funding.

The President receives the recommendation for tenure and/or promotion from the Provost, who forwards the
recommendation of the Advisory Committee and the Review and Appeals Board. For tenure cases, the President
decides whether or not to bring the case to the Board of Trustees; only the Board awards tenure. For promotion to
full tenured professor, the President decides whether or not to award promotion, in consideration of the

recommendation from Advisory and the Provost.

TEACHING AND ADVISING

Wesleyan’s scholar-teacher model is made possible, in part, by its policies with respect to course loads and sabbaticals.
In the Arts and Humanities (Division I), Social Sciences (Division II) and Mathematics, most professors teach four
classes a year. (In certain language programs, full-time “adjuncts™ teach 5 classes a year.) Faculty in the Natural
Sciences (Division I11), who also maintain Ph.D. programs and active laboratories, generally teach 2 or 3 classes a

year.i

One of the features distinguishing Wesleyan from other liberal arts institutions is the presence of graduate TAs,
although their use differs markedly from that found in much larger research schools. With very few exceptions, classes

at Wesleyan are taught by regular faculty, and TAs are employed in lab and review sessions.

Faculty work with advisees who may be pre-majors, students in their courses, or majors in their departments or
programs. The role of advisor changes slightly in each scenario. Effective advising requires both a broad
understanding of the institution and a specialized understanding of the student’s program of study. [For more about

advising, see Standard Four.]

Wesleyan’s pedagogical ethos stresses active participation by students as well as faculty. In many departments and
programs, for example, faculty involve their majors in the design of curricula and/or serve as master teachers in the

teaching apprentice program.

RESEARCH, SCHOLARSHIP, AND CREATIVE ACTIVITY

Wesleyan has remained committed to preserving and enhancing its support of faculty scholarship and creative
production over the past decade, though financial constraints have affected the kinds and amounts of support
possible. A pillar of this commitment is the University’s sabbatical policy. Tenured and tenure-track faculty are eligible
for a semester’s sabbatical with full pay after every six semesters of teaching, while adjunct faculty are eligible for a
sabbatical after ten semesters. il This policy compares favorably with peer institutions, which often require from seven

to twelve semesters of teaching for each semester of sabbatical eligibility.

A second pillar of the University’s commitment to faculty productivity is its program of in-house grants. Wesleyan
provides more than $500,000 annually in internal grants for faculty research and scholarship. Grants in Support of
Scholarship are awarded on a competitive basis as follows: 1) up to $500 for general support; 2) project grants up to
$2,500; 3) up to $1,900 annually to fund presentation of new research at scholarly meetings. In the fall of 2011,
President Roth and Academic Affairs announced an additional $50,000 in support of student “internships,” where
students participate in faculty research. Faculty may also apply for residential fellowships here at the Center for the
Humanities (CHUM) and the College of the Environment.iv
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Wesleyan’s faculty members, many of whom have gained national and international recognition, routinely seek and
procure grants and fellowships in support of their research from external sources, often assisted in this effort by the
University’s Office of Foundation and Corporate Relations. In the sciences, our faculty receive research support from
federal sources such as the National Institutes of Health, the National Science Foundation, and the Department of
Energy, as well as national organizations such as the American Heart Association, the National Cancer Institute, and
so on. In disciplines outside the sciences, our faculty receive funding for research from institutions such as the
National Endowment for the Humanities, the National Endowment for the Arts, the American Council of Learned
Societies, and the U.S. Department of Education. Over the last 10 years, Wesleyan faculty have obtained more than

$6.2 million annually in grants and fellowships in support of research.

Wesleyan has also received institution-wide grants in support of faculty teaching, scholarship, and development.
Extending its commitment to supporting research in humanistic disciplines, Wesleyan sought out and was awarded in
2011 a $2 million challenge grant from The Andrew W. Mellon Foundation to help endow the Center for the
Humanities; the University is now committed to raising an additional $4 million in endowment funds over the next
four years. Wesleyan also received a two-year grant from the U.S. Department of Education to support faculty
research trips to the Middle East and a two-year grant from the Teagle Foundation to enhance student development

of skill in expository writing. [See Standard Four].

TECHNOLOGY IN TEACHING AND RESEARCH

Wesleyan has been at the forefront of technological innovation among its liberal arts peers. A decade ago, Wesleyan
was considered a pioneer in the development of Internet “portals” now used by many universities and colleges across
the country. Wesleyan staff also helped create NERCOMP, the Northeast Regional Computing Program, a
consortium that sponsors academic technology conferences and allows participating institutions to purchase software

at reduced group prices. [For more information on teaching and technology, see Standard Seven.]

SERVICE

Wesleyan has a strong tradition of collegial engagement, and faculty here have long been involved in governance,

service, and deliberation on the University’s goals, policies, and practices.

Wesleyan’s collegial structure is grounded in its departments and programs, which elect their own chairs. The chair
has responsibilities for curricular and budgetary oversight as well as for managing staff and hiring new faculty. Chairs
are given course relief roughly in proportion to the size of their departments or programs. Together, department and

program chairs are an essential body of consultation for the Provost and Academic Affairs.

Many faculty contribute to governance through their participation in elected committees of the faculty at large and
through the Academic Council. Faculty members are selected by open elections, and committee membership takes
into account the need to have representation across the academic divisions and to distribute the burden of committee
service as widely as possible. In a given decade most faculty will participate, however unevenly, on at least one of the
following standing committees:

e The Advisory Committee of the Academic Council, a nine-member group of tenured faculty, is an essential

part in the process of faculty tenure and promotion;
e The Educational Policy Committee (EPC) oversees the core academic policies and practices of the University;

e The Faculty Committee on Rights and Responsibilities (FCRR) adjudicates personal and professional disputes
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involving faculty;
e The Honors Committee administers the program of student academic honors;

e The Review and Appeals Board reviews recommendations from Advisory and hears appeals of negative
decisions by Advisory.

[For more on faculty’s role in governance, see Standard 3.]

EVALUATION OF FACULTY

Evaluation of faculty takes place in a variety of ways. Teaching is evaluated every semester through student teaching
evaluations, which combine quantitative data with qualitative comments. Some departments also have senior faculty
visit the courses of junior faculty to review their teaching. Teaching evaluations and other indications of pedagogical
practices (such as syllabi) are examined in the second- and third-year reviews, which also provide assessments of a
junior faculty’s developing research programs. The tenure evaluation, typically undertaken in the seventh year,
examines a candidate’s record of teaching, colleagueship, and scholarship. Evidence for excellence in both teaching
and scholarship is required, and the evaluation of the latter is assisted by letters elicited from outside referees. Cases
for tenure are reviewed in succession by the candidate’s department, the nine-member faculty Advisory Committee,
and the Reviews and Appeals Board, after which the President makes a recommendation to the Board of Trustees,

who make the final decision.

FACULTY COMPENSATION

The administration worked with the faculty Compensation and Benefits Committee to establish a group of 15 peer
institutions for which compensation data is available and has sought to maintain compensation (salaries and benefits)
at a level corresponding to the median of this group for each faculty rank. Benefits are harder to assess in this regard
than salaries, since there are multiple dimensions of the former: including contributions to retirement and health care
plans, college tuition offsets for faculty dependents, mortgage assistance, etc. Therefore, the University has focused on
maintaining competitive parity with respect to at least the major benefits involving contributions to retirement and

health care plans.

Appraisal

HIRING AND RETENTION

The current makeup of the faculty is detailed on the Data First sheets for Standard 5. Most notable is a significant
increase in women among the tenured and tenure-track faculty over the past four years, with the percentage of
women climbing from 36% in 2008 to 42% in 2011. The results of Wesleyan’s determined effort to increase the
proportion of women in its faculty are most readily seen in the percentages of women faculty by rank: 26% of full
professors, 43% of associate professors, and 70% of assistant professors, a trend that also reflects national
demographics in higher education and will dramatically change the gender proportions among associate and full

professors in the coming years.

While the gains we have made in recent years in the representation of women among the faculty are gratifying, there is

still much work to be done in this area. This remains a particular difficulty in the physical sciences and mathematics,
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though we have had some successes: for example, three of the five most recent hires in chemistry, math, and physics

are women.

We have been much less successful in the hiring and retention of faculty of color. Based on 2011 data, Wesleyan has
4% Hispanic/Latino and 5% Black/African American faculty, 8% Asian faculty, 2% identifying in two ot more
racial/ethnic categories, and 73% white faculty. Disaggregating tenure and tenure track shows tenured faculty: 2%
Hispanic/Latino, 4% Black/African American, 5% Asian, 2% two ot mote, and 83% white; tenure track faculty: 7%
Hispanic/Latino, 6% Black/African American, 10% Asian, 1% two ot more, and 70% white.

TEACHING AND ADVISING

A variety of studies indicate that teaching continues to be one of the great strengths of Wesleyan. Surveys of
graduating seniors regularly show that more than 95% are satistied with the “overall quality of instruction” and about
the same are satisfied with “the level of intellectual excitement” (though this latter question is asked less often).
However, levels of student satisfaction vary across divisions. Satisfaction with the overall quality of instruction in the
arts/humanities and social sciences is typically in the mid-90s, while satisfaction with instruction in the natural

sciences and mathematics, which has historically been lower, has climbed from 72% in 2006 to 81% in 2011.

Student surveys also indicate a desire for more faculty-student collaborations in research or performance.” The
creation of the fund for faculty-student research internships in fall 2011 was a direct attempt to provide more

opportunities for such collaborations.

Satisfaction among seniors with advising within the majors rose from 76% in 2006 to 85% in 2009. But satisfaction

with pre-major advising, while improving, continues to lag far behind, though it has risen somewhat from a rate of
54% in 2006 to 63% in 2010. [For more on advising, see Standard 4.]

RESEARCH, SCHOLARSHIP, AND CREATIVE ACTIVITY

Wesleyan continues to provide strong institutional support for external grant applications, and faculty success in
qualifying for grants remains impressive. Our internal support of sabbaticals on a regular basis for productive scholars
continues to be of great importance. Conversations about the criteria for receiving sabbaticals have become more
pointed in recent years, with greater enforcement of limits on the number of faculty in a department who may be
away at one time. Eligibility for sabbaticals is earned, but sabbaticals are not entitlements. Administrative policy in this
regard has been emphasized more cleatly to faculty, beginning this past year in the annual memo to chairs on

submitted sabbatical requests.

TECHNOLOGY IN TEACHING AND RESEARCH

Like many universities and colleges, Wesleyan faces new challenges brought about by continuing advances in
technology. Chief among them are those related to Wesleyan’s libraries. Faculty and staff are actively engaged in
discussing such matters as the digitization of library sources, the role of the “virtual library,” the transformation of
reading habits among undergraduates, and the best way to integrate academic computing with the services traditionally

provided by the University’s libraries. [See Standard 7.]

The Academic Technology Roundtable serves as a forum for discussion of issues concerning teaching and its

intersection with technology. Although participation of faculty in the roundtable has diminished somewhat in recent
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years, Wesleyan is in the process of hiring a CIO who may be able to re-energize this activity. [For more on the

Academic Technology Roundtable, see Standard Four, footnote vii.]

SERVICE

In recent years, the administration has made ample use of special committees and task forces to investigate areas of
potential reform or innovation. These bodies have been useful in responding to issues from within and without the
University. By and large, these have been predominantly composed of faculty, together with some relevant
administrators. Significant contributions to campus evaluation and planning have been made over the past few years

by faculty-led committees and task forces charged with the following:
¢ Review of Tenure and Promotion Procedures (2008)
e “Making Excellence Inclusive” Initiative (2010-)
e Evaluation of Nontraditional Scholarship in Tenure and Promotion (2010-11)
e Evaluation of Teaching for the Purposes of Promotion and Tenure (2009)
e Evaluation of the First Year Initiative (FYI) Program (2010-11)
e Relations between ITS and the Library (2010-11)
e Instruction of Languages and Cultures (2010-11)
e Prospects for an Education Program (2010-11)

Given the intense amount of self-study and review of many aspects of the academic endeavor conducted by faculty in

recent years, it is probable that fewer (though more regular) task forces will exist in the coming years.

As a self-governing body grounded in the scholar-teacher model, Wesleyan faculty are expected to make contributions
to service, teaching, and scholarship. Inevitably, contributions vary by individual, and perceptions of inequity

sometimes arise from:

e uneven individual contributions produced by elections for committee service or selection for duty by the
administration (which tries to have diverse voices represented) and the effects of service on faculty
scholarship;

e disparities in the number of students that an individual faculty member has to teach and/or to advise;

e the burden of chairing that comes with the rotation model, and the disparity in this burden for different
departments;

e frequent election of some faculty members to the most onerous committees and tasks.

Perceptions of inequity can come to seem especially important when merit-based salary increases are being considered.
Efforts are currently being made to track advising and teaching loads with an eye toward finding ways to distribute
these burdens more equitably. Also, the awarding of future faculty positions might take such disparities into account

and work to increase staffing in programs and departments with the strongest enrollment demands.

More generally, there is some concern among more active faculty members regarding colleagues who do not share as
fully in the burdens of governance. Faculty are always caught between the demands of their individual teaching and
scholarly activities and the need to help with collective self-governance. There are no easy solutions to this conflict,
but a recent suggestion has been to accumulate information about contributions by individual faculty members to

University governance. This “snapshot” of contributions could help in determining merit pay, course relief, and other
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issues of compensation. At the request of the Chair and the Vice Chair of the faculty, the Provost convened a

committee of faculty in the spring of 2011 to consider inequities in faculty service.

EVALUATION OF FACULTY

Since its 2007 mid-cycle reaccreditation self-study, Wesleyan has taken a number of steps to review and improve its
practices with respect to evaluation of the faculty’s teaching and scholarship, particularly as this involves the
assessment of cases for tenure and promotion. As a first step, the Academic Council voted in February 2008 to create
an ad hoc committee to study Wesleyan’s procedures in evaluating cases for tenure and promotion. In its final report,
issued a year after its commission, the committee made four primary recommendations for improving Wesleyan’s

tenure and promotion procedures:

1. To increase the transparency of the tenure and promotion process and promote understanding of the
rationale underlying the key aspects of Wesleyan’s procedures:

a. departments and programs should work with the Provost’s office to develop written statements of
their expectations for tenure and promotion;

b. the Provost’s office should meet each spring with chairs of departments scheduled to bring tenure or
promotion cases before the Advisory Committee in the next academic year, to clarify the
department’s role;

c. the Advisory Committee should clarify and document its expectations concerning departments’
preparation and presentation of promotion and tenure cases, as well as its procedures for assessing
these cases.

2. Council should establish a committee to clarify and document University-wide expectations for the evaluation
of teaching in the promotion and tenure process, and to develop and propose more comprehensive and
effective measures of teaching excellence.

3. Council should establish a mechanism for tenure or promotion candidates to appeal negative decisions by
Advisory to the Review and Appeals Board (RAB).

4. The President should clarify the criteria to be applied in making an independent judgment regarding the merit
of a case, and should provide an account of his or her deliberations in such cases.

The committee’s recommendations have been discussed by Academic Council, and all of the suggested changes listed
under the first recommendation above have been adopted. The second recommendation has also been adopted and is
discussed further below. In response to the third recommendation, the Advisory Committee proposed a rule change
to make it mandatory for the RAB to review cases in which Advisory reverses a department’s positive

recommendation for tenure. This proposal was adopted by Academic Council at the end of the 2009-10 academic year.

An ad hoc committee to study the evaluation of teaching was created in 2010 in response to the second
recommendation noted above. The newly established committee reviewed the current practices for the evaluation of
teaching at Wesleyan, examined these practices at a cohort of similar institutions, and made eight recommendations.

These recommendations were broken down into two areas as follows:

EVALUATION OF TEACHING

1. The Student Evaluation form should be amended to solicit more pertinent information about student
learning, and the rating scales for quantitative evaluation should be improved. The form should also
include a question about expected grade.
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2. Academic Affairs should make available to every faculty member (through e-portfolio) comparative
data showing the average scores for both course and teaching for the University as a whole and
broken down by division and course format.

3. Departments and programs should be required to employ the same procedures and standards in all
cases.

4. Written departmental/program statements concerning tenure and promotion should be amended to
address explicitly what procedures and standards will be used in evaluating teaching.

5. The Advisory Committee and Academic Affairs should review official documents in which the
evaluation of teaching is discussed and ensure that they are consistent.
6. An ad hoc committee should be established to devise a protocol for peer evaluation that would build

on existing practices and conform to the standards being developed by experts in pedagogy and peer
evaluation around the country.

FOSTERING AND SUPPORTING TEACHING EXCELILENCE
7. A clear distinction should be drawn between mentoring of teaching and evaluation of teaching,
ensuring that all mentoring observation and advice is kept strictly confidential. Mentoring of teaching
should be fostered for all faculty, not only for those in the probationary period of their contracts.

8. More broadly, faculty at all ranks should be supported as teachers and more effort should be directed
to the improvement of teaching at all stages of faculty careers.

These recommendations have been considered by the relevant University bodies and are in general being addressed in
a timely fashion. Recommendations (1) and (2) involve technical changes to the Student Evaluation form and the e-
portfolio; the first of these will be put before Academic Council when completed by Academic Affairs and Academic
Computing, and substantial progress has been made on the second. Recommendations (3) and (5) require specific
legislation to be passed by Academic Council to change the language of the Faculty Handbook, and this legislation is
now being prepared. Perhaps the most progress has been made with respect to recommendation (4), as departments
and programs are in the process of codifying their standards for all the areas considered for a case of tenure and
promotion, including those for teaching. The committee recommended in (6) has yet to be established.
Recommendations (7 and 8) obviously are quite broad and require a change of institutional culture that is beyond the
realm of that possible from legislation. A number of departments have addressed the issue of teaching mentorship at
all career levels and come up with novel approaches, and Academic Affairs is in the process of analyzing these

approaches to choose elements that can serve as a model for the entire University.

Finally, in light of broader changes in the way that new scholarship is produced and disseminated, an ad hoc
committee was created in November 2010 for the evaluation of nontraditional scholarship in tenure and promotion.
New forms of scholarship, including public scholarship, web-based scholarship, and the like, “increasingly blur the
boundary between academic and public life or between academic scholarship and related forms of professional
activity, including teaching, service, and colleagueship.” The committee found that Wesleyan, as well as a majority of
its peer institutions, lacked explicit protocols to guide departments and programs in the evaluation of its faculty’s
nontraditional academic work. While reaffirming the centrality of qualified peer review in judging academic
scholarship of any form, the committee acknowledged the need for departments and programs to consider and
establish procedures for assessing forms of scholarship in which publication and dissemination is not premised on

systematic peer review, and recommended that these procedures be reflected in the Faculty Handbook.
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FACULTY COMPENSATION

Wesleyan has recently fallen short of its goal of competitive parity for faculty salaries. To address this shortfall, the
University plans to allocate an additional $600,000 over the next three academic years (2012-13 to 2014-15) for faculty

compensation.

Projection

Faculty will continue to have #be crucial role in showing students the relevance and power of a liberal education. They,

above all, are in a position to demonstrate through their own examples the transformational power of the liberal arts.

Wesleyan faces important external challenges to its efforts to maintain and expand support of faculty scholarship.
Funding is becoming harder to obtain in many areas, especially the natural sciences. We have long had success with
external grants far beyond what might be expected of a school our size, but this is endangered in an era of diminishing
resources. Expensive technology is often required to compete for grants in the sciences, and this poses challenges for
a relatively small school in a time of financial constraint. In the shorter term, there are some issues with regards to
governance that we expect to address. Faculty meetings, while often lively, are not always well attended. More efforts
will be made to increase faculty attendance. We will find ways to increase the percentage of eligible faculty who serve
on standing committees and even out the advising loads so that faculty in departments with popular majors do not

have a disproportionate share of advisees.

i “Adjunct” at Wesleyan refers to faculty with long-term renewable (but non-tenured) appointments; many are language
pedagogy specialists or musicians. Contingent faculty are given “visiting” appointments.

i With one exception, there are no faculty with a higher teaching load because of an inactive research agenda.

i Wesleyan faculty may supplement their sabbaticals with unpaid research leaves, which are commonly supported by external
grants or fellowships. To encourage faculty to seek external support for research, beginning in 2007, Wesleyan allows faculty
who are on unpaid research leave and are funded by external fellowships that are less than the faculty member’s salary (at
least 40% of the beginning salary of an assistant professor) to apply for a stipend to cover the difference. Per year, only one
faculty member, on average, takes advantages of this program.

v Recent faculty participants have come from such departments as Government, Science in Society, Religion, Astronomy, and
Anthropology, illustrating the broad conceptualization of the “Humanities” here and the way its discourses cross sectarian
lines. The Center is especially interested in projects that connect research to pedagogy, and pedagogy to particular problems
of culture and society.

v In the 2010 Senior Survey, 69% of Wesleyan seniors were generally or very satisfied with “opportunities to participate in research

with faculty,” placing us 15™ among the 17 colleges (83% satisfaction at the top school) and 215t among the 23 universities
(93% satisfaction at the top school).
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Standard Six: Students

Overview

Wesleyan’s curricular and co-curricular programs serve some 2,900 undergraduates and 200 graduate students'.
Together, these programs seek to create a campus climate that values independence of mind and generosity of spirit.
The University seeks to provide a safe and supportive learning environment in which students sharpen their critical
thinking, embrace diversity and civic engagement, and enhance their communication and other life skills. Wesleyan

values the cultivation of bold and rigorous thinkers who are also effective citizens.

“Wesleyan students do about seven things at once,” says the Wesleyan website, by which is meant that they lead rich
lives above and beyond their studies. Year in and year out students here throw themselves into music or help each
other with theatrical productions or volunteer their time and effort in serving those in need. The campus is a fertile
place for student-driven initiatives — from environmental groups to clubs centered on the arts and publications to
organizations focused on gender identity and social justice issues. The “generosity of spirit” of Wes students is notable,
and their ability to organize around an issue, culture, or cause that they care about is considered a great strength of
campus life. Imaginative Wes students create their own exuberant culture, and while the distinction between artfulness
and idiosyncrasy may not always be clear, their creativity is valued by their peers and other Wesleyan stakeholders alike.
Student culture is a source of pride for the institution — but sometimes also concern, as we’ll discuss below. Even in

its more autonomous aspects, student culture is framed by the support structures of the University.

Description

ADMISSIONS AND FINANCIAL AID

The Offices of Admission and Financial Aid work to bring to campus undergraduates who have a high probability of
succeeding in Wesleyan’s rigorous academic environment and contributing to a creative and active campus life. The
Office of Admission does extensive outreach via print and electronic media, and intensively recruits a diverse
geographic, racial/ethnic, and socioeconomic population with a wide range of academic and co-cutricular interests.
Wesleyan admits students (domestic first-years) on a need-blind basis through an annual cycle that includes two eatly
decision and one regular admission process. Students accepted as sophomore or junior transfers are admitted through
a competitive need-sensitive process. Financial aid is based on a combination of the student’s and family’s ability to

pay, and awards consist of federal and state aid, and institutional grants.

This proportion of students receiving aid in academic year 2010-11 was 49%, where aid is defined as “grant or
scholarship aid received from the federal government, state/local government, the institution, and other sources
known to the institution.” The prior year (2009-10), it was 48%. In 2011-12 it was 49%.

STUDENT SERVICES

Student Affairs provides services and learning opportunities that support students’ work in the classroom and enrich
their lives outside it. Reporting to the Vice President for Student Affairs (VPSA) are the Dean for Academic
Advancement, the Dean of Students and the Director of Graduate Student Services.i The Dean for Academic
Advancement oversees the Class Deans, the Associate Dean for Student Academic Resources, and a part-time

Associate Dean of International Affairs. The Dean of Students supervises the Davison Health Center, the Office of
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Residential Life, the Coordinator of International Student Services, the Office of Religious and Spiritual Life, and the
Usdan University Center staff. He also supervises the Assistant Director of Student Life who coordinates the peer-
based Student Judicial Board. The VPSA oversees the student-run Honor Board. Partnering with Academic Affairs,
Student Affairs works to provide opportunities for curricular and co-curricular learning in a supportive environment

that challenges students to move beyond their traditional frames of thinking.

Appraisal

ADMISSIONS AND FINANCIAL AID

The second overarching goal of Weslyan 2020 is to “enhance recognition of Wesleyan as an extraordinary institution,”
and one of the ways we judge whether we are making progress in this is by the number of talented young people who
want to come here. Application numbers have grown dramatically in recent years (see below), and while it is difficult
to know exactly why (conjectures include the arrival of a new president, the commencement speech of Barack Obama,
and aggressive outreach in new markets domestically and internationally), the efforts of Admission supplemented by

those of University Communications are proving to be successful.

It has long been a priority at Wesleyan to admit domestic first-year candidates regardless of their ability to pay. We
project an annual grant expenditure and then operate without a cap on financial aid expenditures. One of the ways in
which we seek to control financial aid expenditures while protecting need-blind admission for first-year students has
been to limit financial aid for the transfer admission cohort — roughly 60 new transfers in the fall and 15 in the spring.
This has meant reading transfer applications without regard to financial aid status, assessing the results in terms of
projected cost, and adjusting admission accordingly. In the first three years of this practice, 33% of transfer
matriculants were financial aid applicants compared to 50% in the three years before the change. For budgetary
reasons and to balance the enrollment in the two semesters, it was determined that we should enroll 15 new transfers
each January. The first semester with “spring transfers” was January 2011, and the number and strength of applicants

allowed us to meet this goal (13 enrolled and two more deferred enrollment to the fall).

In recent years, Admission has sought to broaden its geographic reach and stimulate applications from international
students as well as those in the U.S. outside the Northeast. For fall 2009, first-year applications increased 22%, and for
three years running Wesleyan has received about 10,000 applications. That percentage increase puts Wesleyan third in
a comparison group of 16 private, selective liberal arts colleges.ii The challenge is to maintain or grow applications in
the Northeast, contrary to demographic shifts, and to continue to increase applications from farther afield. Admission
has expanded its professional staff (13 deans as of FY 2011), but further application growth will require support and

assistance from many other University constituencies.

Wesleyan thinks of “diversity” broadly, and in seeking to create a diverse undergraduate community, Admission takes
special note of strong applicants who are low-income, first-generation-college, international, from outside the
Norttheast, and of varied educational backgrounds, as well as those whose race and/or ethnicity is under-represented
in the Academy.v Longstanding efforts to bring to Wesleyan U.S. students of color — including fly-ins for October
and November Open House programs and for our April admit program — have been bolstered recently by our
partnership with QuestBridge. Over the past three years, we have enrolled 12-15 “QB Match” students per year, as
well as another 24-25 per class who applied and matriculated through the regular process. While our Questbridge

partnership is focused on bringing to campus talented low-income students, the majority of those who end up coming
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are students of color. Making Wesleyan more international is also a priority. International applications have increased

36% from 2008 to 2011, and this year we enrolled 70 foreign students, the largest-ever international cohort.

In 2007, with the inauguration of President Roth, Wesleyan undertook a low-income-family initiative, where students
from families with income under $40,000 have their student loans replaced with grants. (This includes all the
QuestBridge Match students.) At the same time, we capped packaged loans at the Stafford level, which dropped four-
year loan levels by one-third, from $27,000 to $18,000. Another initiative funded by the generosity of two Wesleyan
alumni provides grant money for students who have served in the U.S. military. Ten veterans have received support

since the Military Veterans Scholars Program began in the fall of 2008; six are currently on campus.

In 2005, an analysis of majors and class enrollments made it clear that we could and should have a larger number of
science/math majors at Wesleyan, and Admission set about accomplishing that. Publications highlighted opportunities
in science, availability of research, the benefits of Ph.D. programs, and the B.A./M.A. program. Admission talked
about these opportunities, and science faculty spoke with more students and helped recruit the top science admits.
The result has been significant growth in the expression of interest in science among matriculants and in the number

of science/math majors.

STUDENT SERVICES

The last reaccreditation report looked forward to our evaluation of how well the new Usdan University Center would
serve as a focal point for campus activity, and we are pleased to report the results below. We have also paid increased
attention to some of the challenges posed by student behavior. Wesleyan students at their best find the balance

between freedom and responsibility as they make their way through their four years, but at times the balance is tipped

as, for example, when poor choices are made with respect to alcohol and drug use.

I Residential Life

Wesleyan believes strongly in the value of the living and learning that occurs in a shared community. Housing
options are based on a model of increasing independence. First-year students live with roommates in
traditional residential halls; seniors live more independently in Fauver apartments or wood-frame houses on

the edges of the campus.

Over the past six years, undergraduate housing capacity has increased from 2,702 to 2,820, and will increase
again next year by 92 beds (newly available in the Butterfield residence hall). In 2005, with the construction of
Fauver Residence Hall and Fauver apartments, the number of undergraduate students given exemptions from

living on campus was drastically reduced; today that number is less than 20.

The last accreditation review recommended Wesleyan strengthen communal aspects of residential life.
Community Based Living (CBLV) was created in 2003 to offer first-year students the opportunity to live in a
community with a common vision or focus, but with the same residential services and support as the rest of
the incoming class. One-third of the first-year class lives in CBLV, which includes substance-free and single-
gender floors as well as West College, a social justice hall, the writing floor, and a quiet floor. In recent years,
Program Housing (or themed living), available to students beginning in their sophomore year, has increased
from 26 to 33 houses (and from 304 to 446 students). Fraternities have been a part of student life here for
decades, and by 2010 all but one had joined program housing. The one fraternity refusing to join had created

more than its share of problems over the years. After much discussion with the fraternity members and their
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IT

alumni and national boards, the University last year convinced this last holdout to join program housing —

allowing for clearer and more consistent expectations regarding Greek life at Wesleyan.

In addition to its Mission and Celebration statements, Residential Life has seven learning outcomes that guide
its programming and interactions with student residents: developing meaningful relationships, civility,
independence/interdependence, ethical behavior, healthy responsible living, social justice, and civic

responsibility.

Although faculty have long been involved in student staff programming, there has been an increased
emphasis on faculty involvement in recent years; in 2011 there were 255 such programs. One of the most
notable is the Faculty Fellows program. Introduced in fall 2010, this program provides opportunities for
residents of a particular residence hall to have frequent interactions with a particular faculty member. Other
programs promoting intellectual interaction among students outside the classroom include the first-year

Learning and Living seminars,” initiated in 2008, and the Writing House," established in 2010.

Usdan University Center

The Suzanne Lemberg Usdan University Center opened in fall 2007 and has become a vibrant and central
feature of campus life. Students, faculty, and staff go there for meals and any number of other reasons; it is
the site of program presentations, impromptu meetings, and planned University-wide events. Lectures,
student art, banquets, and musical performances are among the many activities that Usdan sponsors for the
campus community."i To promote student-faculty interaction in Usdan, Student Affairs launched a student-
faculty lunch voucher program, enabling professors to take their students to lunch and vice-versa. Over the
2010-11 academic year, 179 faculty initiated lunches with students and 115 students initiated lunches with
faculty. Students report that the opportunity to talk with faculty outside traditional advising or classroom
meetings in a more relaxed setting has helped to break down barriers and promote lively intellectual

discussion.

The Center houses a number of offices and services (Cardinal Technology Store, the Box Office, Mail
Servicesvii, Print and Copy Shop, Bon Appétit Campus Dining) and is guided on policy and programming by
the Usdan Advisory Committee. This committee — composed of staff, students, and faculty — has identified
four themes on which to focus: art, marketing, intellectual programming, and facility issues. Additionally, a
student programming board sponsors activities on Thursday evenings throughout the year, and the Center

has dedicated spaces for outside vendors.®

In 2007, after many years of student dissatisfaction with campus dining, Wesleyan put out a request for
proposals to several dining companies. In 2007-2008, a committee composed of staff, students, and faculty
identified Bon Appétit as the new campus dining provider. In addition to Summerfield’s and Pi Café, Bon
Appétit opened and now operate the Marketplace, the Cafe, and the Daniel Family Commons Faculty Staff
Dining Room in Usdan. Usdan Marketplace is the primary dining facility and offers three meals a day, in
addition to the first-floor “to-go” café and late night dining, which is open until 1 a.m.x Wes Shop is also
managed by Bon Appétit and provides a mini-market with a large inventory of groceries.* Student
satisfaction with campus dining has gone from a low of 39% under the last vendor to 69% and 81% in the

last two years. (Annual Senior Survey)
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Another place to grab a cup of coffee is the Allbritton Center for Public Life in the recently renovated former
student center. This facility enriches campus life and promotes interaction between faculty and students. It
also houses the student-run café on the ground floor, provides well-used study space, and a much-used

meeting space.
New Student Orientation

The goals of the orientation program are to introduce students to the range of academic and co-curricular
activities at Wesleyan and to assist them in integrating into the campus community. In 2010 the orientation
program was reorganized and shortened from seven days to five to eliminate redundancy and reduce
expenses. An important component is the First Year Matters Program, which begins with summer reading on
a particular theme, continues during orientation with faculty lectures and smaller conversations, and
culminates with the entire class participating in an interactive music and dance event that embodies the theme.

This event is referred to as “The Common Moment.”

Class Deans

In the fall of 2005, Wesleyan changed its class deaning system; now each dean travels with a single class from
orientation through graduation (in the past the student traveled from dean to dean each year). This new
arrangement helps the Class Deans to get to know their students well and better advise and support them.
Class blogs, which the Deans use to convey information and celebrate student accomplishments, and Class
Councils contribute to class unity and identity. Class Councils were introduced in the fall of 2009 to organize
events that promote class unity and identity, and these have provided individual students the opportunity to
cultivate leadership skills through planning, organizing, and implementing events. The Deans’ Office took
stewardship of Phi Beta Kappa in the fall of 2009 and now coordinates the twice yearly initiations of seniors’
elected by Chapter members. The Deans’ Office also issues the Dean’s List, which was introduced in the fall
of 2010 to recognize students’ academic achievements. Overall, the Class Deans of today are better
positioned to contribute to the success of their students than were their predecessors at the time of the last

reaccreditation review.

Student Academic Support

The Class Deans and Associate Dean for Student Academic Support connect students to appropriate
academic resources and monitor their progress toward graduation. They work one-on-one with students
having academic difficulties, meet with faculty regarding student concerns in the classroom (and vice versa),
conduct Unsatisfactory Progress Report follow up, notify faculty and coaches about students on academic
discipline, meet regularly with those students, send early warning letters to explain potential issues with credits
and GPA, advise and mentor students for different fellowships and scholarships and, along with the

Registrar, enforce academic regulations.

The deans also develop and update academic monitoring and advising tools. In the fall of 2005, for example,
they initiated the Academic Skills Assessment Survey in order to facilitate a successful transition to college by
encouraging new students to reflect upon their study habits in light of University expectations. Academic
skills workshops were recommended to students based on their responses to the survey, but attendance at
these workshops proved disappointing. Nor was there a high correlation between students’ self-assessment

and their academic performance, so the survey was revised for the Class of 2015 to make it solely self-

STANDARD SIX: STUDENTS 5



VI

VII

reflective. Getting students to grapple with academic weaknesses remains a challenge. Faculty advisors can
also help in connecting students to academic resources and providing encouragement to seek academic
support. And students can serve as resources for one another. A peer advising program was developed for
Orientation in 2006 and is now a year-round resource. Peer advisors are trained to help students in a number
of areas — from advice on how to prepare for meetings with faculty advisors to providing information on

academic support programs.

The Office of Disabilities Services (administered by the Associate Dean of Student Academic Resources) was
established in 2006 to consolidate under one roof services for students with disabilities. Since then, the
number of students who inquire about disability services has risen from 170 to 297. In the fall of 2011, over
125 students received formal reasonable accommodations, more than double the number in spring 2007. In
the past few years, the office has added programming on disability issues for staff, faculty, and students and
has worked with other offices on campus to look at the University’s status with regards to changes in
disability law.xiil Wesleyan in recent years has become a much more accessible campus to the disabled and will

continue to promote accessibility.

Health Services: Counseling Center

Since the last reaccreditation process, the Office of Behavioral Health for Students (now called Counseling
and Psychological Services) has done a self-study and undergone an external review. Several needs were
identified: among them, the need to diversify the staff, to look for opportunities to introduce interns to the
Center, and to increase programming and outreach. The office is now under new leadership, and expanded
staffing includes a therapist/sexual assault resource coordinator as point person for campus educational
efforts in this area. The focus of the office continues to be on individual therapy, the demand for which has
increased to a degree consistent with national trends. New efforts are underway to reach those students who
are struggling with personal and academic stress but might not feel comfortable secking therapy. Three third-
year psychology graduate students have been hired (20 hours a week) to assist the office in these efforts in
2012—-13. Support is provided to the Class Deans and faculty to ensure that students at risk get the attention
they need. Coordination among the Counseling Center, Health Services, and Health Education has improved,

and the three health offices work now as a team rather than as separate entities.

Wesleyan Career Center

The Wesleyan Career Center (WCC) reports to University Relations, which helps it to establish connections
between students and the greater Wesleyan community worldwide. Formerly located at the edge of campus,
the WCC moved in the beginning of 2012 to a central location adjacent to Usdan. The new facility has been
designed to incorporate the most up-to-date video-conferencing technology, furthering the Center’s ability to
connect students with alumni, parents, organizations, and companies around the globe. The WCC and
Academic Affairs established a new process for awarding credit for internships, and there is a newly-created
Civic Engagement Coordinator position charged with developing and supporting both internships for credit

and resources for students interested in social entrepreneurship.

With the move to the center of campus, the WCC is expecting a sharp increase in demand for its services.
The WCC currently serves only undergraduates and BA alumni, but MA and PhD students are increasingly

interested in receiving career support. To begin to meet this need, the WCC has worked with the Graduate
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Student Services office to produce a Graduate Career Forum — a one-day event providing workshops and

seminars on Academic and Non-Academic Careers.xv

Physical Education and Athletics

A challenge that faces most liberal arts colleges with large athletic programs is the integration of athletes into
the social and academic fabric of the institution. Athletes build strong bonds with teammates and spend
considerable time training and practicing for their sport. They run the risk of having a very different Wesleyan
experience (for good and for ill) from that of students who are not so committed to one facet of their
education. With this in mind, Wesleyan coaches encourage athletes to become fully engaged in the curriculum
and develop a relationship with faculty members. As is the case with students dedicated to the arts, music, or
theater (all of which require an enormous time commitment), the athletes do find ways to integrate into
Wesleyan’s diverse community and take advantage of the expansive curriculum. Still, there are challenges, and
athletes disproportionately account for more honor board and disciplinary infractions.x” Fortunately, the

overall numbers of such cases are small.

Another challenge for the athletics department is responding to the growth of club sports. Over the past
decade more students have been coming to Wesleyan with a background in team sports, but choose not to
compete on a varsity team (or don’t have the ability to do so). In the past, intramurals were the outlet for
these students, but today the non-varsity athlete wants more rigorous competition. Wesleyan cannot afford to
sponsor a full complement of JV teams, so club sports modeled on varsity ones have become very popular.
This expansion of club sports, however, is placing tremendous pressure on field space and indoor activity
areas. Tiering clubs into three divisions may help relieve some of this pressure, and the athletic department is

also exploring the addition of a second synthetic surface field with lights to provide additional activity space.

As mentioned in Standard Four, Wesleyan teams compete in NESCAC, the strongest NCAA Division 111
athletic conference. Fielding winning teams in NESCAC requires active recruiting of quality student-athletes
by Wesleyan coaches. Because recruiting of prospective athletes takes time away from the mentoring of
current students and coaches consider student mentoring their highest priority, Wesleyan, along with peer
conference members, is considering policies that may restrict recruiting during certain times of the academic

year. Fortunately, this difficulty with the time-demands of recruiting does not exist in all sports.

The Wesleyan A+ Athletic Advantage Program is helping the student athlete prepare for life after college
through Career Center mini clinics, alumni mentoring, job shadowing opportunities, internships, on campus
speaker series, and community service projects. Former Wesleyan athletes are enthusiastic about engaging

with current students and providing guidance and support for what lies ahead post Wesleyan.

Community engagement is an important component of the Wesleyan athletic program. Teams regularly
volunteer in support of local nonprofit agencies, area schools, and youth sports teams. Wesleyan opens its
facilities to the community on a program basis, and five local high schools use the facilities for practice and

games on a pro-bono basis.

(For more on Athletics, see Standard 4)
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Civic Engagement

The Center for Community Partnerships (CCP) aims to be a one-stop station for anyone interested in
establishing collaborative projects between Wesleyan and (greater) Middletown. The CCP — encompassing the
Office of Community Service and Volunteerism, Office of Community Relations, the Service-Learning
Center, and the Green Street Arts Center — strives to offer meaningful engagement opportunities to the
Wesleyan community. CCP’s collaborative activities include Community University Services for Education,
whose programs include introducing fourth graders in Middletown public schools to Wesleyan’s arts galleries,
the annual Art Show exhibiting works of local K-12 public school students, and the High School Humanities
Program; the Teen Life Conference with the City of Middletown; the Middlesex Chamber Career Expo in
partnership with Middlesex Schools Consortium; the Middlesex Transition Academy with cooperation from
School District 13 (Durham, Middlefield and Rockfall); the Center for Prison Education; Let’s Get Ready
(SAT-prep for students in Meriden and Middletown); the Foreign Language Bank; and the afterschool
program at the Green Street Arts Center.

Through the Office of Community Service and Volunteerism (OCS), Wesleyan students are able to engage in
volunteer and work-study positions, reflection activities, learning opportunities, training, and leadership
development. Based on Senior Survey data from the past two years, half of Wesleyan students volunteer at
some point during their sojourn here. A total of 550 students engaged in OCS programs each semester during
the 2010-2011 academic year (not counting an additional 225 who engaged through the New Student
Orientation that year). These programs, organized by 20-plus student coordinators, include tutoring and
eldetly services, and addresses issues such as hunger/homelessness, AIDS and sexual health awateness, and
environmental concerns. The Service-Learning Center provides support and leadership for faculty involved
with community-based learning on campus. Twenty-two service-learning courses, offered in all divisions of
the University, were taught in 2010-2011, enrolling 315 students. Nine were new courses, which received
Service-Learning Initiative Grants for 2009-2010 or 2010-2011. With the creation of the civic engagement
certificate, the Allbritton Center for the Study of Public Life, and the Patricelli Center for Social
Entreprencurship, Wesleyan will continue to offer intentional engagement activities for students, faculty, and
staff that will enrich their Wesleyan experience and add to the quality of life in the greater Middletown

community.

Town-gown relations are contingent on various factors: the relationship of elected officials to the President
and other senior administrators, organizational relationships and collaborations, student volunteerism, and
employment opportunities here for Middletown residents. Over the years, Wesleyan has had challenges with
the Middletown community, especially around student housing and raucous parties. But for many years now
Wesleyan has made conscious efforts to reach out to city officials, neighboring organizations, and residents.
The President and Cabinet members meet regularly with the Mayor and city directors. There is also regular
communication with other city stakeholders, and the CCP advisory board includes representatives of the

Chamber of Commerce, public schools, Middlesex Hospital, and Middletown Police.

Study Abroad

Under the auspices of the Office of International Studies (OIS), Wesleyan sends 38% of its student body
abroad for a semester or year of academic study. Students are required to show proficiency in the language of

the host country if it is offered at Wesleyan, and, if not offered, to study that language when abroad. The
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number of students studying abroad has been decreasing slightly in recent years, and the OIS is working to
increase student interest in studying abroad both for educational and pre-professional purposes.s¥i The OIS
organizes sessions on activities abroad such as internships, employment (in conjunction with the Career
Center), and student research. It also oversees application to eight post-graduate fellowships. Students who
have returned from studying abroad staff OIS drop-in hours and are essential participants in information and

orientation sessions.

Whereas most universities send the vast majority of their students to Western Europe, Wesleyan sends
healthy numbers to Latin America, Asia, and Africa — and a handful to Eastern Europe, the Middle East, and
Oceania as well. In all, participants study in some 45 countries each year, usually in the junior year and most
commonly for a single semester; credit counts toward both graduation and the major. Students elect from a
range of academic opportunities, from direct enrollment at universities abroad to thematic programs designed
specifically for U.S. college-goers. Wesleyan directs four of its own programs — in Bologna, Madrid, Paris, and
Regensburg — run in consortium with peer institutions in the U.S. and in close collaboration with universities

in those cities.

While Wesleyan cannot control what students do with their time abroad, the OIS has changed the underlying
message of the pre-departure orientation from “Study abroad is fun and meaningful” to “study abroad, done
well, is difficult and rewarding at both academic and personal levels.” Although some students take the
opportunity more seriously than others, most do substantive academic work, many improve their language
skills, and some find their raison d’etre while in a foreign country. Wesleyan provides pre-departure
orientations and re-entry workshops, as well as online materials related to cultural and academic adjustment,
health and safety, logistics, and so on. The OIS, in collaboration with the Psychology Department, is currently
developing an intercultural awareness survey for study abroad participants in order to track student learning

in relation to intercultural literacy.

Regrettably, Wesleyan does not track summer study, research, volunteer work, or internships abroad. Such
data would give us a much better sense of how many of our students incorporate international experiences
into their Wesleyan education. The recent arrival in Academic Affairs of a new internship coordinator could
be helpful later in this regard; the coordinator’s primary focus is now on domestic internships. The OIS
continues to explore how to offer more services to students interested in international internships, social

entrepreneurship opportunities, research, and study over the summer.

Alcohol and Other Drugs

Like their peers at private colleges in the Northeast, Wesleyan students use alcohol and drugs at higher rates
than the national average. There is no doubt that the second-hand effects of high-risk drinking have a
deleterious impact on the campus living and learning environment. Since 2007, the alcohol and other drug
policy has been revised several times in order to clarify community expectations and address problematic
behavior. In working with the Wesleyan Student Assembly, Student Affairs staff have focused attention on
high-risk drinking and its consequences. In an effort to better understand the experience of students,
Wesleyan partnered with AlcoholEdu to administer an annual survey and educational program prior to
matriculation followed by a second survey given in the first semester. In 2011, Wesleyan joined with 30 other
colleges in an 18-month initiative led by Dartmouth College to reduce high-risk drinking. Through the use of

several short-term, small-scale programs, Wesleyan is hoping to identify strategies that will prove effective in
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reducing alcohol-related harm campus-wide. While troubled by the seemingly intractable nature of high-risk

drinking among college students, Wesleyan is committed to reducing its impact on this campus.

Honor Board, Student Judicial Board, and Graduate Judicial Board

Wesleyan employs different processes for peer adjudication of the University’s Honor Code and Code of
Non-Academic Conduct. Separate student boards (undergraduate, graduate) work with administrators and
faculty to review alleged violations and ensure that infractions are adjudicated and sanctioned appropriately.
Over the past several years, the Honor Code and Code of Non-Academic Conduct have been reviewed with
student input and clarified to better address the kinds of issues that now tend to arise. Among the most
difficult of these are cheating and plagiarism. Wesleyan has long maintained an Honor Code stipulating that
students themselves are personally and collectively responsible for ensuring the academic integrity of their
work, yet incidents of cheating have continued to undermine the genuine academic pursuits of others.

Responses currently under discussion include the implementation of an on-line tutorial. [More to come here]

The student judicial board hears infractions of the Non-Academic Code of Conduct. While the majority of
cases involve alcohol or drug violations, the most intensive cases are those that involve physical and sexual
assaults. Incidents of assault on campus are doubtless underreported, and not all students have been satisfied
with rulings on those that are reported. In 2010, President Roth appointed a task force on sexual violence that
included students, faculty, staff, and parents. The task force built upon previous work that had been done to
revise the University’s sexual misconduct and assault policy, as well as the procedures surrounding
adjudicating allegations. The University implemented its recommendations regarding prevention efforts,
sexual assault resource team training, and the hiring of a sexual assault counselor. Wesleyan is making a clear
statement against sexual violence, and looks to aggressively investigate reports and hold any perpetrators

responsible.

Campus Climate and Diversity

In 2009, the Office of the Dean for Diversity and Student Engagement (DDSE) was moved from Student
Affairs to report to the newly created position of Vice President for Diversity and Institutional Partnerships.
The move was meant to facilitate synergistic relationships among diversity initiatives involving students,
faculty, and staff. The DDSE seeks to affirm identity, build community, and cultivate leadership among
students through individual advising, workshops, programs, and outreach — often in collaboration with other
departments in the University. With the launching of Making Exccellence Inclusive, campus-wide discussions have
taken place to acknowledge and recognize diversity as an educational asset. The DDSE has also worked to
raise awareness about issues facing first-generation college students — partnering with Admission to aid in the

transition and success of Questbridge and other first-generation students.xvi

The Campus Climate Log is a new online reporting and archival resource where students are encouraged to
inform the campus community about incidents of hate or discrimination.»ii The DDSE monitors the
Campus Climate Log and convenes an administrative committee to discuss issues that arise there. The
Campus Climate Log should be helpful when controversies arise (such as the discussions around the Anti

Affirmative Action Bake Sale of last year).

The Dwight Greene Internship, overseen by the DDSE, provides two undergraduates with paid internships

during the academic year to coordinate and support student discourse and programs around issues of
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diversity and inclusion. The two interns also manage the Dwight Greene Oral History Project, which
conducts and archives interviews with Wesleyan alumni and graduating seniors about their experiences here
as students of color. Discussions about campus diversity are also organized by the Wesleyan Diversity

Education Facilitation Program, founded by students in 2005 and supported by the DDSE.

XIV  Graduate Students

The social and academic life of most graduate students at Wesleyan is focused on their department to a much
greater degree than is the case for undergraduates. The Graduate Student Association (GSA) and the Office
of Graduate Student Services (OGSS) work to build community across departments, but the natural
connections are departmental. This leads to strong links in departments between graduate students and
undergraduate majors. The graduate students are in the same labs and same spaces as the undergraduates and
often in the same classes. Their social and academic interactions are a real benefit to both groups and are part

of the distinctive nature of the Wesleyan model.

Small, supportive departments attract large numbers of international graduate students, contributing to the
international character of the campus as a whole. Still, the integration of graduate students into campus life
generally is an ongoing challenge, and the OGSS has identified and prioritized the following areas for
attention: new graduate student orientation (including pedagogical training, matters of the honor code,
benefits, healthcare), housing, career guidance, and community building.x* Another challenge facing the
OGSS is what can (should?) be done to improve recruitment of deserving and qualified Americans,
particularly students of color who are normally underrepresented in graduate populations, especially in the
sciences.** In the last reaccreditation process it was noted that the graduate programs are “the best kept secret
at Wesleyan” and fly below the radar here. The OGSS believes that the Wesleyan community would benefit
from knowing more about these programs and is making new efforts to raise their visibility on campus.
Departments are now providing annual reports to the administration on the health and status of their

graduate programs, and the new Director of Graduate Studies will deliver an annual report to the faculty.

Projection

ADMISSION AND FINANCIAL AID - Wesleyan will build on the increase in recognition it has achieved
in recent years to develop an even more qualified and diverse applicant pool. The Admission team will
continue to broaden its outreach, both domestically and internationally. Affordability will be a dilemma for
the University. On the one hand, we wish to promote access regardless of an applicant’s ability to pay; on the
other, the apparent trend toward greater numbers of students asking for ever greater amounts of financial aid
suggests that the University’s current aid practices may be unsustainable. Wesleyan is exploring alternative
models that would make the University more affordable for many potential students while also maintaining

the revenue levels to support the scholar-teacher model at the heart of our mission.

STUDENT AFFAIRS LEARNING OUTCOMES - In 2010-11 Student Affairs developed five learning
outcomes (and proficiency standards appropriate to each) to help in guiding and assessing its work with
students outside the classroom. These outcomes are Critical Thinking, Effective Citizenship, Diversity, Self-
Empowerment and Life Skills, and Effective Communication. While some offices within Student Affairs had
already identified learning outcomes specific to their work, Student Affairs as a whole is now beginning to use

these overarching outcomes.
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PROMOTING A DIVERSE CULTURE - Wesleyan strives to promote a diverse cultural/educational
experience for all members of its community. To this end Student Affairs staff will continue to engage with
the Making Excellence Inclusive initiative, continue to explore how their own position in a diverse world informs
their work with students of varied backgrounds, identities, and abilities, and continue to seek new ways to
support difference and promote discussion and action around bias, prejudice, and privilege across the campus

community.

RESIDENTIAL LIFE — The option (for seniors) to live in wood frame houses is greatly valued by students,
but it presents a significant challenge to the University, which must maintain more than 200 separate
buildings. During 2010-11, Residential Life and Facilities staff developed a long-range residential facilities
plan, which included a projection of deferred maintenance costs as well as opportunities to consolidate
student housing closer to the core of the campus. The plan also identified opportunities for future residential
facilities that could reduce maintenance costs and improve students’ living experience. While the plan does
not call for eliminating wood frame houses, it does make clear that Wesleyan’s priority must be to contain the
residential footprint, improve the infrastructure of the houses, and likely add apartment-style units to replace

the most inefficient, costly houses.

The success of the Faculty Fellows pilot program connecting first-year residential halls with a faculty member

may lead to its expansion.

COUNSELING AND PSYCHOLOGICAL SERVICES (CAPS) — Over the last several years, the
counseling office underwent an external review, and the University conducted focus groups with students. As
a result the University hired a new director and additional staff member to implement a new vision for CAPS.
While significant progress is being made, the staff has identified further steps for the coming years to increase
visibility and accessibility. One such step is the collaboration between the new sexual assault counselor and
the director of health education to implement a bystander intervention training program. The goal of this

program is to equip students with the skills to step in and stop risky and harmful behaviors.

iii

This does not include some 300 students in the Graduate Liberal Studies Program.

In 2007, in order to streamline administrative reporting, the Dean of the College position was reorganized under the new title
of Vice President for Student Affairs, with two reports, the Dean for Academic Advancement and the Dean of Students. A
third report, the director of Graduate Student Services, was added in 2010 when that position moved from Academic Affairs.

Need list of schools here from Admission

Participation in the Making Excellence Inclusive initiative also is one of the ways in which Admission staff are responding to the
challenge of creating a diverse student body.
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Learning and Living Seminars were implemented in the fall of 2008 to promote intellectual community outside the classroom
and to enhance the experience of students inside the classroom in their first semester at Wesleyan. We believed that shared
housing would facilitate group assignments and projects that would extend intellectual discussions and collaboration beyond
the classroom as well as promote the growth of a strong community in the residence. By all accounts, our goal has been met
by the 13 seminars offered since the fall of 2008. Instructors who offered more structured assignments outside the classroom
and were present at activities outside of class were more successful in creating a positive and satisfying intellectual experience
for their students in the residence halls. With few exceptions, the living and learning seminars have enhanced students’
experience of their intellectual life and community at Wesleyan in the first semester.

Writing Hall and Writing House — Writing Hall (2009), a CBLV for first-year students, and Writing House (2010), a program
house for upper-level students, were established in collaboration between the Director of Writing Programs (faculty advisor
to the House and Hall) and the Director of Residential Life. Wesleyan has long been known for its vibrant community of
writers, but new students have sometimes felt uncertain about how to join this switl of literary life. Activities in these writing-
focused residences have provided a solution: new students meet upperclassmen who understand the curriculum and offer
ways to join the literary projects on campus. The Writing Programs Office provides student advisors and contributes funding
for House and Hall programming. This past year, residents attended writing workshops, receptions, and dinners with the
writing faculty; met privately with visiting writers; and worked with editors of campus journals. In the dorms, they organized
weekly writing prompts, open-mic nights, and journal publication; and most important perhaps, they formed close
friendships with the people they lived with. In fact, residents of Writing Hall were quoted last year in the Argus as saying they
were the happiest first-year hall on campus. Wesleyan’s new Shapiro Writing Center has become a home for many of these
House and Hall activities, and we look forward to making use of this wonderful new facility and its support services in the
coming years.

In sponsoring such activities the Usdan staff has worked with a variety of departments and offices including the Center for
the Arts, Music, Theater, Economics, American Studies, Psychology, Wesleyan Career Center, Athletics, College of the
Environment, Film Studies, German Studies, and the University Archives. First Year Matters, a threshold experience in
which all first-year students participate, and Wesleyan World Wednesday, a speaker series offered by the Office of
International Student Services, are examples of joint faculty-student programming that take place in Usdan. There are many
initiatives occurring within the Center. As an example, from August 29, 2010 through March 31, 2011, there were 3083 room
resetvations for a total of 7649 reserved houts. Of those reservations, 10 were for concerts, 37 for banquets/dinners, 493 for
meetings, and 282 for rehearsals, as well as various trainings, luncheons, conferences, film screenings, etc

The game room, located on the lower level, has been converted to support the Mail Service. Package service on campus has
had to deal with the exploding popularity of on-line textbook purchasing, and using this space as a package pickup location
better serves the students and campus community than did the infrequently-used game room. A new gaming location on the
first floor includes couches and soft chairs, carpets and tables, mounted televisions, video game technology, and a pool table.

Beginning in 20102011, a graduate intern has aided in programming at Usdan, a significant addition in terms of mentoring
the University Center Activities Board (UCAB) and Usdan Common Connections (UCC) programming teams as well as
improving programming at Usdan.

In 2010-2011, the UCC took over the Welcome Week programming — provided lectures, movies, and music each night of the
first week of classes, fall semester. Weekly programming — Each Thursday an event is held in the Café ranging from music to
novelty programs, movies and ice cream parties. In addition, a classical musical series occurs each month on the first Tuesday.

Held in Beckham Hall, the series is called “Lunchbox Serenata” and is co-sponsored with the Music Department.

Total student meals served for the fall 2010 semester: breakfast—9,566, lunch—63,946, and dinner—65,283
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The Usdan Café is an a la carte café featuring a variety of grab-and-go salads, sandwiches, coffees and specialty beverages.
Usdan Marketplace is the primary dining location on campus, primarily serving underclass students but a good number of
upperclass students utilize the space as well. Food stations around marketplace include Classics (pastas, main course meats,
vegetables, etc.), a pizza station, the Mongolian grill, Vegan station, Kosher station, Halal station (limited options on occasion
only), salad station, specialty station (wing night, taco night, etc.) dessert stations, and beverages. The marketplace also plays
host to late night dining from 9:30pm — 1am seven days a week and features salads and grill items as well as snacks and
desserts. The Daniel Family Commons is open for lunch Monday through Friday and is a quiet gathering place for faculty
and staff. Faculty and staff have also been encouraged to use a campus voucher program to bring one or two students with
them to share a meal and conversation in a relaxed comfortable setting. This space is used for many programs including
dinners, receptions, lectures, and musical performances in the evening. It is also a designated quiet study space during finals.
The café seating area is also full throughout the weekday and provides a casual seating venue for faculty/staff and students to
sit and talk over coffee. The area is also used for weekly performances by faculty and students.

Meals occur three times a day in the main dining room (Marketplace), Monday through Friday and twice a day each
weekend day. Total student meals served for the fall 2010 semester: breakfast—9,5606, lunch—63,946, dinner—65,283. Late night
dining is also offered from 9:30 pm — 1 am, lunch in the Daniel Family Commons occurs Monday through Friday from
11:30-1:30, and the first floor café provides grab and go snacks, breakfast, and lunch foods as well as soft drinks, waters, and
coffee from 8 am-8 pm.

The number of students with disabilities requesting services is expected to grow — especially in the areas of psychological and
chronic medical conditions, autism spectrum, and traumatic brain injury. Technological advances may increase accessibility
for online materials and may help Wesleyan meet the needs of these students.

To propetly serve this population on an on-going basis, the WCC is looking for new personnel resources. A shared position
with Graduate Career Services could provide support for graduate students and augment the current career center staff with a
professional possessing expertise in science and technology and the graduate school admission process.

Over the past six years, athletes (roughly 21% of the student population in a given year) have accounted for some 45% of
academic violations and 31% of non-academic violations.

Turnout at general information sessions, however, has been a bit disappointing, and even those sessions addressed to specific
groups (science majors, students of color, financial aid recipients, those interested in Francophone countries) often don’t
yield the hoped-for audience.

As we are only in our third year of the Questbridge program, we have not assessed impact on graduation rates, however, we
have seen a high persistence rate among the three cohorts. They are participating actively in on-campus activities,
volunteerism, and pre-graduate fellowship programs such as McNair and Mellon Mayes.

The log was established in 2007 as a collaborative effort between the Wesleyan Student Assembly (WSA) Student Life
Committee and the Office of Student Affairs/Dean’s Office. Since 2006-07, 97 incidents have been posted to the log, an
average of 20 per academic year with 2007-08 posting 32 incidents and only 6 during the 2011-12 academic year.

In order to improve graduate students’ transition to Wesleyan and Middletown, an orientation planning committee expects a
new orientation program to be in place by 2012 that will identify opportunities for participants to learn about the physical
surroundings (campus and town), learn practical living advice (especially for international students), hear important academic
information, and meet other members of the graduate community through social activities. The Office will work with
Residential Life, Physical Plant, and the Housing Committee of the Graduate Student Association (GSA) to assess the
current housing stock available to graduate students, work through other housing issues, and improve communication. The
Office of Graduate Student Services has partnered with the Wesleyan Career Center, which does not have a dedicated career
counselor for graduate students, and it has partnered with the GSA to organize a one-day Graduate Career Symposium that
will provide career advice, practical information on how to conduct a job search, and networking opportunities. In addition,
the Office is working with the GSA to build community by identifying common spaces, planning social events, and
improving the graduate student services website to facilitate better communication among the students.
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When Wesleyan completed construction of the Fauver residences, undergraduate students who were living in private
housing near campus moved back to university housing, leaving a large stock of desirable non-university housing available for
graduate students. This caused a decrease in the demand for Wesleyan-owned graduate housing. The Graduate Housing
Committee, made up of staff of Residential Life, Physical Plant, members of the Graduate Student Association (GSA), and
the Office of Graduate Student Services, tracks the demand for graduate student housing and makes adjustments in the
overall housing stock to meet the demand. Graduate housing stock has decreased from 130 to 105 units in recent years to
adjust for the lessened demand.

The Office of Graduate Student Services has partnered with the GSA and the Wesleyan Career Center, which does not
have a dedicated career counselor for graduate students, to organize a one-day Graduate Career Symposium that will provide
career advice, practical information on how to conduct a job search, and networking opportunities. In addition, the Office is
working with the GSA to build community by identifying common spaces, planning social events, and improving the
graduate student services website to facilitate better communication among the students.

Wesleyan is a leader in diversity issues in other places around campus and we would like to see that leadership extend to our
graduate student population as well. We are working on the creation of fellowships particularly aimed at students from
underrepresented minorities within the sciences that could attract more applicants from this group and create a focus of our
program towards the needs of those groups. There is considerable national attention to this need and hopefully we can
obtain some external funding to support this.

We are also working towards creating a better "pipeline" for bringing underrepresented populations and first generation
college students to advanced degtees (MA and Ph.D.) both in the sciences and in other areas. The cutrent BA/MA program
does not include a stipend for fifth year students and so is often an impossible financial burden for many first-generation
college and underrepresented minority students. One idea is to create fellowships specifically for these students that would
pay them a regular graduate stipend (~$25K per year) to obtain a MA degree at Wesleyan. This would give them the
additional course work and research experience they may need to obtain admission to the best Ph.D. programs in the country.
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Standard Seven: Library and Other Information Resources

Description

LIBRARY

Wesleyan University Library consists of three facilities: Olin Memorial Library, the Science Libraty, and the Art
Library. Olin Memorial Library was built in 1928 and underwent its most recent expansion in 1986. It contains
collections in the social sciences and humanities, as well as Special Collections & Archives and the World Music
Archives. The library has been a federal government depository since 1906 and currently receives 30 percent of the
government documents produced in print. Many library functions such as Interlibrary Loan, Acquisitions, and

Cataloging are centralized in Olin.

The Science Library is in the Exley Science Center, built in 1970. It contains collections in the sciences and the
University’s DVD /video collection. Compact shelving holds bound journals in the sciences, older monographs
classified using the Cutter classification system, and closed storage for Special Collections & Archives. The Art Library
is in the Davison Art Center and contains the most-used books in art and architectural history, photography, and
studio arts. It also provides reserve materials for many courses in Art & Art History. The Art Library has been at

capacity for 20 years — approximately 1,000 volumes are transferred to Olin each year to create room for new books.

The library has extraordinarily broad and deep collections of monographs and periodicals for a liberal arts university
of Wesleyan’s size. In the past ten years the number of library journal and database subscriptions has increased over
300 percent, from 3,483 to 10,883. Of these, 89 percent are electronic and include new kinds of material such as

images and data sets.

The library has an expanding virtual presence that provides access to a variety of electronic resources and library
services. Links to these and other information are available through the library’s web site. The online library catalog,
Caleb, is no longer the only portal through which to access library resources. Links to electronic databases and indexes
are provided through an open-source application implemented in 2009; the coordination of print and online journal
holdings is through Serials Solutions. Most of the library’s electronic resources are available to the Wesleyan
community from off-campus through an EZ proxy server. Reference services are available in person, via phone, email,
and Meebo chat.

The CTW Consortium — consisting of the libraries of Connecticut College, Trinity College, and Wesleyan University —
have shared physical collections and an online catalog system for over two decades. In recent years CTW has
negotiated shared licenses for a number of online applications and resources. CTW has also explored how best to
coordinate the building of the libraries’ combined print and electronic collections. As part of a recently completed
Andrew W. Mellon grant project, CTW implemented a successful consortial electronic book purchase-on-demand

program, which the libraries are now funding from their acquisition budgets.

Within Wesleyan, the library and I'TS have worked together on a number of projects: most notably the
implementation and development of Wesleyan’s Digital Commons institutional repository, WesScholar; joint
conversations with faculty on their experiences with ITS and the library; and the implementation of the MISO survey

to gauge student and faculty satisfaction with information technology and library services.
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INFORMATION TECHNOLOGY SERVICES

The mission of Information Technology Services (ITS) is to support the Wesleyan community in its use of
information technology for teaching, research, and administration. To this end, I'TS partners with nearly every
administrative and academic department on campus, providing and supporting core infrastructure — the network,
desktop and mobile computer systems, servers, databases, printing, and facilities. ITS provides expertise in planning,
developing, building, and maintaining new web-based services and websites — as well as user training and best
practices advice on all aspects of computing. Also, I'TS advises academic units on WesScholar, the planning and
support of computing and computational services for research and instruction activities, the planning and installation
of computing labs and media-rich classrooms, and general user training and desktop support. The ePortfolio system,
which provides web access to a large array of services for faculty, students, and staff, exemplifies the broad scope of

ITS collaborations.

ITS is divided into five subunits, each with its own director: Academic Computing Services, Administrative Systems,

Auxiliary Services, New Media Lab, and User and Technical Support Services.

Academic Computing Services staff oversee instructional and research support, computing and digital media resources
in classrooms and computing labs across campus, and multi-media support for Special Events. Also, faculty and staff
receive support on Mac and PC from Desktop Support Services, which works in conjunction with Academic

Computing to provide a full spectrum of hardware and applications support.

The Academic Computing Managers (ACMs) serve as faculty liaisons and are housed in proximity to the academic
division they support, although actual department and program-level responsibilities sometimes cut across divisional
boundaries. For the most part, ACMs are generalists and provide similar services to each of their assigned divisions,
most importantly just-in-time software training for faculty on neatly any sort of general or pedagogically-oriented
computing topics, including Microsoft Office, Moodle, Turningpoint, digital media tools, Google Apps, and the use
of new web-based presentation, bibliographic/reference management, and social networking platforms. Depending
on the skills of individual ACMs, they may also provide support with statistical or computational software. The ACMs
visit faculty offices to train them on their own computers, and provide the same support to academic department
administrative assistants, graduate students, and other academic staff. More specialized computing support is offered
by the High-Performance Computing Cluster administrator in ITS and by tutors and support staff of the Language
Resource Center, Quantitative Analysis Center, and Scientific Computing and Informatics Center, which all report to
Academic Affairs, but work closely with ITS.

Administrative System’ works with offices across campus to support the processing and data needs of the University.
Administrative Systems supports PeopleSoft Human Resources, Payroll, Benefits, Student and Financial Systems,
PowerFaids Financial Aid, Millennium Fundraising, iModules on-line community, Events Management System (EMS),
Web Calendar, Blackboard OneCard, as well as a number of smaller systems. Additionally, Administrative Systems has
pattnered with campus offices to write applications to support student/faculty self-setvice (coutse registration,
drop/add, major declaration and cettification, curticulum development, grade entry, international study applications),
employee self-service (benefits open enrollment, compensation management, goal setting and performance reviews)
and outreach to prospective students and alumni. Database services, data warehousing, and reporting are supported

by Administrative Systems.
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Auxiliary Servicesi maintains a repair center for the University’s fleet of computing hardware and printers. Wesleyan
uses a self-maintainer model and is reimbursed for warranty repair on covered hardware. Out-of-warranty equipment
is also repaired in house, avoiding the need to outsource service requests. Students, faculty, and staff also have access
to the repair center on a time and material cost-basis. Most campus technology purchases are made through Auxiliary
Services’ Technology Store. The Technology Store, located in the Usdan University Center, has 1,800 square feet of
retail space. Also in the Usdan University Center is Cardinal Print and Copy, a full-service electronic print shop. High-

speed color copiers and large format printers are available to support the printing needs of the campus.

Wesleyan Station, the campus postal service, is also under Auxillary Services. It is housed in the Usdan University

Center and handles all package and mail distribution for the campus and campus telecommunications.

The members of the New Media Labii web group and video staff support many administrative, academic, and
student-generated projects. NML staff attempt to stay ahead of the ever-changing digital media landscape as they
assist faculty, staff, and students with trouble-shooting and questions regarding digital media. The video staff often
provides instruction for camera and camcorder use, tapeless video cameras (SD/flash drives), equipment purchase
recommendations, and instruction on how to transfer and format footage to computers for viewing, editing, and
distribution. This web and interactive media support is expanding to assist with the use of social media as well,

including troubleshooting issues with Facebook, Twitter, YouTube, iTunes, rss feeds, and Wordpress blogs.

Technical and User Services, formerly under two different directors, is now combined into one unit with a single
director, but continues to be divided into two groups along the lines of the former organizational structure. The
Technology Support Services (TSS) staff maintains all of the equipment and provides support to the other divisions of
ITS that run volumes of applications handling all aspects of the University, both scholatly and operational. Enterprise
systems such as ERP (Enterprise Resource Planning), email, file and print services, collaboration tools, course

management, and web publishing all run from the data centet. Staff are on call to support these systems 24/7.

The Windows System Group, Unix Systems Group, Operations, Network Administration, and Data Center
operations are all part of TSS, which is the foundation for ITS operations. Additionally, the Unix Systems Group
maintains the operation of a High Performance Computing Cluster (HPCC).

The acquisition of the shared high performance computing facilities was funded by two NSF Major Research
Infrastructure awards, the first in 2006 for $190,000, and a second in 2010 for $298,736. Additional University
support is provided in the form of systems administration, software acquisition and support, and routine maintenance.
An advisory committee handles policies and procedures related to use of the HPCC.¥ The HPCC user base is
primarily Physics, Math, Chemistry, Biology, and Bioinformatics, but use is expanding to such social sciences as

Sociology and Economics.

Students with some expertise in IT manage and staff the HelpDesk, open 58 hours/week to provide both hardware
and software support to the student population. This group of students is also helpful to ITS in terms of testing and

vetting system changes and announcements.

Consultation for I'TS is provided by several different sets of campus constituents. Divisional computing committees
collect faculty and staff input on academic computing issues and initiatives in each division. The Academic
Technology Advisory Committee (composed of faculty, library staff, Academic Affairs, and ITS) provides guidance

on larger initiatives such as budget cuts, the recent course management system migration, academic website redesign
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and planning, and the implementation of WesScholar. The Wesleyan Student Assembly has a standing ITS advisory

committee that meets at least twice a semester.

Appraisal

LIBRARY

COLLECTIONS: As libraries purchase fewer resources and subscribe to more, the size of the library’s collections is
becoming less important than the amount of use they receive. For the past several years the circulation of print
materials has gradually declined (down 25 percent between 2005 and 2010). The use of electronic resources, not
surprisingly, is almost twice that of print circulation, and has shown a steady increase over the past several years (an 18
percent increase for electronic reserves from 2005-2010, and a 13 percent increase in the use of major electronic
journal packages). In many subject areas" electronic reference works and journals are as usable (and more accessible)
than their print counterparts, and students and faculty generally prefer the electronic version. The library now
subscribes to the electronic version of journals whenever possible and has weeded several thousand volumes of

bound journals for which there are now electronic alternatives.

It will take several years for academic e-books, howevet, to become as usable and accessible as electronic databases
and journals are now. Today the library provides access to such e-texts as Early English Books Online (EEBO),
Eighteenth Century Collections Online (ECCO), ebrary, Springer e-books, and others. Wesleyan continues to explore
the consortial purchase of e-books with our CTW partners, including alternative models such as purchase-on-demand

and short-term loans.vi

The library’s holdings (print and electronic) have increased substantially over the past ten years, but the number of
easily discoverable resources that the library does not own — journals, databases, images, video, and audio — has
increased exponentially in that same period. This is reflected in the library’s interlibrary loan (ILL) statistics. In the
past 10 years the number of ILL items received has increased 181 percent: from 6,095 in 2000 to 11,054 in 2010.
Much of that increase occurred in the first five years; in 2004—2005 the number of ILL items peaked at 13,771
(including books, dvds, and articles). The library uses a variety of systems to satisfy ILL requests and has successfully

done so over the past ten years without an increase in staff.

Microfilm and fiche are still the only formats available for some newspapers and primary source material. There are
also many video and sound recordings that are available only in a physical format such as DVD or CD. The library
continues to maintain equipment so that these materials can be used, but it is increasingly difficult to find technicians

to do repairs and sources for replacement parts.

The library has added extensive resources for many new areas of teaching at Wesleyan such as Middle Eastern Studies
and the College of the Environment. ITS and the library worked together to provide a stand-alone workstation at
Cheshire Correctional Institution for off-line access to the library’s catalog and JSTOR index. These are used by

inmates enrolled in Wesleyan’s Center for Prison Education program.

Library selectors have worked to balance the needs of new and existing programs while staying at or under budget. In
2007 the library conducted a serials cancellation review, relying heavily on usage data to determine which electronic

resources might be cancelled, and cutting to a minimum the number of journals received both in print and electronic
form. The Collection Development Coordinator restructured monographic fund allocations based on circulation and

expenditures over a five-year period, combined with publication data by classification provided by our primary
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monograph vendor. The library continues to review and cancel print subscriptions that duplicate electronic holdings
when the electronic subscription is comparable in content and usability. Our Acquisitions & Electronic Resources
Librarian has saved the library tens of thousands of dollars in recent years by comparing consortial deals for expensive

packages and by tough negotiating with vendors.

Great progress has been made in expanding access to Wesleyan’s “hidden collections” (materials that have not yet
been described or categorized in an online catalog or database). Catalog records have been added for individual items
in large sets, Special Collections & Archives collections (such as the Nathan Comfort Starr Collection of Arthuriana)
have been cataloged, and more than 100 online finding aids for archival collections have been added using Encoded
Archival Description. Scores & Recordings and Cataloging staff have worked together to streamline the cataloging of
unique recordings in the World Music Archives. There is much work still to be done to make Wesleyan’s hidden
collections accessible, however, and both Special Collections & Archives and the World Music Archives are pursuing

grants and gifts to catalog and make accessible specific collections of rare material.

STAFF AND ORGANIZATION: The library has continued to adjust its staff and organization to meet new
opportunities and challenges, and is working now to create internal processes that make these self-assessments a
normal part of its operation. In 2007, as a result of an internal review by library consultants from R2 Consulting, the
library decided to convert the vacant position of Collection Development Libratian into a Systems/Discovery
Librarian who could identify, adapt, and install library applications to improve library services and access to resources.
Collection development functions were distributed among the librarians, and although this has been not been entirely
successful, the implementation of new and improved libraty applications by the Systems/Discovery Librarian has

been of tremendous benefit to Wesleyan students and faculty.

In response to the global economic crisis in 2008, Wesleyan implemented early retitement programs that resulted in
the library losing 2 librarian positions (out of 17) and 3.5 FTE bargaining unit positions (out of 20). Librarians and
library staff worked together to determine how to reorganize and redistribute responsibilities while minimizing the
effect on library services. In fact, the alignment of librarians’ selection responsibilities with the academic departments
with whom they liaise actually improved communication with faculty. Although this reorganization was difficult at

times and created strain in some library departments, it has on the whole been successful.

SYSTEMS AND SERVICES: The library’s extensive and effective programs of Personal Research Sessions (one-on-
one appointments in which a student meets with a librarian for research guidance) and class instruction continue to
grow; challenges brought on by these programs include the sheer volume of requests, especially in some disciplines,
and the need to develop some form of assessment to measure the effectiveness of instruction. In March 2005, the
faculty added “information literacy” to the list of essential capabilities for Wesleyan students. Librarians work closely
with faculty to design and support instruction that includes information literacy. Many of the FYI (First Year
Initiative) courses for Wesleyan first-year students now include library instruction and assignments that draw on

library holdings and build information literacy skills.

Wesleyan undergraduate theses from 2008 to the present are currently available electronically via WesScholar, as are
some faculty publications and profiles. A library-ITS committee was created in 2011 to explore the further
development of this system. In 2011 the library began systematically archiving instances of the University’s web
presence using Archive-It, a service provided by the Internet Archive. However, archiving other types of electronic
documents continues to pose a serious challenge: at this point the library does not yet have a mechanism to ensure

historical continuity for the University’s data sets, electronic archival records, or faculty data.
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The library has begun using a variety of systems both to manage internal processes and to provide services to patrons.
The library participates in LOCKSS (Lots of Copies Keeps Stuff Safe), in which instances of many electronic
resources are archived as insurance against a vendor failure or other situation in which a resource is no longer
available. In 2011, the library contracted with the Internet Archive to use Archive-It to systematically archive instances
of Wesleyan’s web site. In 2008, the library began using LibGuides to produce online finding aids and research guides.
In 2008, the CTW Consortium outsourced the hosting of the library’s online catalogs to ExLibris, having determined

that ExLibris hosting would be more efficient and cost-effective than local hosting.

In 2009, the library used ethnographic techniques to determine how students navigate the library’s website and those
of other academic libraries. The findings were used to design a new library website that better met the needs of our
undergraduates. Although this website design was replaced in 2011 by a new design that conformed to the

University’s new template, the new library design was heavily influenced by the findings of ethnographic study.

SPACE: In the past several years the library has installed compact shelving in the Science Library, weeded many print
volumes of journals available in JSTOR, culled multiple copies of books, and reduced the Olin reference collection by
half. With budget reductions and the growing availability of books in electronic format, the library now adds about
13,000 print books a year as opposed to 17,000 ten years ago. Nevertheless, space for the library’s physical collections
continues to be a challenge, and a major weeding project is being planned that will reduce the monograph collection
by 60,000 volumes.

Many faculty, however, have expressed concern about the prospect of weeding books and how it might affect the
library's ability to support the wide-ranging work of students and faculty. This concern has spatked a campus-wide
discussion of the role of the library, the changing nature of collections, and the future of academic and creative work
at Wesleyan. The library has used its project blog, the faculty forum email list, and conversations with individual
faculty members and students to conduct this discussion, which will continue through the spring of 2012. A newly
reconstituted Library Faculty Advisory Committee now provides advice on how to work with faculty on library-

specific projects.

The weeding project will make possible the incorporation into Olin of the Art Library in 2014, which will reunite the

art collections in one place and provide appropriate working spaces for students and faculty using art materials.

In 2005 the library, ITS, and the Student Academic Resources Network (SARN) opened the Information Commons,
an innovative study space and help center adjacent to the Olin Library reference desk. Originally intended to be a
“one-stop shop” to help students with their academic support needs, the Info Commons has become a place for
technology and research assistance, with a convenient and popular study space. There is a satellite office for peer

writing tutors near the Info Commons that is very popular as well.

The library’s Conservation Lab, renovated and enlarged in 2009, repairs, conserves, and preserves Wesleyan’s physical
collections. The Conservator of Collections is internationally known and has recently conducted workshops in Nigeria
on preserving Islamic manuscripts using materials available locally. In the lab, she selects and carefully trains the

students working with her, and several have gone on to internships at the Smithsonian and elsewhere.

INFORMATION TECHNOLOGY SERVICES

Technological advancement outpaces the ability of most organizations to adapt and upgrade their infrastructure in line
with changes in the consumer environment. The pressure to be innovative is tremendous, and our response can have

an impact on how prospective students view Wesleyan. The key to success is identifying those changes that are likely
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to be long lasting and sustained while not getting distracted by fad technologies that might divert resources
unnecessartily. Leadership is also a pending issue. The process of considering integration of ITS and the Library kept
ITS from having a full-time director for two years; new leadership is needed to make decisive changes as technology

moves forward.

Many new instructional technologies have been adopted since the 2007 self-study. Echo360, a classroom lecture
recording system, has been installed in four classrooms, and the Turningpoint personal response system (i.e., clickers)

is also available for use.

Echo360 was purchased in 2005 and has been used most heavily by large introductory science courses, but also by
some language instructors and by instructors who wish to record a lecture outside of class time. Recordings of classes
can be made available through Moodle shortly after class ends. Access to this system permits students to review
course materials before exams and to revisit difficult concepts introduced or discussed in class. Echo 360 was
introduced as part of a study of lecture recording (by several different means, not just Echo360) in which the Office
of Institutional Research provided assessment and a final report on usage and its effects on student attendance. In this

study, the positive learning outcomes outweighed concerns over decreased attendance.

The TurningPoint personal response system is available for use by any course on campus. Faculty can ask students to
purchase a clicker for their course, or instead, for ad hoc use, borrow a set of clickers from ITS (ITS has two sets of
100 clickers). Clickers introduce an active component to lectures. Students use their clicker to “vote” for answers to
multiple choice questions posed by the instructor, and summaries of the responses can be used to generate discussion,
peer-tutoring, team-work, and the like, even in a large course such as introductory physics for non-majors (i.e., Physics

for Future Presidents).

A more recent trend in instructional technology at Wesleyan is the pedagogical use of new media, such as digital
storytelling and podcasting. Digital storytelling is the use of video and audio to produce rich narratives about a subject
of interest, or as a form of reflection; podcasts are short recordings that can be presented together as a serial work on

>

a specific subject matter. For example, in Iris Bork-Goldfield’s “German Culture Today” course, students create
digital stories (narrated in German) to introduce the viewer to their hometowns. In his “Nationalism” course, Peter
Rutland asked students to produce short video case studies of nations or regions not covered by the syllabus. He
conveyed high expectations for the script writing and limited the videos to 10 minutes in length. The students praised
the assignment and reported that they learned from each other’s work. Podcasting examples include Suzanne
O’Connell’s “Science on the Radio” course, where students produce half-hour public science shows for the “Lens on
the Earth” broadcast on WESU, the campus radio station. The students research a subject, write a script, then record
and produce an episode. Similarly, Ishita Mukerji’s “Light and Life” course produced podcasts in place of research
reports, and these are also scheduled to be broadcast on WESU. Both digital storytelling and podcast assignments

combine research, writing, performance, and reflection, and help students develop skills in public communication.

High-definition projectors have been installed in several classrooms heavily used by Art History courses. The
improved quality of projected images has led most of the Art History faculty to begin adopting digital formats,
moving away from their long-favored 35mm slides. This transition is far from complete, but there is enough
confidence in the digital formats and display quality that the Art History faculty are backing a project to digitize their
primary teaching slide collection. The Library and I'TS are collaborating with the Art History slide library on this

important transition.
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The NML video staff digitized and/or edited approximately 200 video excerpts for 11 faculty members to be used as
part of their class materials this year; however, this type of request has been on the decline over the past three years.
Our large format printing and scanning requests, primarily for faculty projects and student poster sessions, has
decreased over the past two years, perhaps as a result of easier access to digitizing tools and student and faculty use of

more born-digital materials.

During the summer of 2010, ITS migrated the campus off Blackboard (an expensive, commercial course management
system) to the free, open source platform Moodle, a much more flexible and efficient system. Students and faculty
express satisfaction with the new platform, and it is now used in more than 50 percent of all courses, up more than 10
percent from Blackboard. Confluence wiki and WordPress blogging platforms previously used primarily by I'TS are
now used by some instructors for courses, registered student organizations, researchers, as well as academic and
administrative departments for internal communication. WesFiles, introduced in 2008, is our Xythos file-sharing
platform on which every campus user has a home directory, and it is used by many courses, departments, campus
committees, and research labs. The Wesleyan Media Database, developed by ITS in collaboration with the Art & Art
History Department and the Library, has proven to be a valuable repository for faculty to store and present digital
images used in teaching. We continue to upgrade and improve this important system. ITS also collaborated with the

Library on a recent study of student satisfaction with the iPad platform and electronic texts in courses.

A number of ITS initiatives have addressed cost-effective service. A large-scale shift to virtualization technologies, for
instance, has reduced energy consumption. Data center virtualization, moreover, has changed the way ITS does

business. Servers can be deployed rapidly, ITS can sustain an environment with multiple test and development servers
while not increasing the cost of hardware, and eleventh-hour requests for dedicated servers can be accommodated in a

matter of hours instead of days.

Modest progtess has been achieved with desktop virtualization. The initial ambition to replace the majority of physical
desktops with virtual ones has been modified. With desktop virtualization, of course, deployment is a key benefit:
virtual desktops can be deployed in less than an hour. With our Citrix environment, users have greatly enhanced
capabilities to access their desktop from anywhere off campus, a functionality we will be encouraging and advertising

more in months to come.

The biggest successes have been with administrative staff and student employee computers. The thin client hardware
has more than twice the life of a physical desktop and half the cost. Additionally, virtualization allows us to provide
remotely executed desktops with specialty applications that may be OS specific or have license restrictions. We are
now embarking on an environment that will allow students to launch virtual machines with softwatre for which they

would typically need to go to a physical lab.

Problems have arisen, however, when central storage configuration has not been sufficient to support the demands of
virtualization. This has resulted in performance lags and systemic issues that have a direct impact on users, particularly
with the introduction of virtual desktops. System administrators embarked on a complete storage redesign that has
improved performance and allowed ITS to realize cost savings. The full re-design will not be complete until mid to
late 2012.

Last year I'TS made progress on one of its most visible challenges. Students expected the level of service that home
broadband provided and were becoming increasingly frustrated with the campus service. Complicating the situation
further, Wesleyan had been purchasing bandwidth entirely from the state network, CEN (known for its robust

architecture, exceedingly high up time, and outstanding service), but the cost had become prohibitive. Bandwidth
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requirements reached a critical mass in 2009-2010. Wesleyan responded in two ways: leveraging the higher education
network in Connecticut to put pressure on CEN to be more competitive and pursuing a commodity provider.
Ultimately, both avenues proved fruitful as CEN dropped rates and Wesleyan was able to obtain a low-cost 1GB
circuit from a commodity provider. As such, access to Internet2 and other institutions connected via CEN will
continue uninterrupted. We now have adequate bandwidth likely to satisfy our student demands and academic needs

for the next 2-3 years based on usage and rate of growth over the last year.

For several years, Wesleyan provided wireless access on an open unsecured connection relying solely on Network
Access Control for authentication and registration. While this was convenient, as sniffing technologies became easier
to access and use with less skill, the need for an encrypted network became increasingly apparent. During 2011,
Wesleyan decommissioned the unencrypted wireless and migrated to a WPA2 Enterprise encrypted network for
faculty, staff, and students as well as a low level WEP encrypted network for guests. Using 802.1X for authentication,
ITS ensured that access was as seamless as possible while still protecting the users. Nearly all of the student
population relies exclusively on wireless access. This is becoming increasingly true, though not nearly at the same rate,
for faculty and staff who are using more mobile devices such as tablets and smart phones for business applications.

Wesleyan has committed to improving wireless saturation in all academic buildings and residence halls.

The single greatest networking challenge for Technical Support Services is Wesleyan’s housing environment, which
includes approximately 150 single and multi-family homes within a two-mile radius of the central campus. Most of
these homes lie outside the fiber perimeter of the campus. Running fiber to these building has been explored twice in
the last decade, but the cost has been high and long-term viability of such an investment questionable at best.
Wesleyan has instead relied on commercial providers for Internet access to these locations. The actual service from
these providers, however, has ranged been marginal to poor, and this has necessitated ITS intervention and extensive
support for what was supposed to be an outsourced service. Students are frequently inconvenienced and unhappy, but
Wesleyan’s ability to resolve the problem is limited. In the past six years, the network team has twice investigated
other wireless solutions to address the issue, but the available technologies were inadequate. Wireless technologies
have since advanced, however, and Wesleyan is once again looking to newer solutions to address these issues. The
increase in Wesleyan’s bandwidth should allow for easy absorption of these residences should the right technology be

located.

Improving the user experience at Wesleyan is a focus. ITS prides itself on its decentralized support model —
departments have an assigned desktop support specialist, and faculty have an assigned liaison — instead of a
centralized help desk model. Users have very high expectations with regard to response time, and our ability to deliver

more often than not only increases that expectation.vi

The University’s homegrown electronic portfolio is aging. Once a model portal environment, the ePortfolio needs
evaluation to determine next steps. While the portfolio has served as the means for single-sign on for most services,
newer protocols that allow for federation (authentication across multiple systems or organizations) are making this

older means of entry less attractive.

One notable change is the proliferation of mobile devices. For several years, managing smartphone use by the Cabinet
and other higher-level administrators presented hurdles for desktop support because the campus did not did not have
a standard for models or platforms. Now, of course, the entire user population expects easy access from multiple

devices, and this is presenting challenges within the constraints of a secure environment. In 2011, ITS developed the
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University’s first mobile device application. The mobile version of the Wesleyan website launched on in October 2011,

and additional mobile applications are being rolled out in 2012.

The Event Management System (EMS) is a relatively new service that gives faculty, staff, and students the ability to
see room features and availability and to request rooms and performance spaces across campus. EMS is integrated
with class schedules and the University Calendar. As part of the scheduling request, faculty, staff, and students can
specify food, facilities, technical, and recording support. EMS allows us to fully utilize University spaces and

coordinate support and event publicity.

The emergency communication system, BlackBoard Connect, allows Wesleyan to reach the campus community

quickly in the event of an urgent emergency.

For management of the hiring process of faculty and staff, Wesleyan has adopted PeopleAdmin. Through
PeopleAdmin, hiring managers and human resource recruiters can create and approve job posting, rate candidate
applications, and easily distribute resumes and cover letters. Candidates can upload resumes/CV’s, cover letters, and

other supporting materials.

Financial Services has implemented the Wesleyan Financial System (WES), a PeopleSoft/Oracle System that
distributes fiscal responsibility to departments and office across campus. With its variety of modules, a sophisticated
workflow infrastructure and papetless financial record keepers, the WES implementation is a major step forward in

maintaining the financial equilibrium of the University.

Initiatives undertaken by I'TS have greatly improved Wesleyan’s public presentation. At the end of 2008, Microsoft
stopped supporting Microsoft FrontPage, the website editing system. In January 2009, the New Media Lab web team
was charged with researching and implementing the website migration and redesign project, and staff ultimately
selected Cascade by Hannon Hill as the new content management system As of January 2012, more than 170 of the
270 University websites under the Wesleyan domain are in development or have been migrated to Cascade. Of the
270, 12 websites have been moved into University Relation’s iModules content management system, which is a

vendor-hosted solution.

In addition to the on-going redesign and migration process, NML continues to support day-to-day requests from
University staff and faculty on Wordpress site setups, header designs, newsletters, and specialty website development,

such as the Faculty Bookshelf, Video Aggregate, Faculty Syllabus, and Athletics video page.

The primary objective for the video production and post-production team within NML over the past two years has
been to improve the visual (broadcast) quality and professionalism of Wesleyan video programming and to streamline
the process of video production and distribution. This was accomplished by one-on-one training with student
videographers and student video editors, improving the quality of production equipment (to HD), and streamlining

compression and distribution process.vi

For alumni outreach, Wesleyan has recently implemented WesConnect, an iModules-based online community.
WesConnect features a Facebook tie-in, pre-defined and user-defined groups, and an alumni directory. In addition,
University Relations will manage events through the WesConnect with the goal of integrating Wesleyan’s online
presence with events. Also in University Relations, a new business intelligence and dashboard tool, Visual Analyzer,
has been implemented. It allows University Relations to analyze fundraising trends and establish goals as well as

follow-up with individual parents and alumni.
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Wesleyan students play an integral part in determining the direction of many of ITS’s services. Students interact with
ITS through employment in the student-run ITS HelpDesk, Instructional Media Services, and the New Media Lab,
and also in an advisory capacity through the Wesleyan Student Assembly’s ITS Advisory Committee.

The ITS HelpDesk provides testing and feedback for changes that affect student computing. Students on the
HelpDesk are informed in advance of the general population and are often eatly adopters. Some specific examples
include the Google Apps migration in January 2009 and the adoption of a new antivirus program and deployment for
student use in 2010. These students receive more information about the state of technology and hear in detail many
aspects of how the I'T organization works, and this "give and take" of information contributes to a good working

relationship.

Another important contribution by I'TS student staff is the new Wespregame program. Broadcast prior to the live
webcasting of sporting events, it features interviews with coaches and athletes, weekly highlights, and much

more. Wespregrame was created by ITS student staffers Mike Yoshida 13 and Lionel Nyange ’12, both of whom
work in Instructional Media Services and Special Events support. The program harnesses student videography skills
and ITS resources to organize, shoot, produce, and broadcast its athletics material. The program was designed from
the ground up to be not only an outlet for Wesleyan student creativity, but also to spread awareness of Wesleyan’s

athletics program and its athletes’ achievements.

When the position of director of ITS became vacant in late 2009, Wesleyan decided to consider redefining the
position, given the open question of more deeply integrating I'TS and the library. In order to explore this question in
depth, a search for a new director was put on hold, and the Vice President for Finance and Administration (who was
ITS director here until 2005) added “interim I'TS director” to his portfolio of duties. Many faculty were skeptical of
the idea to hire a “chief information officer” who would supervise both ITS and the library. A concern was that
academics would become a lower priority than technology in a merger of ITS and the library. An ad hoc committee of
faculty, librarians, and I'TS staff was formed to study the organization at other institutions and make
recommendations for Wesleyan. That committee did not achieve consensus, and the primary outcome was to retain
the existing organizational structure. The process demonstrates Wesleyan's approach to institutional effectiveness: We
explored new ideas even through controversial; the community held broad, transparent discussions; and we invited
multiple experts to offer divergent experiences from other institutions. Further discussion is underway to determine

how to improve services in both the library and I'TS.

Projection And Institutional Effectiveness

LIBRARY

In the library, numerous projects have been undertaken to make the online catalog more complete and accurate. In
2014, after the weeding project is complete and the Art Library has been incorporated into Olin, a long-overdue
inventory of the collections will be implemented to ensure that the online catalog accurately reflects the library’s
holdings. There ate also some “hidden” collections not yet represented in the online catalog; these are being cataloged

on an ongoing basis.

The library, which struggles with the high cost of scholarly journals, supports the open access movement. In the fall
of 2011, the library began a campus discussion of open access issues that we hope will garner support among students

and faculty for a formal open access resolution by the end of the 2012—13 academic year, in which the faculty will
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commit to publishing in open access journals whenever possible and to depositing their publications in WesScholar.
The library and ITS will be exploring other ways to provide journal, conference, and other locally produced content

via WesScholar.

As the library provides a greater number of resources than ever before in a greater variety of formats, it is becoming
more and more difficult to organize these resources so they can be efficiently accessed and used. The library, in close
collaboration with ITS, our CTW partners, and others, will continue to explore ways to make resources easy to find
and use. CTW now finances link resolvers and similar software in addition to the online catalog. With the advent of an
expanding number of library-specific applications, the CTW Future of the Catalog committee is looking into sharing
the cost of applications such as a new catalog interface and web discovery tools, and will make a recommendation to
the CTW library directors by the end of the 2011-12 academic year.

The library is experiencing a similar problem in organizing internal data on its thousands of electronic resources and
has not yet implemented an electronic resource management system (ERM). But the increasing variety, complexity,
and sheer number of electronic resources will soon make an ERM imperative. The library is beginning to evaluate

systems with a view to acquiring and implementing an ERM by the end of 2014.

While the library continues to receive more than 95 percent approval ratings in Wesleyan’s senior survey and we
collect extensive amounts of data about the uses of our collections, we have not yet found an effective way to assess
students’ learning outcomes vis-a-vis library instruction. We will work closely with the faculty and administration to

determine how to effectively and unobtrusively assess library instruction outcomes.

INFORMATION TECHNOLOGY SERVICES
The University has aggressively begun developing a Student and Academic Affairs Data Warehouse. The goal of the

data warehouses is to ensure clean data in our transactional systems and fuel data-driven decision-making, as well as to

simplify and standardize official University reporting.

As there are no standing IT-oriented faculty committees, gaining full participation by faculty is often the biggest
challenge for establishing a committee’s influence. For example, Division I (Arts & Humanities) was at one time
represented by two separate IT committees, one for Arts and one for Humanities, but there has been no Humanities
committee for many years, although efforts are being made to reconstitute it. Improving faculty participation in ITS

oversight is a priority.

Building up the collaborative relationship between ITS and the Library is an important goal for the coming years. To
this end, Academic Computing and the Library have begun planning a new service “superstructure” and web presence
on campus for support of digital research and scholarship, to be followed by a similar undertaking focused on
teaching and learning. The new web presence for these services will exist outside the departmental websites for the
Library and ITS and provide one-stop-shopping for information related to research, publishing, conference planning
and hosting, teaching, and learning. Services and resources relevant for a particular activity will be presented together,
even though individual services are still offered separately by I'TS, the Library, and other offices like the Quantitative
Analysis Center, the Scientific Computing and Informatics Center, Academic Affairs, and Events and Scheduling.

In an effort to help meet Wesleyan’s increasing need to distribute content using mobile technologies, our web
administrator and web developer will continue to evaluate mobile authoring tools and methods to allow for the

maximum efficiencies of resources while meeting expectations of our user base.
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One mobile app currently in development for Admission is a University walking tour devised specifically for mobile
devices that will enable a user to walk around campus, identify buildings, streets, and landmarks through the device’s
GPS system. This project will serve as a springboard for other mobile apps and can be used as a basis for smaller,

more targeted programs such as finding dorms or even classrooms.

In fall of 2012, we will begin a paperless Admission Office project, allowing admission deans to read applicant folders
on-line. This will streamline the review process and alleviate the need to print and handle paper applications, saving
both paper and support staff time. In the summer of 2013, the Deans, Financial Aid, and Registrar Offices will build
on the paperless Admission Office project to create digital student folders that will follow students through their

Wesleyan careers.

From 2011-2013, the switch infrastructure will be replaced with a new core that handles a much higher-rate backbone,
likely 10GB. Wesleyan is attempting to stay ahead of the bandwidth demands that increased multi-media and two-way
video brings. Additionally, Wesleyan is phasing in a Voice over IP solution. A new building opening in 2012 will
feature a VoIP system that will integrate with the University’s current phone system. Eventually, the entire phone

network will transition to VoIP.

Lastly, in collaboration with the Library, ITS will be participating in the 2012 MISO Survey, which will provide us
with quantitative assessment data on student, faculty, and staff level-of-use, interest and satisfaction with our services
and resources, as well as suggestions for services we do not currently offer. Feedback from our users has historically
been anecdotal in nature, provided through ITS staff and committees that meet too infrequently. We look forward to

the ability to make evidence-based strategic planning decisions for improving the user experience on our campus.

i includes Analyst Programmers, a Human Resources Technical Specialist, Database Administrators, and a Director.

i includes computer technicians, a retail store manager, a telephone technician, a central printing specialist, a mail room
supervisor, and postal clerks all reporting to an associate director.

i jncludes a web administrator, web developer, graphic designers, a video post-producet, an imaging/video coordinator, and a
video/animation specialist.

& Three faculty, the HPCC system administrator, the Director of the Quantitative Analysis Center, and the Director of
Academic Computing Services (ex offico), compose this committee.

v The exceptions are in disciplines in which high-resolution images are important — the graphics within electronic resources are
not consistently of a quality to replace print versions.

Vi E-book purchasing models and delivery systems continue to evolve rapidly, and a CTW Collections Group has been formed
to assess this and other models of content delivery to ensure that the libraries provide students and faculty with the content
they need in the most cost-effective way.

Vi The shift to a four-year hardware replacement cycle was not well received when introduced in 2009, but the overall impact

has been less than was originally anticipated. A combination of virtual desktops and terminal service clients in appropriate
areas has reduced hardware expenditure and the need to support desktops aging beyond their useful life.
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viii

NML distributes and manages via Condor, iTunes U, YouTube, and web-based video. As of September 2011, 80 percent of
the New Media Lab’s video acquisition is now in High Definition format, which has resulted in a new challenge concerning
video file storage and back up.
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Standard Eight: Physical and Technological Resources

Overview

In 2003, Wesleyan completed a Strategic Facility Masterplan that outlined the next decade of campus improvements.
Since then, approximately $267 million has been invested into Wesleyan’s facilities, including the restoration of
historic buildings such as Downey House and Allbritton Center, new buildings such as the Usdan University Center,
the expansion of the Freeman Athletic Center, the Schoenberg Dance Studio, the Center for Film Studies, and the
construction of student housing facilities for 340 students. At the same time, significant strides were made in the area

of major maintenance, utilities infrastructure, fire safety, and code compliance.

Renovations were recently completed for the adaptive reuse of the McKim, Meade and White building at the heart of
campus formerly used for Squash. The new academic building houses the College of Letters, Art History, and the
Career Center. Spaces in the Butterfield Residence Hall, where the College of Letters and the Career Center used to
reside, will be renovated into new student housing. Plans are being developed for expanded facilities for dance, theater

and art, and the long-term plan to upgrade and replace student-housing facilities continues.

Description

Wesleyan University is situated on 316 acres in the center of Middletown, Connecticut, overlooking the Connecticut
River. The campus includes a 160-acre parcel purchased from the State of Connecticut in 2000, which is now
predominantly used for recreation and open space. In 2011, Wesleyan’s 311 buildings totaled 2.85 million gross s.f.
and were valued at approximately $1.1 billion. Approximately 43% of the space is assigned for residential use, 40% for

academic and administrative uses, 9% for athletics, 5% for student life, and 3% for support services.

Wesleyan’s academic portfolio includes 169 classrooms comprising approximately 94,000 s.f. of space and 57,000 s.f.
of laboratories for teaching and research. The renovation age of Wesleyan buildings is relatively old (compared to

peers) but is improving.i

The Facilities Department is responsible for maintaining the physical plant and for overseeing environmental health
and safety, sustainability, and construction services. The Associate Vice President for Facilities reports to the Vice
President for Finance and Administration. The Facilities Department_has 136 full-time equivalent positions: 73 full-
time employees and 63 contract employees. Its annual operating budget is $14.2 million. This includes compensation,

service contracts, matetials, and minor equipment repair/replacement and $8.2 million in utilities.

THE FACILITIES DEPARTMENTS:

e Physical Plant Department has 121 full- time positions. Of these, 58 are in-house positions providing energy
management, carpentry, plumbing, electrical, mechanical, heating, ventilation, cooling, refrigeration, power
plant maintenance, limited custodial, moving, event set-up, and lock shop. The remaining 63 positions are
contracted staff providing most of the custodial services and all grounds maintenance.

e Environmental Health, Safety, and Sustainability (a staff of 3 full-time professionals) supports fire safety,
radiation safety, laser safety, lab safety, chemical hygiene, and hazardous materials testing and management
services. This group also provides the leadership for sustainability programs at Wesleyan.
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e Construction Services (a staff of 6 full-time professionals) plans and manages renovations, new construction,
major maintenance projects, real estate, and space assignments. The team is supplemented by contracted
engineers, architects, and builders for each project through a competitive bidding process.

e Administrative staff (5 full time) support all facilities departments and manage approximately 30,000 work
orders annually, administer all service contracts, manage rental properties, and provide financial management
for the facilities operation.

Appraisal

FACILITIES PLANNING

In 2002, the University created a set of committees to include broader community participation in the planning
process. A masterplan executive committee was formed to provide the leadership for planning and implementing
strategy. Committee membership included the President, Cabinet, and the three academic deans. The committee was
chaired by the Director of Facilities. For each strategic project (athletics, housing, film, dining, humanities, sciences,
etc.), a sub-committee was formed and chaired by one member of the masterplan committee. This kept the lines of

communication open in the Wesleyan community.

In 2003, Wesleyan engaged the services of Ayers, Saint, Gross planners and architects and undertook a yearlong effort
to develop a Strategic Facility Masterplan. The masterplan provided a road map for the development of campus over
the succeeding 10 years.’ The masterplan puts a premium on adapting and reusing existing spaces. Individual projects
are sequenced so that renovations in one place free space for adaptation in another. Timing of projects is also
determined by their order in the sequence and by the success of fund-raising. All of the strategic priorities identified in
the masterplan have been addressed or completed in the last decade. More than 100 classrooms and non-traditional
teaching spaces, such as those serving dance and theater, have been renovated, and technology upgrades were
completed. An annual major maintenance fund ensures that each teaching space is assessed annually and renewed as
required. The historic Memorial Chapel and 92 Theater were renovated and expanded to include handicap
accessibility and state of the art mechanical systems. Student housing improvements include the complete restoration
of Clark Hall (built in 1916), fire safety upgrades in all student housing to include fire alarms and fire sprinklers, the
new construction of 270 beds at the Fauver Housing complex, and new wood-framed housing for 69 senior students.
A Center for Film Studies was constructed in two phases, athletic facilities were consolidated into an expanded
Freeman Athletic Center, and the Humanities District historic buildings were renovated. The newly constructed

Usdan University Center provides a critical focal point for activity at the heart of campus.

In 2009, the masterplan executive committee and various other committees were reconstituted as the Facilities
Planning Committee.ii The scope of responsibilities now includes planning and approval for capital projects, space

assignments, ADA projects, major maintenance, and a review of real estate proposals for acquisition and disposition.

A committee of facilities and residential life staff has developed a plan to coordinate student housing with enrollment
targets. Buildings with excessive gross square footage per bed have been evaluated and renovated each summer since
2009 to optimize the occupancy. To date, a net of 58 new beds have been added to campus by renovating and
optimizing existing buildings at an average cost of $7,600/bed — a return on investment of less than one year. These

renovations occur during the summer and are based on the following yeat’s enrollment projections. This program has
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allowed the University to divest of beds in less desirable locations or in poor condition, primarily wood-frame houses.

A reduction in operating costs is the natural outcome of this optimization.

In 2011, the University engaged the services of a traffic and parking consultant to evaluate the effectiveness of existing
facilities. A parking survey was completed in April 2011, which indicated that an adequate parking supply exists. The
report included a number of recommendations related to monitoring and regulating parking,v and the University will

be implementing them shortly.

In January 2012, Wesleyan celebrated the opening of the former squash building — renovated and expanded to meet
LEED Gold standards for sustainability — as an academic building and home to the Career Center.

CLASSROOMS

The classroom committee was resurrected in 2006 by the Registrar’s office to address faculty needs.v An electronic
classroom request form in the electronic portfolio allows faculty to submit classtoom requests that will enhance their
teaching. These requests are reviewed quarterly by the classroom committee. There are more than 169 classrooms on
campus, and faculty requests vary greatly: from improvements in technology — to finishes, furnishing, electrical,

lighting, and shades — to full renovation.

SCIENCES

In December 2006, the University engaged the services of Payette Associates to design a new Molecular and Life
Sciences Building (at an estimated cost of $160 million), but this project was canceled in 2008 (to the dismay of some
faculty) in favor of upgrades to the existing Hall-Atwater and Shanklin Laboratory facilities (at a more affordable rate
of approximately $2 million per year). The major elements of the plan include: updating all Hall Atwater and Shanklin
life safety systems including fire sprinklers and alarm systems; improving indoor air quality in Hall Atwater; renovating
all teaching labs in Hall Atwater original to the building; creating new shared research and teaching equipment and

work zones; and renovating new and existing faculty research labs that are original to the building.

Each year the dean of Division III meets with the designated project manager to review the list of impending projects
and to develop the scope of work for the subsequent year. Once funding is approved by senior administration, a

committee of affected faculty becomes engaged in the design process.

Since 2009, $8 million of capital improvements have been made to the Hall Atwater and Shanklin buildings.
Renovated classrooms and laboratories look as good as any new building and have allowed spaces to be reconfigured
to meet the current needs of the sciences. An additional $2 million of fire sprinklers and fire alarms were installed in
2010. This action was prompted by a fire in a Hall Atwater chemistry lab in April 2009 that caused $1 million of
damage. Following the fire, the corridors throughout Hall Atwater were renovated and new ceilings, flooring, and

lighting were installed — changes that have also made a significant impact on the aesthetics of the building.

MAJOR MAINTENANCE

In 1989, the University established a major maintenance fund to upgrade and maintain all campus buildings at current,
competitive standards. The original fund was budgeted at 2% of the replacement value of the buildings. Due to the
age of Wesleyan’s building portfolio, deferred maintenance is a significant, ongoing challenge, and the budget has not

kept pace with the replacement value of the campus. In FY12 the University has budgeted approximately $6.8 million
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for major maintenance projects. Sightlines, a collaborative of colleges and universities that share performance data,
estimates that approximately $42 million of major maintenance has been deferred over the last 10 years, and the gap
between available major maintenance funding and the annual need grew to $6 million in FY11. Each year faculty, staff,
and students are invited to submit proposed major maintenance projects. The list, which generally includes more than
300 proposals, is reviewed and voted on by the facilities management staff and a student representative. Finally, a list
of projects in priority order, along with estimated costs for each item, is submitted to the Facilities Planning

Committee for review and approval. The final list is posted on the University web site.

During the summer of 2011, 108 major maintenance projects were completed, which is typical of any given year. The
process has evolved over the last few years and now includes three years of projects in priority order. This enables the

University to anticipate maintenance work that might impact summer programs as far ahead as three years.

AMERICANS WITH DISABILITTY ACT (ADA)

In 1995 the University commissioned an independent study to determine the status of accessibility on campus. The
project team was chaired by an alumnus, Chris Palamas, who is disabled and traversed the hilly campus in a wheel
chair. The final report, completed in 1997, identified a number of proposed improvements. Progress was initially slow.
Limited funding, steep topography, and numerous historic buildings challenged the University’s ability to satisfy
accessibility needs without compromising the historic character of the campus. In FY03, the University established an

annual capital budget for ADA projects, which began with $217,000 and has increased annually.

In addition to major projects, the University has taken specific actions to improve accessibility in buildings not
scheduled for renovation. Since the ADA budget was established in FY03, the University has spent approximately $2

million to improve accessibility, and has developed an accessible route map added to Wesleyan’s web page.

In the summer of 2012, approximately 30,000 square feet of the Butterfield Residence Hall complex (hitherto not

accessible) will undergo a renovation to provide 92 accessible beds.

SUSTAINABILITY AND ENERGY CONSERVATION

Sustainability is a community effort at Wesleyan. The Sustainability Advisory Group for Environmental Stewardship
(SAGES) — a committee of students, faculty, and staff chaired by the director of EHSS — is responsible for developing
a Campus Climate Action Plan. This plan describes the actions, policies, programs, and measures that Wesleyan will
take to meet specified greenhouse gas reduction targets and timetables as well as identify other ways to achieve carbon
neutrality. The committee looks at all aspects of campus activity — including energy consumption, procurement,
transportation, construction and renovations, recycling and waste, grounds management, and dining — and

recommends ways for all of them to become more environmentally sustainable.

In 2007, President Roth signed the American College and University’s Climate Commitment Pledge (ACUCCP) with
a goal of carbon neutrality by 2050. In 2010, Wesleyan reduced its total carbon emissions by 22 percent and the
University is on track to reach the 2050 goal. That same year Wesleyan offered all faculty, staff and students a
challenge to sign a personal Wesleyan Community Climate Commitment. Signers commit to at least five sustainable
actions such as not buying bottled water, replacing light bulbs with CFL bulbs, and reducing gasoline use by driving
slowly or by walking. Wesleyan’s first greenhouse gas emission inventory was conducted in 2008, and the results were
published in January 2009. In May 2010, Wesleyan published the Wesleyan University Climate Action Plan. The
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University participates in the annual RecycleMania contest with peer schools administered by the College and

University Recycling Coalition.

Transportation initiatives include The Ride, free student transportation, two Zip Cars sponsored by the Wesleyan
Student Assembly, airport shuttles available to students, a ride board for faculty, staff and student carpooling, a
student bike rental program with 200 bicycles in use, and electric and hybrid vehicles used by the University and
vendors. A new faculty and staff garden is adjacent to a student-run farm to further promote sustainability. A student
group, WILD Wes (Working for Intelligent Landscape Design) is developing a permaculture project in the central
campus area. In 2010, students founded the Green Fund, a student-managed fund for sustainability that is financed
through a $15 opt-out student fee, independent of the University’s budget. It supports initiatives that decrease the
carbon footprint of the University, decrease waste, increase the University’s use of energy from renewable resources,
and increase the visibility of environmentally responsible practices on campus. The Green Fund’s total budget for the
2010-11 academic year was $79,755. Approved projects included a composting project that encouraged 1,000 students
to compost food for the student garden and prizes given to the 2011 first annual Dorm Energy Competition (April
Energy Fest).

Since 2005, Wesleyan has completed nearly $30 million in energy conservation projects (with $5.4 million in grants
and incentives) that should save $2.6 million in annual energy costs. The installation of solar photovoltaic panels on
the roof of the Admission building, for example, was facilitated by a power purchase agreement with a company
owned by two recent Wesleyan alumni. The output of the panels is monitored via the web. The panels, completed in
2009, are expected to offset 72,000 pounds of CO2 in a lifetime. Another signal example is a new 200-kilowatt solar
PV array completed in January 2012 at the Freeman Athletic Center.

UTILITY INFRASTRUCTURE

The University has maintained a long-term view and near-term plan of its investment in campus wide utility
infrastructure, including its Central Power Plant (CPP), Vine Street Electrical Substation, and the systems that
distribute utilities from these facilities. Currently, its entire utilities infrastructure is in fair to very good condition with

plans in place to improve its efficiency and reach.

Maintenance and expansion of utilities infrastructure is supported directly by major maintenance and coincident
funding of capital when appropriate. This approach has allowed us to take advantage of incentives and grants that

have become available through the statewide deregulation of utilities.
Highlights of energy use improvements include

e A 2.4 mega-Watt cogeneration system was installed in 2010 to generate approximately 85 percent of the
University’s electrical consumption and 19 percent of connected loads thermal energy requirement. The work
cost approximately $3.4 million and received over $1.3 million in grants and incentives.

e Beginning in 2007, the central chilled water system underwent a complete redesign and capacity expansion.
This effort, for which Wesleyan received over $600,000 in grants and incentives, will be completed in 2012
with the introduction of “Free-Cooling.” The total cost will be approximately $2 million.

e In 2007 we began the introduction of new 15 kV electrical switchgear at the Vine Street Substation to allow
for the progressive upgrade of the campus electrical grid to 15 kV and the ultimate decommissioning of the
existing 5 kV transformers. In 2010, we installed energy meters to record electrical, steam, and chilled water
consumption of large student residences connected to central distribution systems.

STANDARD EIGHT: PHYSICAL AND TECHNOLOGICAL RESOURCES 5



REAL ESTATE PORTFOLIO MANAGEMENT

While the overall campus size (2.85 million s.f.) has remained relatively stable since 2002, the total number of
buildings has decreased from 375 to 311. Wesleyan still owns approximately 150 morte buildings/1 million motre gross
s.f. than our peer average, according to an independent report by Sightlines. This is in large part due to the inefficiency
of the undergraduate student housing portfolio, which includes more than 100 single family houses owned by the
University. The high percentage of residential life space also reflects the portfolio of 160 rental property units available

to faculty, staff, and graduate students and their families.

Wesleyan is reducing its real estate portfolio through the Advanced Purchase Program (APP), initiated in 2002 to
divest of unneeded housing stock and to encourage home ownership near campus by faculty and staff. The University
has sold 49 homes with net sales proceeds of $8 million through the APP, and the proceeds have been reinvested
into new student housing and renovation projects. Approximately two-thirds of the homes have been purchased by
faculty and staff. Eligible faculty and staff may use a Wesleyan mortgage incentive program that provides 5% of the
mortgage (up to a mortage limit of $200,000) to be applied toward the purchase of any local home. A new Sustainable
Campus program introduced in the 2011 provides faculty and staff with an added $10,000 incentive to buy a home

from Wesleyan.

ENVIRONMENTAL HEALTH AND SAFETY

Environmental Health, Safety, and Sustainability (EHSS)" ensures safety and regulatory compliance across campus.
The department offers occupational safety courses, environmental and fire safety inspections, and ergonomic
assessments to maintain compliance with local, state, and federal regulations. The EHSS coordinates and implements

fire drills (working closely with the City of Middletown’s Fire Marshal office) in all residential buildings each semester.

The EHSS Director is a Certified Radiation Safety Officer who oversees the implementation of safety policies and
guidelines in our science research facility and supports the Laser Safety Officer in regular inspections of our laser
facilities. Wesleyan has been inspected by the Nuclear Regulatory Agency (NRC) three times in the last 15 years and
has always maintained a compliant program with no violations. Wesleyan has been inspected by the Connecticut
Department of Environmental Protection for Hazardous Waste operations and also received no fines. Currently, five
of Wesleyan’s professional facilities staff are licensed lead inspectors including one State-certified lead and asbestos
professional. All Physical Plant, Construction Services, and EHSS staff are OSHA certified and receive annual training
as required by law. The Director participates in the development and management of the Chemical Hygiene
Committee and Plan, the Animal Care and Use Committee per IACUC, and the Employee Safety Committee as

required by State Commission on Workers Comp.

The EHSS staff are all recognized professionals in their area of expertise and attend annual professional

development/refresher training to ensure the highest level of service to the Wesleyan community.

FACILITIES MANAGEMENT PERFORMANCE

Wesleyan continues to benchmark the performance of the facilities organization with peers with the assistance of
Sightlines. Since 2002, Sightlines has collected Wesleyan data relative to facilities staffing, operating costs, material
spending, capital investments in facilities, utilities consumption, and the condition of buildings, equipment, and
grounds. This data is used each year to guide the investment of resources into the campus and to gauge the

effectiveness of those investments. See the full FY'10 report.
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Wesleyan has struggled for years to improve upon quality scores for grounds maintenance. A special effort was made
to address this issue with the development of performance standards and daily inspections of the grounds. In 2009,
perennial wild flower fields were planted in strategic locations, and 40 planters were added throughout the campus to
add curb appeal. The result has been remarkable. Wesleyan’s grounds inspection scores increased from 2.4 in 2008 to
4.2 in 2011, higher than the peer average of 3.9. (Scores are on a 5-point scale.) This effort was accomplished within

existing financial resources by rebidding the grounds service contract.vi

A two-year project focused on improving curb appeal resulted in Sightlines general repair inspection scores improving
from 2.7 in 2008 to 4.3 in 2011. This score exceeded the peer average of 3.7 in 2011. To achieve these results, in the
summer of 2008, a project titled “First Impressions” improved all of Wesleyan’s historic buildings leading from the
edge of campus to the admission office. A total of 15 buildings received complete exterior makeovers as part of a
$453,000 major maintenance project. Later in 2008, another project called “Lasting Impressions” improved the
Wesleyan buildings that visitors would pass as they left the campus. A total of 14 buildings, mostly faculty rental
houses, received $300,000 of complete exterior makeovers. This focus on major maintenance in a concentrated
location allowed the University to achieve the greatest impact for dollars spent. More important, the project did not

compromise other major maintenance priorities on campus.

Custodial performance has received significant attention in the last few years. In 2008, Wesleyan’s Sightlines
inspection score for custodial was equal to the peer average of 3.2. That same year the staffing level and supervision
was at the peer average. To improve this performance, a new performance-based contract was developed and
competitively bid in 2008. Approximately 75% of Wesleyan’s custodial workforce was outsourced at that time. In
2011, Wesleyan’s custodial inspection scores improved to 4.3 vs. the peer average of 3.8. In December 2010, the
custodial team lost 9 FTEs as part of a voluntary separation program. This represented approximately 10 percent of
the custodial work force. To balance the reduced staffing levels, custodial services were revised and remaining staff
were redistributed accordingly. The new standards require faculty and staff to hand-carry personal trash and recycling
to containers in the corridors, and office cleaning has been reduced to one day per week from five days per week.
Public spaces continue to be cleaned daily. In 2012 Wesleyan is rebidding the contract with the hopes of improved

custodial services and clearer expectations under a new set of specifications.

While recent attention seems to have focused on the qualitative aspects of campus facilities, it should be noted that
Wesleyan has been highly attentive to the financial aspects as well. In FY10, Wesleyan’s spending on facilities
operations was $4.23/ gross s.f., which is 12 percent below out peer average of $4.80/gross s.f. Much of the savings
can be attributed to rigorous budget management strategies. For example, overtime paid to physical plant staff has
been reduced by $500,000/year since 2004. Since 2007, annual savings of more than $389,000/year were achieved
through rebidding service contracts for custodial, sanitation, sewer, elevator, pest control, alarm monitoring and
testing, equipment maintenance, and grounds. Reorganizing property management services for rental properties has
saved another $345,000/year.

Projection

The Facilities Planning Committee’s goals include evaluating the effectiveness and funding level of the annual major
maintenance program and developing a short-term plan for facilities that reflects current financial constraints.
Elements of the short-term masterplan plan will include the next phase of the science masterplan renovations to

existing facilities including, but not limited to: updating Hall Atwater and Shanklin life safety systems, building
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mechanical and envelope improvements, renovating all teaching labs in Hall Atwater that are original to the building,
creating shared research and teaching equipment zones, renovating research labs for new and existing faculty. Under
development is a new masterplan for academic spaces in the arts — including dance, theater, student art workshops,
and musical instrument storage. Center for the Arts buildings are 38 years old with major maintenance needs that

exceed available funding.

The Facilities Planning Committee will also update the plan for the disposition of vacant buildings, continue a project
to optimize the existing real estate portfolio and implement student housing projects to accommodate increased

enrollment projections (particulatly regarding the class of 2015, which is larger than anticipated).

i In 2002, 99% of the campus was greater than 25 years old, 1% was between 10-25 years old, and none of the space was less
than 10 years old. In 2011, 89% of the campus is greater than 25 years old, none was 10-25 years old, and 11% was less than
10 years old.

i Based on the 1998 conceptual plan for campus renewal

i The new committee membership includes the Chair and AVP for Facilities, Provost and VP for Academic Affairs, Associate
Provost, VP Finance & Administration, VP for University Relations, Dean of Natural Sciences and Mathematics, Dean of
Arts & Humanities, Dean of Social Sciences, VP for Student Affairs, the President’s designees, Associate Provost,
Architecture Faculty and Chair of Art History.

v Recommendations include: monitor use in visitor areas, install barriers or gates during non-business hours; review allocation
of assignments for faculty and staff; improve walking paths between parking lots and destinations; develop parking
management plan for admission visitors; consider not allowing frosh and sophomores to have cars; consider a stratified
parking fee for faculty and staff; consider daytime shuttle for faculty and staff.

v The committee is chaired by the Registrar and attended by the Assistant Registrar, Associate Director of Construction
Services, Director of Academic Computing, Manager of Instructional Media Services, and Director of University Events and
Scheduling.

Vi Staffed by a Director, Project Manager, and Safety Coordinator

Vi That Wesleyan’s annual $2,000/FTE spent on material costs for grounds maintenance is significantly below the peer average

of $10,000/FTE (and staffing per acte and supetvision per worker are at the peer average) makes the high inspection score
especially gratifying.
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Standard Nine: Financial Resources

Description

One of the three overarching goals of Weslyan 2020 is to “work within a sustainable economic model while
maintaining core values.” Those values include commitment to diversity (including economic diversity in the student
body); commitment to employing highly qualified faculty and staff; commitment to supporting research; and
commitment to supporting effective pedagogy and co-curricular programming. These commitments are becoming
more and more expensive to sustain, and Wesleyan’s efforts to establish a sustainable financial structure have featured

important changes in both asset management and long-term budget planning.

During the fiscal year ended June 30, 2011, Wesleyan University’s net assets increased by $120 million (20%) from
$603 million to $723 million. Net assets are still below levels reached before the fiscal crisis, but have largely

rebounded because of the increase in the market value of Wesleyan’s endowment.

Wesleyan University Net Assets
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Wesleyan’s total assets increased to over $1.0 billion in 2011. Liquidity remains strong with over $300 million in assets
that can be made available within 30 days. A large cash position provides flexibility to meet commitments during these

challenging fiscal times.

To deal with the economic downturn, Wesleyan cut $25 million from its budget and eliminated over 60 staff positions,
mostly through a voluntary separation program. Reductions included a salary freeze in 2010 and slower compensation
growth. Enrollment will increase by 120 students from 2010 to 2013 (30 more students each year) generating an
additional $5 million in student charges revenue net of financial aid. The process was aided by discussions with the
newly created Budget Priorities Committee made up of faculty, staff, and students and the Ad-Hoc Faculty Working
Group.
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In FY 2010/11, alumni, parents, and friends gave over $37 million on a cash basis to Wesleyan, the largest amount of
cash received in any year in history. This $3 million (8.8%) increase from the prior year, with 51% of the alumni
donating funds, reflected a strong financial commitment to Wesleyan from our donors, even during challenging

economic times.

Annual Cash Gifts
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Appraisal

MANAGING DEBT

In May 2010, Wesleyan reduced risk related to the debt portfolio, its largest liability. At that time, 100% of debt was in
the form of weekly or daily floating variable rate demand bonds. Wesleyan refinanced all of this debt into 90% fixed
($186 million) and 10% variable ($20 million) bonds. In addition, all interest rate swaps were terminated. These
changes reduced Wesleyan’s risk from bondholders, counterparties, and banks. The refinancing also created budget
certainty at an attractive cost (5.12% all in cost). Wesleyan maintains its strong Moody’s AA3 and Standard & Poor’s

AA ratings.

ENDOWMENT MANAGEMENT

The endowment market value of $573 million as of November 2011 has rebounded from a low of $442 million in

March 2009. In 2011, investment performance was 21% with a 10-year annualized performance of 5.8%.

Three changes were made to promote endowment preservation and growth. First, a new Chief Investment Officer
started in August 2010 and is in the process of reviewing all Wesleyan investments and planning a new strategy for a
staff-driven investment process. In addition, the Board of Trustees established a new standing committee, the

Investment Committee, to oversee the office, as well as recommend and implement investment policy.

Second, since 2009, the endowment draw has been 5.5% of the trailing 12-quarter average market value of the
endowment ending December 31. This spending level is within the policy established by the Board in 1981. This is a
decrease from 7.4% in 2006.
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Finally, by making strategic budget cuts, Wesleyan was able to reduce the Wesleyan Fund (annual unrestricted giving)
goal from a high of $17.6 million in 2008 to $10.2 million in 2012, with gradual increases scheduled thereafter. Alumni
have responded favorably to this shift in emphasis toward endowment, and in 2010 for the first time in recent

memory Wesleyan raised more dollars for endowment than for the annual fund.

FINANCIAL AID

No/lowet loan initiatives along with the economy have increased financial aid demand. The tuition discount rate
increased from 28% in 2008 to 35% in 2012. The percentage of undergraduates receiving Wesleyan grant aid also
increased from 39% to 43%, with the entering fall 2011 class at a high of 48%. Need-blind admission makes it

challenging to project the financial aid budget and modify long-term needs.

Projection

Endowment draw will be further reduced from 5.5% to 5.0% of the trailing 12-quarter average market value of the
endowment ending December 31 over the next five years. The 2012-13 operating budget will include a 5.3%
endowment spending rate with the goal of reaching 5.0% in 2015-16. In addition, the Board will review the current

spending policy and make recommendations for any changes by May 2012 with implementation starting in 2013-14.

Wesleyan’s student charges are high, leaving limited fiscal flexibility and affordability concerns. Undergraduate
financial aid increases cannot come at the expense of a reduction in educational quality. The University is exploring
ways of increasing revenue other than general tuition hikes to support both educational quality and fair access. To
generate new revenue sources Wesleyan is focusing on its strength: providing quality educational experiences. An
undergraduate summer session pilot is underway. The pilot has been approved for an additional five years ending in

2016. Master’s level programs are also under development and review.

The quiet phase of the new campaign began July 1 2007, with some pre-campaign gifts grandfathered. As of Oct. 31,
2011, $205 million in gifts and pledges has been received toward a working goal of $400 million. Of this amount, $126
million in cash has already been received. There are sub-goals of $225 million for endowment; $115 million for the
Wesleyan Fund; $20 million for facilities; and $40 million for current other restricted. The launch date of the public
phase is dependent on the fundraising pace, but is planned for spring 2013.

Faculty salaries for assistant and associate professors should be more competitive and be at least at the median of the
peers. Based on 2011 faculty compensation data, assistant faculty and associate faculty lag behind the peers by $3,500
and $3,400 respectively. The University will implement this goal over the next three fiscal years at a cost of
approximately $200,000 a year. A projected total of $600,000 will be added to the faculty compensation budget by
2014/15 for this purpose.

To date, Wesleyan has adopted measures to improve the reliability of its endowment returns and to increase the
proportion of annual gifts going into the endowment while reducing the draw on the endowment to cover current
operating expenses. These changes have yielded significant results, which have nonetheless been offset by adverse
financial trends relating to the state of the economy. To move closer to its goal of economic sustainability, the
University will be reviewing all its policies regarding revenue as well as its strategies for managing costs, endowment

draw, and ongoing debt burdens.
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Standard Ten: Public Disclosure

Overview

In the ten years since Wesleyan’s last reaccreditation self-study, the Web has significantly altered the environment for
communicating information about our mission, programs, admission requirements, news, and much more. Wesleyan
has adapted to the changing environment by developing the capacity of departments and offices across the campus to
maintain their own websites within a common framework in the Wesleyan domain. The result has been substantial
progress in making Wesleyan more web-centric, but challenges remain in our effort to ensure timely, accurate, and

consistent presentation of information about the institution and its people.

Description

PRINT PUBLICATIONS

Print publications remain an important part of the University’s communications portfolio, although we have migrated

many to the Web during the past decade. Important print pieces include:

Admission: We continue to produce a print “viewbook” that complements the Admission website. We also produce a
suite of supplementary materials that support the Admission process from first contact with potential applicants
through matriculation, including detailed information on applying for and financing a Wesleyan education. The Office
of Graduate Student Services produces a recruitment document for Wesleyan’s masters’ and doctoral programs, and

some departments produce additional literature that describes their graduate programs.

Conrse Catalog: The University Catalog is published annually and lists all courses that have been taught in the last five
years, and if they are to be offered in the current academic year, that is duly noted. The catalog also contains the
current academic calendar, the University Academic Regulations, and descriptions of the 47 academic organizations
(including the requirements for all majors and certificates offered by the University), as well as rosters of the board of
trustees, the faculty, and senior administrative staff. The Catalog makes no claims regarding educational outcomes or

postgraduate placement success.

Fundyaising literature: Efforts are currently focused on the annual fund and include direct mail pieces as well as softer
appeals such as the annual calendar for donors. Wesleyan will be entering the public phase of a campaign in 2013, and

we anticipate a need for print publications that support the campaign.

Wesleyan magazine: We produce a magazine three times a year directed primarily to alumni and parents. Its content is

focused on news and articles depicting the achievements of members of the Wesleyan community.

The Wesleyan Argus: the Argus is an independently produced student newspaper, issued twice weekly when school is in

session.

THE WEB

Wesleyan’s home page is the University’s primary means of disseminating timely news and information. It also plays a
role in emergency communications. Although the home page is designed to serve both the public and the Wesleyan
community, it has a particular focus on the Admission audience and is meant to be a window into University life. Two

of its more notable features are the President’s blog, Ro#h on Wesleyan, and WesLive, which aggregates blog content
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from many campus sources and is available for posting by anyone with Wesleyan login credentials. A link to

Wesleyan’s strategic planning document, Weslyan 2020, is prominent on the home page.

The Admission site, linked from the home page, was redesigned in 2009. It offers detailed information about applying,
the curriculum, and financial aid (including sample financial aid packages and the new federally mandated Cost
Calculator). In addition, the site hosts student blogs, chats with Admission representatives, and videos, all intended to
help high school students understand Wesleyan’s culture. In addition to Spanish language pages, we recently added
Google Translate for international students. In 2009 we introduced online notification of admission decisions, and in
2011 we enabled students to respond to offers electronically, making the matriculation process more convenient and

seamless. Admission is one of the most heavily trafficked sites in the Wesleyan domain.

Wesleyan posts annual budget reports on the Finance website. The Office of Institutional Research provides
information on its site about common data sets, six-year graduation and retention rates, and data relevant to the

Higher Education Opportunity Act.

Detailed information about the curriculum — including the online course catalog (WesMaps) and academic regulations
— is available through the Academics landing page. In 2011 Wesleyan launched the Syllabus Library, a site with
information about syllabi for a limited but growing number of courses. We also launched the Faculty Bookshelf,
which attractively displays information about recent faculty books. Detailed information about major and program
requirements is available through departmental pages. We describe in general terms the expected outcome of a
Wesleyan education in our mission statement and in Wesleyan 2020. We are currently developing an academic itinerary
that includes likely challenges and goals for each of the four years, including the importance of a senior capstone

experience.

Wesleyan is nearing completion of a project to convert all sites in the Wesleyan domain to a new content management
system, Cascade. The system gives website owners substantially increased capacity to manage content on their sites.
The Cascade conversion process also includes a review of content and a redesign of every site (upwards of 300) with a
common framework. In 2011, Information Technology Services introduced the Wesleyan mobile site, with selected

content optimized for mobile viewing.

In May 2011, Wesleyan introduced a new site for alumni, Wesconnect. Based on a commercial platform, iModules, the
site provides alumni with a comprehensive suite of services, including news, directory information, giving links, and

event registration. Development of the site is continuing.

OTHER MEDIA

Since our last reaccreditation, we introduced an emergency notification system, Blackboard Connect, for the purpose
of delivering urgent information in an emergency to all students, faculty, and staff by whatever means they choose to

receive it: office phone, cell phone, text, email, voice mail.

Appraisal

PRINT PUBLICATIONS

Although Wesleyan has focused its communication efforts on the Web in recent years, print publications continue to

play a key role in circulating information about the University. Our survey and focus group work shows that many
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potential applicants still rely on print materials for information about the University, and Weslyan magazine is widely

read by alumni.

We have deliberated on our continued need for a printed course catalog. Its use has declined in recent years, and all of
its information is available online. Yet for those who prefer print, it remains a useful and comprehensive statement
about Wesleyan’s curriculum and programs. Nor does the online course information system, WesMaps, offer an
adequate substitute. WesMaps is primarily intended to help current students in the course selection and registration
process; its visual appearance is neither attractive nor compelling. Unlike the print catalog, it does not give a quick
sense of the impressive scope of Wesleyan’s curricular offerings. For both print and online purposes, the content of
Wesleyan’s catalog is reviewed annually by administrative staff, the Educational Policy Committee, and academic

department and program chairs to ensure that information is accurate and up-to-date.

THE WEB

The Web has been hugely useful to Wesleyan’s communications efforts — for example, in crisis communications.
When a snowstorm in the fall of 2011 left the campus without power and heat, we used the home page to provide
regular updates about campus conditions. President Roth blogged several times a day. The Web was an important
alternative to our campus notifications through our emergency system, Blackboard Connect, and traffic to the home
page spiked significantly. At the same time, the dearth of power meant that many students, faculty, and staff lost
access to their computers and cell phones. In the end, we resorted to posting regular announcements on paper and
putting them up around campus. We are currently addressing the problems posed by a power outage at the same time
as we develop some emergency practices for Wesleyan’s website that provide a set of standard messages for the

community in a time when the website might be challenged (for example, by power outage or too much traffic).

Oversight of our Web does present challenges. Considerable responsibility for keeping information up to date lies
with website owners and is often delegated to administrative assistants. With changing personnel, the need for training
is continual. ITS offers hands-on training weekly and individual assistance on specific projects. We have made a
concerted effort to develop single-source publishing and to draw information from databases that are well maintained,

but this is a work in progress. Assuring consistency of information, accuracy, and timeliness is an ongoing problem.

The admissions web presence has become increasingly important to our marketing and outreach efforts. In particular,
Wesleyan seeks to increase its international student representation, and a web-based strategy is critical to meeting that
goal. Also, top students increasingly disregard mass mailings and other traditional ways of conveying information
about colleges. Over the last several years, fully 30 percent of the students who apply and a similar percent of those
who matriculate have had no formal communication with the Admission Office prior to application. In the “old
world” these were “phantom” applications; in the new world they are independent consumers for whom the Web is a

crucial source of information.

Ideally, users should find a consistent level of quality as they go deeper into the Wesleyan website. This goal has yet to
be fully achieved, for example, on pages of individual faculty members. Addressing this issue requires a cultural shift
as well as training and software. All members of the Wesleyan community need to understand the importance of a
powerful and consistent web presentation. Another issue is our online calendar, which is difficult to use. Students shy
away from it, preferring instead to post their events on blogs such as the popular student site Wesleying.org. The
unfortunate consequence is that the University’s principal calendar for public use delivers an inadequate picture of the

scope of campus activities. This issue is complicated, and we have only begun to broach the topic.
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OTHER MEDIA

Our Blackboard Connect emergency system has proven to be an effective way of reaching the community quickly.

The annual test serves as a useful reminder for individuals to update their preferred method of emergency notification.
We’ve used the system in two major crises: a gunman whose whereabouts were unknown after a murder near campus
in 2009, and the 2011 snowstorm. The system performed well on both occasions, although lack of power during the
snowstorm undermined our efforts, as previously noted. We rely on email for routine communications about
University matters, and we inform students that they are expected to monitor their email for such correspondence.
Some departments are exploring the use of Facebook and Twitter to supplement, but not replace, email

communication.

Web video is a growing means of conveying campus culture. Processing and storage of the very large files used in

video, however, is already posing challenges to Information Technologies.

Projection

Wesleyan commits much more of its resources to Web development and maintenance than it did even a few years ago.
Nonetheless, the capacity of individual departments to maintain their sites, and their interest in doing so, vary across
the university. We face a gap between our aspirations for the Wesleyan web presence and resources in an

economically constrained environment. At the very least, Wesleyan will continue to raise awareness of the importance
of the Web for public presentation of all aspects of University life and to strengthen expertise among the wide variety

of contributors to Web content.
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Standard Eleven: Integrity

Description

The University is committed to the principles of academic freedom and the promotion of free and open exchange of
ideas. These principles are clearly articulated to members of the University community in Wesleyan’s statements on
academic freedom and the responsibilities of the University, and in other components of the Faculty Handbook, the

Honor Code, the Code of Non-Academic Conduct, and the Joint Statement on Rights and Freedoms of Students.

The University has clear and well-distributed guidelines and standards for ethical conduct by the institution and its
members. The essential capability in ethical reasoning, outlined in Standard Four, and engagement with ethical issues

across the University curriculum, are factors in curricular development.

The University has endeavored to conduct regular and critical self-analysis, along with timely amendments and

updates to ensure that its standards and policies remain appropriate and applicable.

The University operates as a non-profit corporation under a special Charter granted by the State of Connecticut and
By-Laws last revised and amended by the Board of Trustees in May of 2011. The University, while private, strives for
transparency in its governance and operations. Decisions by the Board of Trustees and the administration are made

with the participation of students, faculty, staff, and others through their own governance structures.

The University’s faculty is the principal vehicle for the fulfillment of the University’s core mission of scholarship and

teaching. The faculty is governed by written standards of faculty governance and conduct set forth in the Faculty
Handbook.

Student academic integrity is governed by an Honor Code, enforced by a student Honor Board under the supervision
of the University’s Vice President for Student Affairs. The conduct of students in other aspects of their life at the
University is governed by a Code of Non-Academic Conduct, enforced by a Student Judiciary Board under the
supervision of the Office of Student Affairs.

Guided by its Vice President for Diversity and Office of Affirmative Action, Wesleyan emphasizes nondiscriminatory
behavior and practices in all areas including recruitment, admissions, employment, disciplinary activities, and
community and business partner relationships. The University seeks to go beyond non-discrimination to create an
institutional environment that welcomes and promotes diversity in its faculty and student body, and in all University
operations. Consistent with the mission statement of the New England Small College Athletic Association, of which
Wesleyan is a founding member, the University is committed to institutional control of its athletic programs to secure

a proper balance in accord with its academic mission.

The University makes its Charter, By-Laws, and key policies available to the Wesleyan community and the general
public alike — encouraging education, questions, criticism, discussion, and a spirit of cooperative compliance. Its Board
of Trustees conducts regular evaluations of all governance documents in order to allow for deliberation, debate, and
updating, and it completed its last such update in 2011. The University emphasizes integrity: The same standards and
policies apply at all levels of the University. A Cabinet position (Vice President for Institutional Partnerships and
Chief Diversity Officer) is dedicated to oversight of these and other issues.
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Appraisal

Cultural, economic, technological, and institutional changes in higher education have the potential to affect many
aspects of the University’s integrity as an academic institution. Since the previous reaccreditation, the University has
undertaken systematic reviews and revisions of many of its most important policies and practices that sustain the

University’s commitments to integrity and transparency.

Concerning its academic core, the University has systematically reviewed and revised its processes for the
reappointment, promotion, and tenure of faculty with regards to the following: improving transparency and
uniformity of standards, focusing and clarifying its appeal procedures, ensuring confidentiality, providing a more
appropriate role for tenure-track faculty in the tenure process and tenure policy, and keeping candidates appropriately
informed of their standing in the process. The Advisory Committee of the Academic Council oversees the
implementation and assessment of these changes. The University also regulatly conducts reviews and updates to its

general faculty standards and conduct contained in the Faculty Handbook.

The University’s two major policies and processes for ensuring the integrity of student life at the University have
received extensive attention since the previous reaccreditation. The Student Honor Code was recently revised to
enhance its visibility and transparency. The Code of Non-Academic Conduct has also recently been revised in order
to remove barriers to reporting sexual violence, and to enhance the visibility of University resources and procedures
for responding to such violence. The University continues to address other concerns with aspects of student conduct
and culture, secking to enhance the visibility and recognition of the Code of Non-Academic Conduct, address specific

concerns that may arise from time to time, and maintain clearer and more effective enforcement of its provisions.

The University is currently undertaking a new initiative to enhance awareness and understanding of what diversity
should mean in an academic setting, “Making Excellence Inclusive,” presented in Standard 6. This project has initiated

discussions on inclusiveness throughout the academic and supporting units.

The University expects behavior by all employees to be consistent with its key policies, routinely enforces those
policies, and has recently instituted several new procedures to help fulfill that expectation. The University has created
an on-line University Code of Conduct wherein all employees are required to review and acknowledge the University’s
key policies and are afforded an opportunity to report issues, concerns, or questions. Included therein is a
Whistleblower Policy affording concerned parties a safe method for reporting problems or concerns without fear of

inappropriate retribution.

The University requires its business partners to agree to University terms and conditions including nondiscriminatory
behavior, fair employment practices, avoidance of conflicts of interest, and general compliance with the law. These

terms are regularly updated, and the University trains its applicable personnel in the significance of these key terms.

Finally, the Athletic Department regularly reviews its policies and practices for compliance with the University’s core
values. The University is currently conducting a review of the Athletic Department’s fulfillment of the University’s

commitment to gender equity.

Projection

Maintaining academic and institutional integrity in a changing environment requires continued attention and oversight.
Because many of our core policies and practices in this area have recently been revised, we anticipate that during the

next few years, we shall primarily be monitoring the implementation of these changes and assessing their effectiveness.
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Further change will be undertaken if and when new issues atise or if recent changes were to prove ineffective or
insufficient. The extent of the University’s effort to review key policies and practices reflects the level of recognition
by senior administration, faculty, and staff that the appropriateness and effectiveness of our policies concerning
academic freedom, ethical behavior, and institutional integrity and fairness are indispensable to fulfillment of our

institutional mission.
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